e . L EEZ EREE RS AR N

Price:

CARABIAN COUNCH. ON QH%G%&EDE%P 1 3 N3

LE CONSEIL CANADIEN DE L'ENFANCE
ET DE LA JEUNESSE
323 CHAPEL
OTTAWA, ONTARIC
KN 7220~ .

INDIAN RESIDENTIAL SCHOOLS’

A research study of the child care programs
of nine residentigl schoels in Saskatchewan

Prepared for:

Department of Indian'Affairs and Northern Development
Government of Canada
Gttawa

Project Director: George Caldwell, M.S.W.

The Canadian Welfare Council
55 Parkdale Avenue
Ottawa 3, Ontario

Jamuary 31, 1967

$2.75



- N . .

I

- o

ACKENOWLEDGEMENTS

This repert of Indian residential.schools resulted from
the concern of the Department of Indian Affairs and the Churches
as to the present program and future role of this resource.
The funds for the study were made available to the Canadian Welfare
Council by the Department of Iadian Affairg, When the request was
received, Reuben C. Baetz, Executive Director of the Council, and the
National Committee of the Family and Child Welfare DPivision autherized
that it be given top priority in the 1966-67 pregram year.
Many persons participated in the study and without their
excellent eooperatioen, the prejeet direetor?s task would have been
frastrating and the study seriously delayed; Te have accemplished

the work involved in nine months is a strong indication of the

generous cooperation and help reeceived., For the Indian children

whe participated in the study, and were enthusiastie and interested

in helping the staff gather the data; a very speeial affectien

developed. The principals and staff of the residential seheels

received us warmly and shared openly the problems and rewards of

their work. The staff of the Educatiom Serviees; Indian Affairs Branch,

and the Director, R. F. Davey, consulted with the project staff, made
infermation available-and shared their rieh experience in the resi-

dential school administratien. The help of Reverend F. Guy Voisin,

Q.M.I., Executive Secretary, Indian and Eskimo Welfare Commission

of the Oblate Fathers and Canon Trevor E. Jones, Director, Residential

|



Schools and Hostels Division, Anglican Church of Canada, with whom
the project director comsulted on numerous oecasiqhs to clarify the
position ef the Churches, is'sineerely acknowledged.

. Special thanks are due to my colleagues at the Canadian

Welfare Council --— David Woodsworth, formerly Director eof Research

" and now Director of the McGill School of Social Work, who acted as

Research Consultant to the study, and Mrs. Suzanne Findlay, Research

Assistant, who supervised the analysis of the data and prepared the

reperts en the Childrens! Questiemnaire, Callfornla Test of Persomnality,

and the analysis of the data on the graduates, The work of the field
staff -;.Hiss.Eileen MacLeod, Miss Carol Storey; Miss Anita Thelander
and Michael Bennett, was appreciated. - They brought a deep concern,
enthusiasm and interest im Indian children to their task.

Because of the nature of the project and its large human -

interest content, there has been widespread discussion on the part

of many about the study and its results. " The spentanéous offers of

help and the fact that everyome seems to have a very definite viewpoint
on what should be done added.a speeial dimension of interest to the

study,

Finally te Mrs. Lee Fisher; my secretary, who had the task

of preparing the report through its various draft phases to completien,

and to Mrs. Doris French, Director of Editorial Services, the Canadian
Welfare Council, whe prepared and edited the final report, my very

special thanks.

George -Caldwell




e

(S e

Introduction

C.ONTEUDNT S

~Chapter 1 - Design and Method

Chapter 11 - The Children's Questionnaire

Chapter 111 —- California Test of Personality:

"~ Chapter IV «
_Chapter vy -
Chapter VI -

Chapter VII -

i

Chaptef VIII
Appeﬁdix 1,
Appendix 2,
Appendix 3,

Appendix 4,

Appendix 5,

Analysis and Interpretation

Legal Stéﬁus and Admissionél
Administrative Aspects !

The Staff

Atﬁi;ndes and Opinions

- Findings and Rec@mmendétiong

Analytic Outline for Institwtional Study
Questionnaire for School Children
Gradwates Iptefview Schedule

Childts Data.Sheet

Selected Data Analysed by Sex,
Age, Pupil Type

: 15

38
56

&
112
129
148

160

 163

174

- 184

188



LIST OF TABLES

Table 1 - Sample of Children by Residential School,.

Grade and Pupil Type

Table 2 - The Sample by Sex and Pupil Type,

‘Table

Table
Table

Table

 Table

Table

 Table

Table

Table

Table

Table

‘Table

Table

Table
Table

Table

Compared to the Universe
3 - Total Sample by Age, Sex and Pupil Type
L ; Total Sample by School Type of Parents .
5 = Tofal Sample by Occupation of Father

6 ~ Total Sample by Parental Attitude to
High School

7 - Res1dent1al Students, Desire for Parents' ‘Visits

8 - Selected Sample, Educational Aspirations
9 --Selected Sample, Occupational Aspirations

10 - Selected Sample, Evaluatlon of Father's
Education

11 - Reasons for Negative Expectations of
‘ Achievement of Ideal Job

12 - Occupational Expectation of Older Sfudents'
13 = Reasons for Working
14 - Pupil Attitude toward Job Location

15 = Problems Indians Have in Earning a Living
. by Age '

16 - Biggest -Problem for Student in School by Sex
17 - Pupils' Desired Activities

18 - "What the Residential School has Taught
You" (by Age)

14

15 ;

8

2
27
. 29

30

31
32
33
34

35

36



Table 19 -
Table 20 -~

Table 21 -

Table 22 -

Table 23 -

Table 2, -

Table 25 =

Table 26 -

Table 27 =

Table 28 -

Table 29 -

Table 30 -

Table 31 -

Table 32 -

Table 33 -~

Table 34 -

Adjustment Scores Related to Age
Adjustment Socres Related to Sex

Adjustment Scores Related to Pupil Type
of Children

Reasons for Admission Related to
Adjustment Scores

Fathers?! Occupational Level as Related
to Childrens?! Adjustment Scores

Fathers? School Type Related to Children's
Adjustment

Educational Aspirations as Related to
Adjustment Scores

Aspirations (low and high) Related to
Ad justment Scores

Childrent®s Evaluation of their Fathers?
Educational Level Related to
Ad justment Scores

Children'!s Realism Related to Their
Adjustment Scores

Occupational Aspirations of the Childwen
Related to Adjustment Scores

High and Low Occupational Aspirations
Related to Adjustment Scores

The Expectation of the Children Related
to Adjustment Scores

Problems Indians have Earning a Living
Related to Adjustment Scores

Attitudes Toward Their Parents! Visits and
Ad justment Scores

Children's Estimation of the Biggest Problem

in School Related to Adjustment Scores

Page
40
41

41

42

Ll

L5

L6

L7

L8

L8

L9

49

50

51

52

53



Table 35.

Table 36 °

- Table 37

Table 38

Table 39

Table L0

Table 41

Table L2

Table 43

Table L&

Table 45

Table L6

" Table L7

Table 48

' Children's Desired Activities Related

to Adjustment Scores

Reason for Admission of 1612 Indian
Children to Nine Residential Schools
- -in Saskatchewan :

Nine Trdian Residential Schools
~ in Saskatchewan

Numerical Breakdown of Services Provided - -

By Residential Schools in Saskatchewan = -
Selected Cost Breakdown of Nine Residential
Schools - Cost per child per item and
Cost per child per annum

Indian. - White Breakdown, and'Job
Classification of Staff -

Education and Occupation of Staff of Nine
Residential Schools in Saskatchewan

Educational Level of the Graduates, by Sex

Effeét of the Residential School on Adaptation
of Graduates, by Sex

Present Job Classification of Employed
Graduates, by Sex

Aspirations for Future Jobs of Total Sample,
by -Sex ’

Aspirations for Future Jobs of Gfadnates
Continuing their Education, by Sex

Expeétations of Achieving Occupational.
Aspirations of Total Sample, by Sex

Perception of Problems Related to Work

63

11

9

89
113

121

134
136
139

1L0

100

11

2




INTRODUCTION

4

i

A centennial year is an.excellent occasion for
'baklng stock of our accompllshments of ‘the past and developing
new forward thrusts bo meet old problems. It 1s most

'approprlabe bherefore that the Deparbment of Indian Affalrs

and Northern Development should have comm1551oned e study of ff

our native Canadian children who are served in residential

schools, in time for a report eafxy in 1967.

'The Canadian Welfare Council-was invited by'the'

Departmenb to uadertake this study and agreed to do so. ~The -

Council is the natlonal vclunbary social plannlng body 1n .
Canada and has 2 forty-seven year history of leadership and.

service iﬁ the welfare field.

In the history of Canada, the interaction between

the native population and the explorers and settlers who came

from across the seas is a fascinating and at times a disturbing

story. The dependency of the new race on the old for surViyal}' |

e

has turned full cycle to the present when the old raes is a’

disadvantaged minority dependent on the new.

The story of this report deals with one part of the -
. services established by the new race to help the old. The

central characters are Canadian Indian children.



The discussion COncerns the effect on them of residsntial

schools established for their education.

The history'ofsfhe missioﬁaries who wenf'forth to
preach and beach'bo ‘the Canadlan Indlan natlons is a sblrrlng
account of dedlcablon and self sacrlflce under condltlons of
severe Qa;dsh;p, not the_lsast of which was the cqld and

isolation of the»CanadianAwiﬁter.

The development of the responsibility of the
federal governmsnt and thé establishment of-a Branch devoted
to the interest and concern of Indian people is a furshe;_
area rish in historical importance. It is of parblcular
1nteresb to record that leglslatlon prior to 1867 lald the
basis for the development of provincial rsquns;blllty‘ln
areas such as Indian education. However,'imﬁediatsly aftsr
Confederation, in 1868, a series of acts were passed that
established the framework for a federal Indian Affalrs
' Admiﬁisﬁratidn 2 One hundred years later the;parliament of
Canada has enacted the Canada Assistance ACb-which‘contains
specific provisions to enable the provinces to:develoé

services to Indians.

Residential schools are regarded, depending on ‘the
point of viéw, as mission centres or education centres, or

child welfare centres.

1) ‘R. F. Davey - The Establishment and Growth of Indian School

Administration - 'The Canadian Superintendent’ 1965.

-
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To a degree'bhejAaré all.bhrée and Herein 1ie$ much of.thé
curreﬁb cqﬂbrovérsy over their réles. - It is from this _ .
a multi-cenbred.apprOachfﬁhaﬁ-fubﬁre soiutioné éusb emerge.
“Théfe is perhaps no other gféavoffCanédiangiife'in'which
the Chpréh énd State come so directly inté coﬁbact as in -
phetrésidential school field, Ten bhoﬁsandichildren are
served by sixty;six,residémtial schools, owned almost
" entirely by the federal govefnmenb buﬁ,managéd B& the
Churches.- (There are.two or three $Chools which are still

owned.by the Churches),

As late as 1940, one half of the Indian pupil

’ popﬁlabion, approxi@étely 9,000-stude@ts; wefe ip residen-
.'biél‘schools*_ in 1963 -6l onij.184§% of thé.Iﬁdian pupil ' ' , -
population;Were in residential échools but*ﬁhere'ﬁere_

10,310 students, In less than 25 years then the Indian pupil
pbpulation_has'trebledg This reflec#S'the dramatic increase
in'bhé Canadian Indian population and explainé why new
approaches to meeb the education needs_of'the'childrenlhave

had'to be developed.

" The policy which has developed has been one of
integration: integration of ‘the Indian child into the
' edﬁcational system of the provincé, In many areas andj
particularly in.parts of Saskatchewan the word integraiion

has become an emotionally charged word.



'Forbunabely the differences over the lssue are not in. pr1n01ple

but -in the method and speed thh which it can occur, There

has been ben51on bebween the Churches and bhe Indlan Affalrs :

©

Branch on this - issueo However, a recent announcement by ‘the

. Oblate Indlan - ESklmO Commissxon of its endorsement under _

certain cond;tlons, of an integrab;on 9011cy wheréby Indlan ,
students woul& be educated in prov;ncial schools, separate or

public, should go far to. reSOIVe the issueg

Finally, as the cqnelnsigns end recemmendations' :

clearly indicate, it is impossiibié to deal effetctivelys with

an 1solated part of the sbrucburee What occurs in the
res1denh1al school must be. relabed to what has gone on beforeA':'

in the lives of children in their own homes and musb be

| sensitive to the speéial needs of the Indian Chlld'QS‘he :

" grows ‘and develops into an adult Indian in Canadiam society.




CHAPTER "I
 DESIGN AND METHOD —
* The aim of the study was defined broadly as the examination

of the residential schools relative to their effect on the adgptation

‘A{present and projggted) and adjustment of the I:ndiannstudent° It

té'operationalizeithese through the design of questionnaires and data

“collection shééts;

1, Speeification of the Research Variables:

|
|
I
I
I ‘remained to specify the components within the general dgfinition and
|
l
A. The Institution: was defined as the independent
! variab.le. for fc,he.:,zﬁat,ure of its impé.ct on the chilgiren, The concept
l 'instixution' wa§.thus_factored into:areas of invespigation such as -
_physical_con@itioqs, methods of disgipline, progrém (educational and
] : social) and administration which ﬁpuld_have a daiiy and direct bearing
_on the children's behaviour and attitudes. Admissiph requirements and

I procedures were included as relevant to thelpresent'relationship between

school and children.’ -

”"B.quagiaﬁidnf was defined in terms of educational and
bccupatiohai éépiraﬁioﬁé and attitudes which could be characterized
as adapfation to'ﬁhe values 6f the majorit& culture or lack of

adaptaiion'tb\thése values. .



An attempt to add credibility te this analysisAef,gqutation
was made by ineorporating a study of graduates of the residential
school system ever the past five years. The present adaptatiegigf
these graduates would be compared to the adaptatien of the residéntial
students to provi;e'seﬁe insight into the possible long-range effects
of the institutions on their studemts. |

- The design and sample for the graduates will be discussed

in Chapter VII.

C. Adjustment: was defined in termé of the personality
ad justment of the children relative to their attitudes and ASpira-
tiens; and alse in terms of a more general'éocial édjustment or
adaptation level comparea to that of the majority eulture.

To speeify the factors involved in the adaptation andkt
adjustment of the Indiah children, it was deecided to-empléy‘a
personality test., These highly systematized but easily administered'
tests are valuable as instruments capable of reveéling psycholegical
faetors or tendeneies difficult teo elicit ekcept through intensive
and prolonged interviewing. It is ackn@wledgéd that thé cross;
cultural application of psychelogical tests has had uﬁpredictable
results at best, but it was nevertheless felt that a personality
test eould centribute to our main research quesfion concernipg the
level of adaptation of the Indian students relative té the white
population. (The test nerms reflect the values of the dominant

culture.)




'Our'foous'is‘of'oourse Qntthe total grouéJSCore as

opposed to ‘the customary use of 1ndiv1dual scores’ which allows

‘a greater margin of error w1th1n the test resultsﬁl This in
itself provides some Justification,fQR-the-use andfre;iability

of“such tests.

b

2. De51gn and Selection of Instruments

Because time limibations had been necessafily imposed
on the study, there were certain prior restrictions concerning the
alternative 1nstruments avaiiable.- A longltudinal study based on
more intensive interviews’with.both-the:chlldren‘and their families
and the school personnel might_heVeﬁoeen more*effeotive in
investigating the effect of 'the~‘i?eSidedtia'1" schools on the students,
but the questionnaire form was sdopted with thefoonpensating factor
.of a more comp;ehensive sanpling of the immediateiproblems existing : ;

for these institutions and their students.

A*' The Analytic Outiine for the School was a conceptual
framework désigned to systematizefbneiobservatiOnsiof the project
director and interviews with school personnel related to the factors

selected as important for the analysis of the schools‘ : ‘ _ =

B. The Children's Questionnaire: operationalized ‘the . ; ' |

variables related to personal and family background aspirations

and attitudes. The questions about educational_aspirations

included the students! intentionS'to finish high school, supplemented by a

E

——

% See Appendix for examnles nf the dnebwmmmanta -



questioen offering different levels of eduqéﬁiohal'aspirations and
one asking the children té evaluate ﬁheirnfathgrsf-educatieﬁalfleyel
relative to théi? own neédéw Oecupatienal aspirations and attitﬁdes‘
were specified th§§ugh questions about the type of job desired, the
students? expectatioﬁs_about the pessibilitiessfdrArealiZing this
cheice, the naﬁure Qf.theAfaétors determining sudcess er failure .

in their chosen oceﬁpatigﬁz the-desired location of their.future,
Job and the people théy~ﬁeﬁid like to work with. These questions,
with others, were earefully:cénceptualized and.Worded to provide a
compesite picture of the Indian children's values in relation to the

expected values of the majority culture.

Limitations of the Questionnaire

It was necessary to l;mit %he questionnaire to students in
Grade 5 and above, if thse self—admigistered qﬁestionnairé was tq be-
used, Even at the Grade 5 and 6 level the reliability of the answers
is guestionable. However, the jounger students would have provided
additional insight into the i'nitiai‘adaptatiexﬁ o the Indian child to
the residential school? | ‘

As has been ﬁoted,'the questionnaire form itself has
limitations as a method 6f’exploriqg thé3ccmplexibies of aspirations
and attitudes, and particularly those of Indian children. In the
Lebfet school a group discussion was held with the older students
which previded infeormation on a different level on ﬁhe outlook,

anxieties, aspirations and general attitudes of the students.

L]
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During the ihitial testing, it became apparent that some
of the quésﬁibné were not»appropfiately worded for the Indian children
and the staff were required to give verbal clarification on some

questions which resulted in incomsistent interpretation.

C. The Children's Data Sheet: was basically designed to
‘_?gcord frém_@he office records data oﬁ family background, admissiog
1;sﬁgﬁus, begl@h anﬁ béhavioural problems; howefer, it became apparent

_ thgtlin theAmajority éf cases, the school records did not provide
thisltypgﬂof data. A paft of ﬁhe original data sheet concérned with
~ family background was subsequeﬁtly added to the questionnaire form.

~ The investigation’of health and behaviour probléms became largely
impreésionistie for tﬁe school aéla whole, rather than being recorded
' for each individual child. As well,‘the admission forms were avail-
able only for those children living in the residential school - making
it impossible to define~the.reasons for attendance of the Day students
attending the school.. The«reaéon most often éuoted for Day étudents

atfénding,was thatvthere,was no other school available for them.

D, 'MMMWWWM was selected from
among several possible tests because of its relefance to our particular
needs. 'The content areas of the test, with its balaﬁce between
persénal*and social adjustment,JfOCUSsed on preéisely’the characteristics
that are most imporﬁant in probing thé attitudes and behaviour of a

culturally disadvantaged group from a welfare perspective.



The examination of ?self-reliancel, !eense of personal
— worth?!, tsense effpersona; freedomt, 'feeling of belonging?,
'withdrawing tendencies! and *nervous symptoms! are all areas

appropriate to the study of children with.the double burden of B

cultural traditions and behavioural tendencies inconmsistent with
suecess iﬁ the twhite culture', and family instability énd sﬁb-

— sequentk personal.disruptiens. The sectlen on soclal adJustment
contributes both to the plcture of total personality adJustment and
to our awareness of the functlenlng of these chlldren in the social
units to which they belong (family,‘echeol community). It'was felt
that such a personallty test could supplement ampllfy and aid in |

— the 1nterpretatlon of the main body of " data collected through the

4

chlldren's questionnaire.

The. California Test is also valuable'because it is the

only test of this klnd to be adapted to several grade ranges. It

was p0851ble to choose a test (The Elementary Test) to match our
— . sample of chlldren drawn prlmarlly from: Grades 5 to 8,

Flnally, the test is noted for: 1ts hlgh operatlonal

validity. For example, although one cannot With any certainty

state that the section on *withdrawing tendencies? is actually

a

measuring this phenomenon,»the score for this item will correlete

— o with other variables in the anticipated.wéy»for withdrawing

(—

tendencies. The questions have been_extensively tested on many

samples, including the culturally disadvantaged (Mexicans).end

have been subsequently revised.
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The aubhbrs now can state that for‘the'statiSticai treatment of

¥ . ’
experimental data bhere is no Varlatlon shown for bhe-medlan scores
within grades excepb for a sllghh bendency'for females to scare

hlgher than males.
' Limitatioris

The group foéus df theAstﬁﬁé made.iﬁ poséiblé‘for us to
absorb such limitations, Whlch mlghb ﬁave had a crltical importance
for the study of 1nd1v1duals from dlfferent cultures._-

As mentioned above, llmltatians could: perbaln only to the

appllcablllty of the ‘test bo bhe Indlan culture,

E. Obher Sources of Informatlon o

1

) a) Interv1ews with schcol personnel._ To complete the
administratlve analysis of the R681dential Schools,'the primary
source of 1nformab10n was hhe pr1nc1pala Thé‘project director spent
over one hundred hours in direct’ 1nberv1ew1ng w1th the principals.
Other staff were 1nterviewed durlng tours of the phys1ca1 plant
and in obtalnlng spe01flc 1nformation on the chlldren, A quesblonnalre
vas developed and c1rculabed to all staff te obtaln basic daba on

type of employment, hours of work, age, 1ength of serv1ce, educatlon

- and age. ' _ Lo : ' : B

i

The other staff members of'ﬁhe research team reported
regularly on their contacts in the residential school and, in

particular, discussions with staff members.
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_ Prior to the field work the progect director had met with

'all ‘the princ1pals on two prev1ous otcasions and seven of ‘the prinCipals

ata third meeting. BaSic data on the administration of the 1nstitu-.

tions was prepared by each pr1nc1pal in January of 1966, which proved

extreme1y<valuable,in preparing-forgthe study, .FQllowing the field

work phase, the project director participated in the Staff Training -

Course in. Prince Albert for lSO‘stafﬁ members of resjdential schools.

nvb) .bhser?atiOns of the ?rineipal Investigator. The major . ‘
comment of ‘the project director in respect. ‘to the deszgn and method
of the study must relate to the absence of recorded-data about the
child, his background and behaviour in the_,residential'.._school° .This
iack~of data forced thelteaM'to use:thevchiid~asethe major source of
infofmation,about himself and his background; “

The other cbservation that should be ‘made is in respect to

»timing -of" the studJ The principals apparently ‘had reached a stage 1

in their own thinking in respect to the rdle of the re51dentia1

' schools, where they welcomed the study and participated fully in it,.

There was no resistance to full disclosure on their part in respect

. to any part of the operationo This made ‘the work of the pro;ect

»Adirector immensely eaSLer and allowed for the frankness necessary

in discussing the issues raised. R

g 9 % 9 % W 9 v




3, The Sample

.+ ... A purposive sample of Indian children was selected from
those in the nine residential schools in.Saskatchewan. The séiectioh

was made by ‘grade from the 1966 class lists for the schools supplied

fwa indianxﬁffairs, The criteria for the sample were a 20% representa-

tion of all the residential students, a representative distribution

" "of grades from 5 to 12 which would allow for comparisons within and
B beiﬁeénmgfédes of ‘the three main pupil types - (a) Residential for

" living and schooling - (b) Integrated for schooling and Residential

for qqilyllivingng_(q)'Day ~ children liying at home and aﬁten&iﬁg

residential for schooling. o L

The students under Grade 5 were excluded on the basis of

age and relative ability to participaté in the self-administered

tests. -



1y

" Sample of Children by Residentialf:*. ,
~ School, - Grade and Pupilvapei- Table'l;r

Kamsack

- VI:
~ VIIL

11

1l

| Residential School ‘ ‘Grade Ras¢ Int;  Day’'

~ Total

16

15

© Schodl:Total

31

Onion Lake

Vi

VIII . -

—
8

: .nl&- -
i 2

15

- 10

g

35

‘ Pfince'ﬂlberﬁ -V
: o IX

X

.15
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0

: 22 :

37
16
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v

A 19
CovIir

L

" Beauval

“VII
VIII

joo N\

Ea

A P

_Lo
- 20
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XI

XIT _

VIII -

7
17

.Lesboék

S VI
VII
VIII

19

11

.:rdf?\il .f »-l:nv‘ ;?.u  t

ot

e

“Buck Lake

1
e5

Marieval @

v
VII

VIIIL

Iz
.5

U

11

32

50

TOTAL

209

3

- 75

70 .
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Alhhaagh the grade was bhe ba51c aelect;on unlt for the

jsample and the disbrlbutlon by sex neceaaarlly rand0m, the tabie A

below demonstrates the closer relahionship bebwaen thls purpnsive

' sample and the botal universe of residentlal schgol sbudeqtsﬂ

in splte of the loss of 59 sbudenbs, the sample remalned representatrve%"
4

The Sample by Sex and Pupil T/pe
Compared to the Universe - Tabla 2
S o Total~' ," Total :
. _ ... Res, — Tateg.  Day Sample in Universef -
‘Male 96 L. - 38 116 1099
Female -~ - 113 30 ~ 35 178 . 10k2 -
lzoraL - 209 . 75 70 38k
Pupll Types ln” el e . L _ S
the- Unzverse" B -enn - 55 2137
leltatlons

The tobal figure in the orlglnal sample provided for hlj

sbudents to be lncluded Durlng the actual field work, this total o

'number was reduced ho BSb, due malnly bo 31c4aess land dror—outs, but

3%¢ the total Indian residential schoel population by

by pupll type i

grades and by SChQOlsa This-reducblqn in number dld have a 1lmxbed ‘

',. effect on. the potentlal value of some conc1u51ons drawn from the

"sub—group ana1y51s by coMbinatlons of age, sex and pupil type;
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All three categories of children were included in the samble.'
In considering the effect of the schools on‘the children's adgustment
it would have been desirable to 1nclude young chlldren in bhe sample.
However, there ﬁas a practical problem of communlcablon. Very young
children are unlikely to respond well bo the mebhods of data collecblon

used and more sensitive tests were not practicable. Therefore, it was

decided to take children only from Grade 5 and up, who would be able to take |

group paper-and-pencil tests.

Children from Grades 5 to 12 in ﬁhe'nine‘schcols whc fell in;_
to one of the three categories listed above were included. ‘Rather than
attempt a random sample of childrenAib was decidec, fof reasons‘of
administrative convenience, to take a purposive sample.of classes and
schools that would include children in all three categofies; Of 1612
children in the nine schools, approximately 354 children ﬁere‘included
in the sample by taking a minimum of twe grades from each school in
staggered order.

This did have the result of the over—represenbabicn'of the
older student which could provide a more positive and less realisﬁic

picture of adaptation and adjustment.
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L. The Collection of the Data

A. The Field Staff The research team for the field work

was composed of four unlverSity students selected from some two

hundred applications to a parallel CounCil study on ’Indlans and

The Law' Two of the team, Miss Anlta Thelander and Mro Hichael

Bennett were graduate s001al work students at the MbGill School —
of Social Work Montreal each had rich background experience in |

Saskatchewan. The other two students Miss Eileen MacLeod and

Miss Carol Storey were 1966 graduates at the University of

Saskatchewan, Saskatoon, Miss MacLeod majored in Anthropology

'and MlSS Storey 1n Psychology. .

S;' The Training and 'Pre-Test!. The project director
ass1sted by Mr° Dav1d Woodsworth and Mrs. Suzanne Findlay conducted
a training session for the project staff in Regina before the actual
field work began. All seven participated in the Punninhy School
Study to test out the approprlateness of the research instruments,
Following the Punnichy School experlence, minor adjustments were
made in the test 1nstruments and agreement was reached on the most

useful procedures to follow in administering the tests and collecting

data in the schools. ' —

C. [Field Work. The project director took responsibility
for the collection of data for the analysis of the institutional
factors, distribution of the staff questionnaire and general

overseeing of the study. : -
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. Mr. Bennett ‘acted as superv1sor for the testlng program
.w1th the chlldren and the collection of data from the flles. The '
B other three staff members ass1sted in the test supervislon and -
collectlon of data from the chlld‘s records. Mlss Thelander 1n
addltlon-complled a. llst of recent graduates of each re31dent1al
school in preparatlon for her study of the f1Ve—year graduates ofA'-
the res1dent1a1 school system. |

App01ntments to v1s1t each of the nlne schools had been”
set up and a rlgld tlme schedule agreed upon. The tlmlng of the
study had to take 1nto account a two-month perlod when the children
would be 1n res1dence and graduate students from the unlvers1tles

K

avallable to staff the~progect. These two factors,'plus the road

conditions for travel in Saskatchewan, made the May—June perlod the .

' loglcal and in fact, the only perlod 1n the year when the study could-*

have been conducted.

With one exceptlon, because of a track meet scheduled for
one of the study days the tlmlng and arrangements worked accordlng
to plan with the full co—operatlon of the school personnel and

students.

- T MmO G B T W TE TE OOE OO OO N W N W W
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CHAPTER II

THE CHILDREN'S QUESTIONNATRE

The:purpose of thé questionnaire was to provide information.
on the immediate attitudes and behaviour of the 354 children repre-
~sent1ng the re81dent1al school system Personal characterlstlcs were
also asked for, and although it had been orlglnally planned to obtaln

data on famllyAbackground from the school records, this was also
Eathered through the children's responses.
The information was then systematically assigned to ‘code
jcategorles and tabulated by computer at the Unlvers1ty of Ottawa.'
Although the preliminary analysis began with variables
representlng all the questions answered by the chlldren, several of
these varlables were: dlscarded for analytic purposes after close
observation of the distributionf- In some cases, the purpose behind
the question was best achieved through another question, in others
the responses were too concentrated to provide any explanatory
value., Still others were dlscarded because the qnestlon seemed
to have no meanlng for the chlldren (high percentage of "dontt

knows").ﬂ

Ky,

A pre—test'would have eliminated some of these problems;

It had been hoped to see these variables related to the length of the
.children's stay at the residential school, but our sample (beginning
" with Gr. 5) and the ihadequate records did not provide enough variation

along this variable. Most children appeared to -have been. in the
school well over 2 years. : :
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In the fihal analysis, seiected variables were felt to be
essential ; covgripg the areas of aspirations and attitudes toward ‘
education and oqcupation.

The followingltables describe these remaiping variables and

their distribution by and relationship to age, sex and pupil'type;f

Total Sample by Age, Sex and Pupil.Type. - Table 3
Male ' : | ' Fémalé. ‘
Ui+  Under 1y S T 14+  Under 1 .
Ress . 66 30 96 Res. . .65 .. k48 113
Intege , 30 15 L5 . Integs 17 13 a 30
Day 19 16 35 "~ Day 20 15 35
115 61 . 176 102 - 76 178

1, Family Baékground

A, Educational Level of Parents: more than 2/3 of the -
parents (67.8% or Lh1 parents) of the children in the sample had Grade
8 education or less,

Bs School Type of Parents:

Total Sample by School Type of Parents - Table i .
'School Type _ ‘ Number of Parentg
No, %
Residential School 3k L8.6
Integrated School 88 12.5
Indian Day School _ 113 15.9
Don't Know or Not Applicable _ 163 - 23.0
708 '100,0:
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The tradiﬁion.of"perenpe-whohaﬁtended'residential school

themselves having their ¢hildren attend appeafs.to be supported by

- ‘thls flndlng on the school type ef parents. Whenfthis finding is
‘.related to the reason for adm1351on of the children belng predomlnantly
. for chlld welfare causes, some serious questions drise as to the impact

of the res1dent1al school program on former puplls who are now parents,A

and the 1nadequacy of thelr home life,

'The question must be ralsed as to mhéther there haS~develeped

a papternAof expec%ation on the part of some Indiah parents that the

'residentiel echool system provides a cheap and to them a earefree way

of abrogating their responsibiiity as parents.

| | It also raises questionsvconeerning'the»current generation

of residential students end their ability to cope more adequately with

the'responsibilities~of parenthood than the “préceding generation. Does
dependency on the residential school system, on the part of some Indian
parents, emerge from a study of this factor?

If the answer is positive then dependency will require a

‘wide range of family support-services which are lacking'in the Indian

communities of Saskatchewan. -
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C. Father's Occupational Level: -

‘Total, Sample by Occupation of Father - Table 5
~ Occupation L ~.’No. ny
Unemployed - 14 - 3.9
Unskilled ™ o 184 - - 51.8
Semi-skilled 25 7
Service 3 : .8
Professional B 1.1

Dont't Know or L o .-
Not-Applicable Ll2h . 35.1

354.  100,0. .

%

In this table‘ﬁhe.children who didn't knéﬁ what their fathefs,“
significant thaﬁ they represented mere than oné_third-of the groupf- The
four professional fathers are teachers in the residential_school. The
high representation (198 out of 230 replies) where the father's:occupatibn
was stated are in the unskilled and nnempléyéd group. The vast majority
of the mothers are not gainfully employed but-are at home, This occupational

picture supports the recent studies of the economically disadvantaged status

.of the Indian people.

The very high number of replies where the children do not know

their fathers! occupation illustrates a lack of knowledge by the pupils

~ of their family life and perhap$ the relative lack of effective parental/

child interaction.

- . T 9. ’@a.mg-m-&'mém s
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. D, Chlldren's Perceptlon of Parental Support
o _for, ngh School Gradggtlon

Total Sample by Parental Attitude to High School - Table 6
No. %
1. strongly urge you to continue 146 41.1
2, some encouragement , 102 28,7
3. never.say mnch g 29 8.2
L. go to work when 16 ' 12 3.4
5. quit school before 16 : 2 .6
6. don't know : ' 63 18.1
' 354 100.0

The children's perception of parents support is quite strong
in cbmparison'to their knowledge of either their parents! education

or occupation, The replies indicamé that 69.8 (248) of the students

. feel,that,th§ir parents “strongly urge" or give "some encouragement!

to their completing high school. Again 59.7% (212) of the students
would be most concerned Wiph_their parents feelings if they Mreceived
a bad report'.

E. Children's Desire for Parents! Visits
No Day students included):

bt i trmas A p——

Residential Students, Desire for Parenté‘ Visits ~ Table 7
No. %
much more _ 149 58.6
a little more . 2l 9.4
no more " 78 30.7
never . 3 1.2
254 100.0
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Among £he'residential and imbégraﬁedfétudents 68 1%
(173) sbabe that bhey de&ire "much more" or %a libtle more"

1nteract10n with bhezr parenbs‘ These responseSa%ogether a

appear to. md:.cat.e the 1mporbant place ‘the family h01ds for the |

pupil, But it must be acknowledged.bhat these, quesbions were
. presented uith prepared categorles bo be checked off by the A
studenbs and the possibility eXIStS that in thelr responses

the chlldren were antlcipatlng a correct or desxred answer.

There is 1rbb1e or.no mention 'in other openbended
"_ouestions of concern- for parental support or the effecb of

parenbal background as 31gn1f1canb in thelr present or. future

g

'plans.
SUMMARY
Two indications: 1. éllaék.of concrete knoﬁigdge'

" of parents’ education éndf '

6céupa€ion~

2. an expressed desire for more

interaction with parents -

suggest very strongly that there is much work to be done to aid .

and assist‘Indian parents towards a deepér investment in progtaﬁs-.

designed to care for their children,
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2. Children's Aspirations

~A. Educational Aspirations.by Pupil Type:

Seléected Séﬁple,'Educational Aspirations - Table 8

" Residemtial " Integrated =~ Day
Aspirations No. % : No. % No. %
Complete Grade 8 or
quit at age 16 .18, 13.9 2 L.3 5 12.8 25
Completé High School - 25 © °19.3 - 11 23.h¢ 11 28.2 LY
Attend College or obtain
extra job training 86 66.7 3 72.3 23 60.0  1Ii3
' 129,  100.0. L7 100.0 39 100.0 215
‘From the table. it cén be. seen that there is a trend or pattern

in each pupil-type category towards high aspirations. While the table

deséribes the distinction of aspirations;by pupil type,one cannot infer

a significant rélétionshié between aspirations and pupil type from
this table. Because the intégfated students are selected in some
schools on the basis of their .academic achievement (e.g. Grade 12 in
Lebretj and their soe¢ial ability, it might have been expected that
there would be very significant variations im the high aspirations
between the three pupil types. 'However, the Prince Albert School with
the largest concentration of irntegrdted studenﬁs'sends all its pupils
above the Grade 5 lével to integrated classes. The striking factor

is then the high aspirational level of all the students, inclﬁding

the residential and day pupils (86% ana 88%) if ‘one accepts completion
of high school as indiéative of high aspirations. Thefe were no
significant differences in educational aspiration explained by age

or sex.
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It is uSeful to relate the educational asplratlons of the'v
children with an evaluatlon by them of their fathers' educatlon.
The responses to this rgndered a realvdistinction between evalgati6ﬁ~
of fathérsi edﬁéatiopfan¢.thé educational gspirations'exﬁregsea by :

-the children.

B. Qccupational Asgiration of Puglls bz

Selected Sample* Occupatlonal ‘Aspirations - Table 9
| Male . Female ,
Occupation No. % No. Z . Total
Unskilled =~ 22 22.4 5 5.4 27
Semi-skilled 25 25.5 L bl 29 .
Service : 26  26.5 , 23 25.2 49 ..
Professional =~ -25 . 25.5 59 6L.8 -84
| 98  100.0 91  100.0 189 ° !

On the whole, the table shows a trend. toward higher
occupations than the occupations presently filled by -their parents,"
- 27 pupils choosing unskilled categories, up to 84 pupils choosing

professional job levels of aspiration. - There is a .significant relation-

ship between sex and occupational aspiration, the females having a -

distinct pattern of high aspirations towards the professionél category.

) k

It is useful to note that although the Indian unskilled occupational

category (trapper, fisherman) appears to be a male phenomenon, a breakdown

ok

by pupil type irdicates that no. integrated male student selected this

type of occupatien.

* The . 189 pupils in this table excludes the young students - 13 years and
under 13 years. The scatter in their replles showed no consistent pattern.
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The female unskilled represent those girls who .selected marriage on

completion of their schooling. Othér than the comment on integrated

students, neither pupil type nor sex renders any significant explana~

tory value.

C. Evaluation of Fahher'!s Education by the Students:

Selected Sample,
Evaluation of Father's Education = Table 10
Question : ‘ No. %
Father has more education than I need 88 27.2
Father has the same education as I need 63 19.5
~ Father has less education than I need 172 53.3
' ‘ o 323 100.0

SRR S SRS U S

L -

In the deécriptive information under family background, it was
pointed out that 67.8% of the parents had Grade 8 education or iess,
and from the'total on éhildren’s‘aspirations; a very high educational.
aspiration of the children was recorded, so that it Qould have been
expected that analysis of the data on the evaluation of the fathers!?
education would indicate that the children felt it to be inadequate.
However, only 53.3% of the students felt that their fathers had less
education than they needed.

To compare the sets of data in another.way, only 2.3% of the

students reporﬂed that their fathers had completed high school,

[

[
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yet in educational aspifations of completing high school ar better,

86% of the resideatial students, 95.7% of the integrated students and

88.2% of the day students expressed a positive aspiration, therefore w

_approximately 90% of'bhe”sbudenﬁs should have repprfed fathers
education%jas "less than I need" when in fact only 53.3% did so.
.iSeverai observahiqns ﬁay be helpful. Either the education-

al aspirations of ‘the chiidreﬁ'areﬂtoo highito'be reliabie or-the
~children may have misundérsfoédlfhé'question or both, ‘Th@re is an
,addipiénal possibilitj that’when-ansﬁering the“question abouﬁ

their own edycation aspirations,-they'were expﬁessing a free choice;
but that because the éﬁaluation of the fathers' educational level

.is a value-laden situation théxchildren m&j bave reacted'emqbionaily
to a judgement that'bheir fathers“ education was less than-adequdke.
fnother possibility unique to the residential students is the effect’
of ‘the separationvfrom their'homes“énd fathers, seem in a ‘temndency |
on the part of children removed from the home to idealize circum-
stances and SurroundingS'in the ﬁome, It is aléo possible to
speculate that a traditional ?face—savingv mechanism may explaid

the children's high'evgluation of the adequacy of the fathers !
éduéation. The cultural instinct of the Indians is to avoid the
eﬁbarrassment of those close to thém, ﬁhus to report fathers!
education as iﬁédequaté'mightlhave been interpreted byzthe :

children in this way.

P
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D. Achievement Exgectatibﬁs of ‘the Chil&#aﬁ*

Questions were posed fbﬁ @he childien aboab reasons as
to why they expected or. did not expaebfho achieve ih& ideal job

Whlch bhey had selected: “Do you bhink bhls is ever'iikexy ta
'happen? Yes: - -Not —  Why? ;,;!v ' . . .

Reasons for Negabive Expecbatidns.of
Achievement of Ideal Job = Iable 11
Factors ' No, %
‘Lack of self-confidence 31 10,3
- Lack of ecucation o S 6 T T 33.T
Lack of opportunities A ’ S 1h.3
Lack of parental supporb 4 5.2
Discrimination = o -1 1,2
" Others o i 5.2
: 77 ’ lOOvO

The reaéons’viven by those children whe did expect to
achieve their 1aeal JOb Were alvost identhailj dlstribubed among

the p0351b1e catevorles llsted in the above table on reasons glven

by those who had negative expectatlonso-

The 302 children whose replies could be anélysed showed

' 225 who expected to achieve their ideal job and 77 who did not |

‘expect to do so. Of interest is the relatively.small importance -

attached to parental support as to whether they succeed or not.

It is also interesting that only one student identified discrimination

Cas a factor in not achieving the ideal job. When one considers the

emphasis on education, it is worfh observing that the studentsvdid not
place ‘this at the top of the list in reasons for achieving or not

e

aéhieving their occupational goal;
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E., Comparison of Expectabionsrby Sexs A comparison of

the older students by sex revéals ‘the following:

Occupational Expectation of -
. ®lder Students - Table 12

Males ~ Pemales

| "No. % ~  No. %
Positive 86 76.8 69 683 15|
Negative 3.2 32 31,7 58|

112 100,001 00,0 213

Earlier it was found that' females had significaﬁtlyhhigher

occupational. aspirations'than the males. It iszﬂhereforé interésfing .
that the females' pos1tive expectatlons for bhe future are slightly

lower than the males.
" CONCLUSION

Both educatlonal and occupatlonal asplratlons of the

'...%s "..1% 4’ skwx s

pupils are high. But ‘this high asplratlon 1evel ‘can be modlfled by

two flndlngs, - the children's evaluation of thelr fathers’

.educational level in relation to thelr own edugablonal needs and

the older females' expectations of achievement.

-

4
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3. Children's Attitudes

The first table deals with the children's attitude about
work, "™he important things about working". (The yoﬁng students

have been excluded .from this and following tables related to work.)

A, "Important Things about Working": - A comparison by

sex shows the following:

Reasons for Working - Table 13

Males Females
No. % No. % ___Total

Making money or making

~ a living 76 63.1 47 48.9 123
Doing something useful 18 16.2 24, 25,0 L2
Keeping busy 3 2.7 6 6.3 9
Being with others 14 12,6 19 19.8 33

111 100,0 96 . 100.90 207

The males appear to have a tendency to be more prggmatic
in their concern for.making a living. The very practical response
of more than 50% of the pupils in their attitude towards "thé most
important things about working" may merely reflect the low economic
étatus of their families. It is g luxury even for the idealistic
teeh-ager to éonsider altruistic motives when economic want is so

evident.
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B. Attitudes of Pupils towards Job Location:

Pupil Attitude toward Job Location - Table 1k
) . NO @ %
On or hear-féserVe, : f_ 23 7 10,6
In large town or city 125 - 57:0
Wherever it is easiest 66 31.5 e
216 100.0

There were no differences that could be explained by sex,
age or pupil type. The acceptance of the white community as the
locus for employment demonstrates practical recognition of the.

limitation of career opportunities on the reserve as well as an

attitudinal acceptance of adjusting'bo a white culture location.
Urbanization is added to cultural difference as a tension for the
child in the future.

In.cdntrast to this attitude towards Jjob locaﬁidn wefe

ii!lllk;;gml.hﬁ l &.:"“'i.. ‘ o pae g | o

the responses to determine,whe;e the childrenf’s friends live.

i
1
-

Only 5.8% of all students reported that tﬁey have friends in town

Agr-?”

while the remainder replied that their friéhds live either at the

]

residential school or on the reserve, When one compares their

1
}

limited contact with people in the towns with their choice of a

future job location it can be'anbicipated that children are going

-

to experience difficulty im adjusting to the«white'culfufew

R B

I
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C, ProblemS‘Indians QEKEQEE Eaggingia Living: The attitudes

of the children on 'problem Indians have in earning a living?'reflectA
two types of general problems, the firgt problgm resulting from the
nature of the Indian cﬁlture arid the second pfoblem resulting from
diécrimination of the White culture, Significant differencés were

revealed between the attitudes of the younger students and the attitudes

of the older studentss

O o

. Problems Indians have in Earning a Living by Age - Table 15

OO

g

Problems reéulting Older Pupils Younger Pupils Total
from Indian culture No. . % No. % No.
a. Lack of education 73 38.8 25 22,1 98
b. Instability in work

(lazy, shiftless) 13 - 6.9 5 Lol 18
¢. Behaviour problems »

(drinking, fighting) 23 12.2 10 8.8 33
Discrimination of white:
culture _
a. Lack of jobs. 33 17.6 38 33.6 71
b. Lack of adequate income 22 11.7 27 23.8 49
c. Discrimination 24 12.8 g - 7.1 32

188 100.0 113 100.0 301

The older students ﬁend to emphasize the problems dependent on
the Indian culture itself, approximately 58% responding to these questions
as the important ones Indians face in earning a living. Approximately
65% of the younger students tend to define the major problems as those
resulting from discrimination of the white culture. This could be
understood as a reflection of the older students?! greater sensitivity

and concern to overcome pfoblems they observe in adult Indians! efforts
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to earn a living. Being closer to the age of responsibility they
appear to be responding to the individual problems they foresee

for themselves.in earning a living.

Ds = Attitude about School: The pupils were asked to

‘state their biggest problem in school.

" Biggest Problem for Student in School by -Sex -

Table 16 -~
» - Male Female
‘Problem ° No. % No.- A Total
' Academic 57 38,5 51 3.0 - 108
Restrictions of System, ‘
Discipline, Teachers L6 31,1 39 26.0 - 85
Personal Inadequacy 11 7.L 9 6,0 20
Pupil Relations 19 - 12.8 35 23s3 . Bl
.Isolation from Reserve L 2.7 7 4.6 11
No problems perceived 11 T 9 6.0 20
. * 148 .10090 150 100.0 298"

While the boys appear to be more'upset by the reétrictidns
of the system (e.g. dispipliﬁe and attitudes of teachers) there is
no significant finding when analyzed by age, pupil type or sex.

It is inferesting that while the academic subjects are listed ‘as
the biggest problem and restrictions of the system come second,
pupil relations are reported as the'problem of Sﬁ of the 298
students., Two factors are worth'noting;- first, the-chiidfen in
‘the residential school never escape from the pressure of the peer

groups
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Their activities are group oriented and hence if they are having a
negative relationship with another pupil they are constantly forced
together by the institutional routine. Second, the integratéd student
may be experiencing adjustment nroblems in a white~dominated classroom

situation.

The children were asked what ,'. . "Things they would like to

do more often?t

Pupils?! Desired Activities ~ Table 17
No. %

More groups at school ' . 115 37.6

More leisure : 77 25.2
More educational opportunities _ 50 16.3

Mentions training for work - 43 14.1

 More involvement in white community 14 L.5

Satisfied . 7 2.3

306 100.0

The absence of organizations in the residential schools other
than religious societies is reflected in the interest (37.6%) for more
group activities, This answer is not inconsistent with the 25.2% who
wanted more leisure or free time; as this reflects the routine ‘
scheduling of the institutional day. It is interesting that 30.4%

of the 306 replies show an interest in educational and training

opportunities.
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The final table in this section deals with the students,

attitudes towards . . . 'What the residential school has taught

1
YOoUe

»

"What the Residential School has
-Taught You" (by Age) .~-Table 18

blder Younger

Analysis of Factors No. % No. % No, %
Education : 69 -.354.7 L5 - 39,8 11l - 37.3
Manners and skills - 53 27,5 .30 26.5 83 27.1
Character development 4O 20,7 AL - 12.3 5L 17.6
Preparation for work 26 13.) 20 17.6 L6 15.0
Religion 3 1.5 3 2.7 6 1.9
General dissatisfaction 2 1.1 1 #8 3 »9

193 100,0 113 100.0 306 100.0

kil

A1l the children score education as the most important thing
the residential schools have taught them, Manners and social skills

rank next in importance and are a white cultural adaptation indicator.

It may be inferred that the children feel more secure in respect to

white culture as a result of the training in manners and social

skills, - The older students appear to place more importance on

character'training than the yéunga.-The surprising respohse is the

extremely low importance attached to reliéion; Considering the-

nature of enviromment with its strong religious overtones, the

children appear not to attach extraordinary significance to their

religious training.

.y

}
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GENERAL OBSERVATIONS

In testing the qnestionnaire'data against the three
variables of age, sex and pupil type, the coneclusion that must
be reached is that neither pupil type or age appears to explain
any variation and that sex is appreciable only in the case of
occupational aspiration, and attitudes towards work.

The findings are so negative for the variables selected
that the classic approach to the investigation and analysis of the
adaptation pattern of Indian children is completely repudiated for
further research. It remains to study the.California Test of
Personality in the next chapter to observe whether the findings

of this test throw significant light on the adaptation question.
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CHAPTER IIT

CALIFORNI A T E ST OF PERSONAL ITTY:

ANALYSIS =~ AND  INTERPRETATION -

The California.Test was used‘to explore another facet of ﬁhé
deQelopment and attditudes of fhe childfen in ﬁhe Indian-residential
schools‘ Analytlcallyl) the test scores were used to 1neest1gate
two thlngs the over*all adjustment level of the Indlan children
related to the normsAesteblished-fer tﬁis personalitynﬁesfg and
the feiationship betweenAthe children's adjuetﬁent level and
specific factors selected as measures of adaptation. |

To prepare the fests for analysis,’the ﬁercentile-eanks
(potentlal range: 1—997) for total adJustment were d1v1ded 1nto

three categorles representlng ’hlgh° or well~ad3usted (over 507)

tmedium' or average (20-50%) and tlow! or poorlybadJusted (10% and

e

under).

gl

High  Medium Low

{over 50%) (20-50%) (10Z_and under) Total

Number in each A '
category 83 233 38 ' 354

Percentage in each ,
category 23,5 65.8 10.7 100.0

Thése divisions, somewhat arbitrarily appointed, separate the
more extreme cases from the majority range in our sample. In some
cases, the data suggests that a more appropriete analytic break would

be at the 50% point: 50% and under the be 'low', over 50% would be thight?.

1) see Chapter 1, page 9 for a detailed account of the selection
and use of the Callfornla Test
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’ Certainly the scores under 50 can be described as ‘low' if
related to thé norms set for the test, suggesting that the single
break at 508 might provide a more legitimate portrayal of the

adaptation of the Indian children to thé white éulturea

High (over 50%) Low (50% and Under) Total

Nunber in each

category : 83 ' 271 354
Percentage in each » . :
category 23.5 . 7655 100,0

However, for the most accurate descriptién of student adjustment
within the schools, categories representing three degrees (high,
medium and low) were selected as scores of adjustment and were then
tabulated against selected information from the children's questionnaire

and data sheet to determine the relationship betwéen adjustment and

' adaptation only.

1. General Findingsl)

The adjustment level of the Indian children tested falls 10%
to 20% below the norms established for the test. The consistency of
this finding across grades® suggests that a-disproportionéte nurber
of the Indian children in residential schools are devianté’from the
éystem of behaviour and aftitudes supported in tﬁe white culturea.

The possibility that the questions were merely misunderstood
by the children only supports our generalization ofitheir.alienation

from the concepts normally internalized by children in this grade

range.

1) Any differences in total case numbers for tables reflect imcomplete
answers for those variables described by the tables.

% The Elementary Form (for Grades L-8) was used for Grade 12 integrated
students from Lebret, The generalizations cannot legitimately apply

- bo grades above the accepted grade range, and at the Grade 12 level
they seem particularly inapplicable.
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Although there was some slight difference between the

percentile ranks for the sub~-sections of personality adjustment and -
social adjustment, most grades (1L out of 20) scored the same for both.

The average percentile ranks by grade is remarkably consistent, with the

exception of Grade 12%

Average Percentage Ranks for Total Adjustmehb by Grade

Grade 5 6 7 8 9 10 11 12
Percent 30.0 30.0 35.0 35.0 Lo.o LO.0 L0.0  60.0

2. Association of the California Test of Personality with
the Independent Variables :

[
P

Adjustment Sceres Related to Age - Table 19 g
13 & over Under 13 'W
Agjustment Scores No. % : No., 4 Total Ig
High 57 25.8 2l 18.2 81
Medium 15 65.9 - 87 66. 1, 232
Low 18 8,18 20 15.3 38 l 4
Total . 220 100.0 131 100.0 351

There appears to be a pattern of association between age and

1
i

(25.8% to 18.2%) adjustment; the older student 1s better represented than

“the younger in the high test score category and the younger more than the
older in the low test score category (15.3% to 8.2%). The association
1ls significant enough within the high and low score categories to suggest

that age does explain some of the variation among the scores.

pr—.
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, Adjustmen£ Scores Related to Sex ~.Table 20
L 334 over . Undep 13. :
lejustméﬁt Scores: No,© % ~ Noe % Total
High . - b3 i L0 22.9 83
Medium S 112 63,6 117 6742 229
Low o 21 1149 A7 e 9.8 38
Total 176 -100,0 © 174 100,0 - 350

R o R T
Y

It can be noted that there is appfoximatéiy the same percentage

of males and.females (2ol and,22a9%£ 63.6% and 67,2%; 11.9% and

9.8%) represented in the test score categories high, medium and low.

Therefore, there is no significant association between sex and
adjustment measured by the California Test of Personality.

Adjustment Scores Related to. Pupil Type of Children - Table 2L
; Type
: - Eesidential — Integrated DEY

Adjustment Scores ‘No, % Na, % Noa % Total
High Ly 2Ll 22 . 29.3 17 o3 83
Medium L0 66,9 L6 61.3- L7 67.1 233
Low 25 1.9 - 7 9.3 ) 8.5 38
Total 209 -100,0 75 100,070 1000 35

There is no significant association between pupil type and
this measure of adjustment although there is a pattern 6f concentration -
of the higher adjustment in the integrated pupil type high test scores
(29o3% of the integrated students) than in either the residential
(21.13) or day pupil type (2h.3%). |
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Reasons for Admission Related to Adjustmént'Sqoreé - Table 22 o

Related to the residential and inﬁegrated pupil types is the stated
reason for the children?s:admissioﬁ into the residential school

(wélfére or education) and its association with adjustment.

- 'Education - " Welfare 1'Tota1
Adjustment Scores No. % No. % No. %
High ' 20 20.2 13 25,0 63 23,2
Medium 70 70.7 109 63.4 179 66.1
Low - 9 - 9.1 20 11.6 29 - 10.7
Total , 99 100.0 172 ©  100.0 271 - 100.0

_Although there are 25,0% of the welfare admissions represented
in the high test score category as compared to 20.2% of those admitted

for edﬁcational reasons, there is.also a greater percentage of the

welfare group represented in the low test score category (11,6%'c6mpared

to 9.1%). This pattern however does not signify an important relation- o s
ship between fshe two variables of reasons for admission and adjus’hmen‘b,. lq
| o =

Adjustment Scores as Related te Individual Schggls: l'

Average Pefceﬂtage Scores by School

Beauval 35,0 Gordons - 35.0

Onion Lake =~ ~ 30.0 Muscowequan 30.0
- Duck Lake 35.0 St. Philips /30,0
Prince Albert 35.0° Lebret

- Cowesses - 40,0

o
(&)
@
o)
pr== p—

|

‘% Education reasons are the combined result of rows 2,3,l, of col. 18,
card 2: welfare reasons, row 1,5,6; Day students are omitted due ‘to
lack of admission forms. : ‘

— -
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kverage Scores by Grade and.School¥*
Schools . 5 L6 e - 8. 9 S100 U mEe. 1D B
Beauval © ¥ 98,0 106.2
Onion Lake 96'9 99,3
Duck Lake 9846 105,2
Prince Albert 86.3 100.8 102,0
Gordon 9743 ©101.8
. Muscowequan 9745 -95.8
St Philips 92&_9 .102»9
Lebret ' 105.5 107.0 115.9
Cowesses 101.)4 " 103. 102.6 :

The similarity in these scores suggests the lack of a sign-

ificant association between the schools and the adjustment of the

" children,

*Norms for the test would be 50% or an average row score of 111 . 117.
These figures again demonstrate the relatlvely low adjustment scores

of the Indian student populatlon.
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3. Adjustment and Family Background Variables. .

:A,_ﬁF#ﬁheréf'Occupationx The first two categories -

( funemployed’ -and funskilled')} are combined as flow! QCCﬁpatidnall   '
Alevel,.and the last three ('semifskilled‘_.'servicef »'professionalf)

as"highﬁ¢  ' - - s o ‘  '_ B

‘Faﬁhers"Occupétiohal'Level'és Related
to Childrens' Adjustment Scores - Table 23

Fathers! Oc¢u2atioﬁal Level

- . Iow Level High . TLevel |
Adjustment Scores No. % | __No. % _ Total
High IR 'V A 23‘,7 ; 9_ : 36«0 56
Medlum 13 h . 67 0'8 17 ) Ssa 7 151
Tow 17 8.5 L 13.3 21
Total 198 2000 30 200.0 228

Within- the occupablonal categories of the fabhers there

appears to be no con51stent pattern of dlfferenceq Those chlldren

with fathers hav1nc hlgher level occupatlons are better represented in | fj

the hlgh test score category (30 0% compared to 23 7%), but this does B .NJM

not continue in the medium score category nor the low' score category - l
. where one migﬁt expect the representation to be ldwer. ‘Thus. there is - B
 no significant association betwéen-the fathers'loccupational level

and their children's adjustment scores.
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‘Fathers' School Type Related

To Children's Adjustment. & Table 2 ... =

Residenbial Integrated = Day
pdjustment Scores . Noo - % - Noy .- & - DNos % -~ Total
High =~ - - L2 1 L I 21l 6L
Medium 100 9 8148 67 68.3 176
Low S & Y1o9dr 010 (1020 2
Total - - . - 155 - ‘11 - 10050 - 98: - 100.0° - 26L

“Althdugh there'appééfé t6 be a much greatér percentage of

children with fathers who have attended residentisl or day schools in

the high test score category (27.1% and 2L.4% as compared to 9.1% for

the integrated school type), those children whose fathers attended the

integrated schools are best represented in the medium test score

category. ‘The representataiion across the low test score category is

equals The small number of £@é_integrated children represented makes

between the,residential,gndﬂdéy pupil type of father; and the children’s

© adjustment,

any con¢lusions impossible, There is no significant association

- Although data on faﬁily babkgrannd;is;inadeqnateg&there is no

- association. seen here between adjustment and family background.
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li. Aspirations, Attitudes and Adjustméﬁﬁ-**

A. Aspirations and Adjustment: Thé association between
aspirations and adjustment would befexpected'to be positive;
- integrated personality does produce heéltﬂy aﬁd.ef%eétive attitindes
about the futuré;vpodr adjustment,'déubts én@ hesiﬁaﬁion abdut'the}
future. |

A recént étudy of fifty cﬁildreﬁ'discharged form the

Residential Treatment Centre of the Children's Ajd Society of
1) '

_Clevélénd sﬁpﬁofté the selection of ’degreeibf adaptation"as

the éruéial indicator of treatment success. The reﬁofﬁ“on thié-;:
project states that a child might experience initial change, but -

unless he can sustain this and function with some degree of inner

harmony in accordance with societal standards, it cannot be said . '

that he has been treated successfully.

Educational Aspifations as Related
To Adjustment Scores - Table 25

Ad justment Scares

Educational Aspiratons High Medium =~ = Low -

N of the Children No. % No. 4 - No. % Total -
ow . B _ :
‘aspir.{ ¥ntil 16 or Grade 8 L4  L.8 30 0 12,9 100 29.Lk . Lk
nich Finish High School 11 . 13.L 5l 2L.9 L 11.8 = 66
TSN V1 College or extra o S
‘ Job Training 67  8L.7 "151 65,2 20 58.8 238
Total 82 100.0 232 100.0 34 100.0  3L8

T) Matsushima, J. Some aspects of definfng 'success' in .

= D L BRI } /N . AeNn anLr

PR |
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& pattern-of association definitely appears to. emerge

i ':r.&en ‘t.he %;hx"ee scores for ad,]ustment are correlahed wibh the three :

'.-'.zquls of ﬂsplratiGQSa Tms :.s parbiculurh; m@eeah}.e acmsa "

the *eollege' anr} °extra. gab ‘brammg‘ ca‘beggr'y and holds whea .
‘ '.Atha table is slmplifled as sugges%ed Anbo IQW‘aspirationa €un$il
u_lé Qr Grade 8) and high aspiratlons (flﬁlsh High thoal and
College or exbra Job Tralning) Thase with a hlgh ad;usbmenb

score ha\re higher educatlonal asplratmns (95 1.) Thqse mth 1ov

adjustmemt scores have lawer aspirauens (70 6},

Aspirations (low and high) Related
To AdJustmeut Scores - Table 26
) ~ASpi£ationsL_," Sy
~.High . Y0 Mediwm . - " Low . :
o Wo. % _ Ne. & - No, % Tatal
Low. b kB8 30 . I29 - 10 28 . kb
High- 8 95,1 202 @7l 2 0.6 30§

' SRR S

_Total 82 '_-_100;'9 @32 :.oG;Q_u.f_._szgn _100.0° .. 348

These bables demonstrate a posn.t:we relationsh;np between

3 -adjustmenu and’ educational asplrationsg \The relabionship bebween

those wibh chigho aspirations and high adjustment scores and those- _

with *1ow' (108, and undez-) ad,)usbmenb and 'luw asplrations lS

) .particularly int.erestinga
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Children's Evaluation of their Fathers!

There does seem to be a pattern of association between :
adjustment scores of the students and the evaluation of their fathefs'

education. Those students with a ’high' score definitely appear to

_Educational Level Related to Adjustment Scores ~ Table 27

. L Adjusﬁment Scores - _ g
Evaluation of High Medium Low - . S o :

|Fathers Education No. % No. A No. % .~  Total -
“more than I need" 17 °22.1 52 25.8 8 242 7T i

|"same as I need" 12 15.6 39 19.4° 12 36.4 63 . »
|"less than I need" L8 62.3 110 55.2 13 39.3 171 ' =l
Total 77 100.0  201. 100,0 33 100.0 . 311 . . i %
_ lig‘

1
s

..

be more realistic (62.3% say fathers have less than thgy need) in.

their evaluation than those who have a 'low’ score'(only_39.3% say

h'p*g‘

their fathers have less than they need). Even those with the 'medium! ' -

1
|

‘écdfe‘appear significantly more realistic than those with low scores’ - -

(55.2% as dOmpared to 39.3% say their féthers haye'less education .
than they need). When "less than I need! is defined as realistic,

and "more than I need™ and "the same as I need" as unrealistic,

ot

| S

the following table can be drawn to demonstrate the realism of the

children. . : g
Children's ‘Realism Related To Their Adjustment Scores ~ Eable528 _ %'.»ﬁ
. 0 High ) " Medium . Low "‘To'tal ‘ !r
{Evaluation No. % No.. % No, % . o
Realistic L8 62.3 10 55.2 13 39.3 171 : !._
Unrealistic 29 37.7 91 45.2 20 . 60.6 140 - v
Total .. 77 100.0 201 100.0 33 100.0 311 !_

1
i

-

1
i

-
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There is a definite pattern of relationship between
adjustment scores and realism as measured by this data. The
most realistic are best represented in the high scores category

(62.3%) and least represented in the law score. category (39.3%).

Occupational Aspirations of the Children
Related to Adjustment Scores - Table 29

Occupational Aspirations and Adjustment

High Mediam Low :
. ‘ _No. % No. % No, % Total
Unskilled 12 15.4 28 1h.4 6 19.3 '46
Semi-skilled 7 8.9 31 16.9 3 -~ 9.9 A1
Service ' 19 24,3 56 28,8 11 - 35,4 86
Professional L0 51,2 79 4L0.7 11 . 35.4 130
Tots] 78 100.0 195 100.0 31 100.0 303

This table could be simplified by using the same break
in categories used in the analysis of fathers! occupational level.
("High aspirations' would include ®semi-skilled® 'service! and

*professional?; 'low aspirations! - Tunskilled?),

High and Low Occupational Aspirations _-
Related to Adjustment Scores - Table 30

Ad justment .  Scores -
High Medium Low
Occupstional Aspir.. No. % No. % No., % Total
Low 12 15.4 28 1.k 6 19.3  L4b
High 66  8lL.6 166 85.6 25 80,7 257
Total 78 1000 194  100,0 31 100.0 303
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Within the test scoré-categories, high,'mediuﬁ énd’low,
'bhere ;u almost equal represenbatlon of those children with low
‘asplratlons (15. b% - lh ha and 19, 3%) and those with high asplratlons
(8l,.6% - 85.6% and 80.7%). There is no 31gn1ficant association

demonstrated. .

The Expectation of the Children Related.
To Adjustment Scores - Table 31

S 4 ~ High - Medium - ~ Low Total
Occupational Expect. No.. % No. % - No., % No. - %

‘Positive expectations 55 . 78,6 _18h  69.1 27 75;0 236 21;7

Negative expectablons 15 2L, L, 69 30.9 9 25.0 93 28,3

_M_j ~1 ,.. :

Tobal 70-  100.0 223 100.0 _ 36 100.0 329 100.0

- There appears to bé no significadp association between
expectationsvof 1chievement and adjustment as there is approximately
'bhe'Same_representation of expectatibns across the three test score:

categories.

B. Attitudes and Adjustment: A test was done for the

association between adjustment and atiitudes towards work ("the
‘ imforbanbfthing aboutiworking?, location of futufe jobs and‘the
i proﬁlems Indians have in earning a living) and education by the
.residentigl school (parental involvement, the bigéésb problems
in.schobl, an evaluation of what the residenbial-schooi has taught

the students and "what they would like to do more of"),

L. R
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‘ a) Abtitudes tgward Wbrk 7‘ :' u"i :

rhere aid not appear %0 be. a.ny signifieanb relationship "
Albebween adjustmenb and: @he Vimportant thimg abeut uerking“ or
:'[*adjustmenbandfubure job lecabion¢ There did appear te be a
relationship between adjustments seores and s&udenmsf perspecbives ‘

on the problem Indians had earning a li‘vingv |

. Probléms Indians have Earuing a Iiving .
Related to Adjustment Scores.’ - Table 32
N - High . -,AMedlum . Low Total
No, % = No, -~ % No. &. e
Problems. imposed = o fooL . RN
by Indian cul'turé ‘ b9 72.1 92 L7.2 12 - 38,7 153
Discrimination by . L ~
| the white culture . 19 _ 27.9 103~ 52.8 190 61,3 11
L Total 68 1000 195 1000 31 .100.0 29k

1241% of the be%ter aaausted studenbs (Vhigh*) see the

5‘prob1ems in terms of the In.da.ansB inabilities or inadequacies, whereas

only 38.7% of the more poorly adjusbed sbudenbs have hhe same oublook,
61 3% of the mosh poorly adjusted see the. problems- as ones imposed by
the White culture (discrimination) as compared'to 2?19% of the betber

adjusted sbudents.A One would exoect that the bebter adjusted studenbs

| —

have: reconciled their minorlby situation wlth bhe realities of the

B

_dominaqb culbure. They appear to have adephed bhe majoriby vhite

. - position at least in relation to Indians and'bheir»future¢ ($ee 1adjugtment ¢
. and ‘educational aspirations! for confirmation of this), : '
— T T e e e | '
1) Tncluding lack of educational dri#e, instability in work and behaviour pmablemsa

2) Including lack of job opportunities and adeguate income for clothes and
shelter and personal discrimination.

# Missing are 9 scores for day students in the ‘thigh! category.
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One wéuld'expect the more poorly adjusted residential
and integrated students to show evidence of anxiety concerning the
amounﬁlof involvement with parents; however there is no significant

association between the two.variables.

Attitudes Toward Their Parents?! Visits
and Adjustment Scores ~ Table .33
High Medium Low

Students want: . No. % No. % No. % Total
"Much more ‘
or never® 27  52.9 101 60.5 22 64.7 150
"Little more , : : ‘ o A :
or same! 2L A7.1 66 39.5 12 35,3 102
Total - 5L 1000 167 100.0 34 100.0 252

The children with the high test scores seem to have
soméwhaf less ﬁéed for more parental iﬁteraction than those children with
low adjustment scores (52,9% compared to 64.7%). This could be an
indication of less anxiety about this type of family interaction, or
it could merely indicate that better adjusted students actually feel

closer to and see more of their families.
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.‘fChildréﬁts Eéﬁimation of ‘the Bigéesf Préblem
in School Related to Adjustment Scores - Table 3L

AL

o

o

‘ High  Medium . Low :
Problems seen ass. - No. % No, - % No. % Total
MOwn" problems - 31 .8L.0 | 85  L47.0 12 3

, 2 . _39.0 128
“Brought on by "Otherst - 26 46,0 - 9L 53.0 19 fBETanﬁ EL

Total

87 100,0 179 100.0 31 _100,0 267

To analyze theAdata défi%eﬁ frﬁm the question'on.the
"biggest pfoblémlin scﬁoél" in_réiétion to adjustment scores, the
cétegories of the original code were regrouped into bersbnal or
académic problems ("ownt pgobiems)‘énd.piébléms brought on by others
(pupil relations, fighting, and discipline or teachér probléms)’
" The réiabionship is ﬁof-sigﬁificadt-but'a-péttetn does
.appear'whereb& the‘best adjustedjSée school probiems as their "own"
(5huo%).and'tﬁe most poorlyladjusted see: them as primarily the
‘result of “others" (Sjao%)ﬁ 'A ' . |
"What the'residentialischool has taught you" showéd no
significant rélationship with aﬁjustment as megsufed by the

California Test of Personality. -



54

o 29
f 3
_ S

ot

Children's Desired Activities Related
- To Adjustment Scores - Table 35

T nT

A Medium

There]wés a greater téndenqy'for the best adjusted childfen to
concentrate on the desire for more educational opportunities, when combared

to children in the medium and low adjustment score group (33,3% compared

to 17.6% and 14.3%).

. _ High _ Low . .
Type of Activities - No. No. &% No. % “Total
Leisure or Sports ° 36 . 66.6 136 82.4, 18 85.7 190
Education © .18 33.3 29 17.6 - 3 .1}4.3 50
Total 5L, 100.0 165 100,021 100.0

l'Those children yhose adjustment is scored as medium or low

definitely appear to prefer spo#tsﬁ more so than those whose adﬂustmentr

is scored as high'(82.4% and 85.7% comparéd to 66.6%).
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 The adjustment scores have significance for ‘their

‘association with educabional asplratlons, ' The better adjusted

. sbudenbs ('high') deflnltely have 3 greater concern w1bh bhe

need for education which holds hhroughoub obher‘quesbions

involving an educational component., In some cases, (perspective

on school problems add occupational problems of Indians) there
appears to be a paﬁtern emerging which would be identified with

. adaptation tqward the white culture. The better édjusted

students seem to have set themselves 'outside!' théir'own

culture (i.e. ‘they identify problems as characteristics of

the Indian racé).instead of‘setting themselves againét the

white culture ( i.e. ‘the poorer adjusted tend to mention

discrimination or dlscrlmlnabory practlces as causal)

| ThisAexplanatidn wou1d have to be tested further to
measure the significahce of the pattern; however the practitioner
should not- ignore the implications of social and personal

adjustment for the reality of . adapbablon. A balanced investment

in the personal welfare ‘and adjustment. of the Indian students

- should be more effective than.the present tendency to an

integrated educational'system.
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CHAPTER IV

LEGAL STATUS AND ADMISSIONS

A Legislation covering fesidéntial sch&ols is a part of the
Indian Act, 1‘9'_51% This legislation defines a child as an Indian
who has atﬁgibed thebagebdf six years But has not attained the
agé of sixbeén years and as a-péfson Qho is required by the
Minisﬁer to attend school. The 1égislabion.defines schools as
including'day‘schools5*technica1 schools, high schools and -

residential schools.

Section 113 of the Indian Act states that the Minister

4

can enter into agreements for the education of Indian children
with:
a.  the'governmenb of a provincs,
b. the Commissioner of the Yukon Territory,
c,‘ the Commissioner of the North West Territories,
d.. a pubiiCIOr separate school board, and

e. a religious or charitable organization,

The legal basis of the residential school system is
permissive.in that the legislation sets out alternatives which
 the Minister may use in the provision of educational facilities

for the Indian child.

“7
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The nine residential schools in Saskatchewan are owned and -

maintained by the Indian Affairs Branch with contractual arrange-

‘mente between "lthe Branch and 'bpe religious denominations regarding

mahagement_of the ‘schools, _Tbe'form.for admiésion'po a residential :
school is signed by the parent or'guafdian 6f the chiida In }
theory, the Indlan parenb places hlS chlld in a residentlal school
but in practice, there are numerous varlablons as to who takes
the initiative boAsbartlthe admlssmon process¢ ‘Quite often,
family breakdown-léads the.superinhendent ofnan agency or_his
staff to place a child. | |

The admlss1on applicatlon s1gned by the parent or guardlan
gives a measure of guardlanshlp to bhe pr1n01pal while the chlld
is attending school. .Permlsslon for medical and denbgl treat-:
ment, as‘the,principalideems necessary,‘ig conveyed by the

signed fomeA But the form Specifies'that in all cases involving

an operation, an-endeavour'shall‘be.maqe’té obtain the parents!

- counsent.

The prigcipalslhold différing views és to the measure
of guardianship conferreé.on themf;'Some feei_thatlit presents
no problem at all, and that they are:the iegal_gu#rdians of
fhe child with all the rights and responsibilities of a
gﬁardian;,otherslfeel that the pafenbs”are £he 1égal guardians
and could revoke the agreement and rembve'bhe children from

the residential school.:
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The admission form, however, spells out that the child shall
remain under the guardianship of the principal for such term
as ‘the Minister deems prober,

The guardianship issue is a special problem when
children are inVolved'in residential schools for other than
educational reasons. If the child is in need of protection
due to family break-down, the admission form type of guardian-
ship is weak. In effect the parent can revoke his consernt
to have the child remain in residential school. Most of the
principals expressed the view that if a parent demanded his
child be released they would comply. Again the placement of
‘the child in a foster home guring the sﬁmmer appears to be
assuming guardianship rights beyond those conveyed by the
admission form. There is a real contrast to the extreme care
e#ercised by a court of law in child welfare proceedings in
respect to removal of guardianship of a parent and the
establishment of a new guardian. An important right of a child
is to have a guardian. For the child who is placed in a
residential‘school for a welfare reason, the matter of guardian-

ship is far ‘too obscure.

4 e
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1. Child Welfare Leg_isla-tion:

. The prov1nce of Saskabchewan has excellenb non-
discriminatory child welfare leglslatlon applicable bo all

persons in ‘the prov1nce. ThlS leglslablon has 51x maJor

. purposes:

a. inveétiggtingiéllegatiqhs'or.eVidénpe of
.'neglecy'of children, |
. b. protecting~neg1e§ted children,
C, ‘prov1d1ng care for chlldren a551gned to- 1b‘
under bhe Chlld we1fare Act or any obher Act,
d. - superv131ng-ch11dren a551gned‘bo its superv1sion
under the Chlld we1fare Act or any other Acb,
e. . pla01ng chlldren for adoptlon, ‘
f. assisting unmarr;ed parents gnd‘phéir children,
and any other duties.given'to the child welfare

authorityAby the Act or any_bthef:Act.

While ﬁrovincial child welfare servicés supposedly
are noﬁ—disérimiﬁatory, in,reélity'they are notﬁévailabie'tO'bhe
Indians of Saskatchewane..The.reasons for'this éeém‘to go back
inﬁo history'when fhé-prevalent attitude in’tHgiBranch;lreadily
accepﬁed by the'provihce,‘was that the Indian'is the exclusive

respon31bi11by of the federal governmenb. This approach has been

.challenged and the legal rlghbs of Indians under provincial law is

spelled out in Section 87 of the Indian Act - R. S, C. 1952,
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However,.officials of both the Branch and the provincial

department with whom the project director spoke, agree ‘that at

present there is only minimél service provided to Indian families

and children. Iudeed, it is felt that it would require a

massive investmenﬁ of, staff and funds to provide adequate service.

Care,and_Custhy:

The care of the Indian child and the custody of the
Indian child are not minor issues. If a child is placed in a
residential school beééus§ he needs protection due to parental

neglect; is this situation any different in July.and August than

in September br'October? The majority of children return home

1

for ‘the summef.period; The principals explained this apparent

.

dichotomy by saying that the summer period was less demanding

T

in the care of children - the weather was warm, there was food

available and that it is generally considered the !'fun season!

1
]

in the culture. Another important reason not mentioned was the

¢

institutional system which was geared to operaﬁe ten months

rather than twelve. This reflected again the dominant influence

-

in the institutions of a basic education function or goal rather
than a child care function.

The removal of the child from his home, by an.

administrative decision, relieved the parent of responsibility

i

for the care of the child. But ‘the custody of the child is

left in doubbt, particularly when the program is structured for him

|

{

to return for a two-month period in the summer. For ‘the child whose

parents are neglectful, this is serious.

-‘

<
.-.<'
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The lack'of parental influence or participation
during ‘ten months of ‘the jéarlleav¢S'bhe child alone to
‘adapt and adjust to the white culture of ‘the residential school.

The abéenqe of the influence of the residential schbol'during

-'bhé summer months.leaves the child to readapﬁ‘gnd readjust

“to the‘Indian culture. - Timé and again the principals .

" raised the question of the ease with which the Indian child

moved from-one_cuiture to:the'bbhér?>

It was likened to4taking_§ff one set of clothes
aﬁd_pubting op:énother.3 Exampiés of diet, 1iving habits,
rél;gioﬁs observances and ianguage all poiqted to.this. |
culpufai switch‘depending on thé enyifonmenb, It can only
be explained by'the‘lack Qfﬂinbernalization of the white

cultural'valuesu,'The'Indian qhild'will submit to the ‘direction

~of the white authority but it is wrong. to equate submission

ﬁibh«internalization.of'the value system,"

' It‘ié éuggestedvthat many adolescent Indians.rgturn
to the}reSefve culture as a form.of rebellion, cénfrontéd as-
they are'with conflibtingApullé_betweenfthe'two cultures.

- Central to a resqlution of the impact of the

‘cultural clash andistruggle.for'thé Indian child is an integra-

~tion of these major forces in his life. Few children are

equipped to handle this struggle on their own. The need for"

an approach that strengthens the family and assists the family

to participate and support the child in his adaptation is

essential.
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Indeed it is essential £hat the family ibseif
édapt if any-significant.results are expected with the-
child;‘ Dividing the care and custody of the child into
time units in the year must be re-examined. The rﬁie of
family.énd‘the pa;ehtal function ﬁay need to be augmented
but- should not be supplanted, excépt iﬁ séfious cases -of
child pratection and then only with due legal pr&cessw

. In the absence of any real child welfare services
to Indians in Saskatchewan, the Branch has adapted its

existing machinery to meet the need. The residenbial school

is thus seen as a resource for ‘the ‘child who needs protection

and piabement outside his home. Statistics on admission

4

(see next section) clearly indicate that the majority of

A sl

admissions result from child welfare problens rather than

educational needs.

3

- Negotiations covering services to Indians between

L
to .

‘the federal goverument and the province must take into account
'ﬁhe‘need for a modern system for the care of dependant and
‘néglected children and ‘the provision of adequate serviéeg to
support families in time of crisis. The Indian family, like

any other, should have availakle to it the best syétem of

family and child welfare service that a modern state can

i

provide. The cost of such a service, and decisions as to

um,

provincial and federal financing responsibility, will not be

easy to calculate.

N
-l

.
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Admissions:
The Admission policy of an institution shonld reflect

the type_of service the instituion is structured to provide.

— Who is denied entry, as well as who is‘admitﬁed,’is significant
] in understanding the philosphy and purpose of.the institution.

In the residential school field, tension over admissions led

]
| to the request for this study by the Canadian Welfare Council.
Y : The Branch has established a policy whereby the Indian children
_i having first access to residential schools were £hose living
'g; in unsatisfactory home situations or who were orphaned.
;‘ The purpose of an instiution is to care for the .children it
M
| can treat. It became, therefore, of utmost importance for
1. : the long-range planning of the Branch and the Churches to
— understand how well they were meeting the objectives of
?1 treating and caring for the dependent and neglected Indian
- children - - the main group in residential schools.
i, \
ry _ Reason for Admisssion of 1612 Indian Children
; to nine Residential Schools in Saskatchewan -~ Table 36
, l ' ’ .
; Educational Child Welfare ZEmotionally Mentally Delinquent
o _ Needs Needs Disturbed Retarded
] ) ' .
? 1. Kamsack 18 87
- 2. Onion Lake , 13 113
' 3. Prince Albert 315 31 L
| 4. Punnichy 40 110 1 1 5
— 5. Beauval 80 L 6 4 3
| 6. Lebret 112 139 9 2 6
] 7. Lestock ' 157 6 12
* 8. Duck Lake L5 158
— 9. Marieval 16 73 -
| 3
o Totals . 639 - 912 26 21 1L
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In Table 36, the admissions have been divided into five
catégories. The first two cover situations arising from home
environment: educational, meaning that the primary reason for
admission was the lack of access to a day school on. the feserve,

the migratory pattern _of living of the family, or the lack of

any nearby integrated school the child could attend; child

welfare needs, covering the orphan child, the child: born out
wedlock, or family breakdown. The last three categories cover
children with special needs: emotionally disturbed, mentally
retarded and delinquent.

Of the 1612 children in residence, 912 are there
for child welfare needs and 639 for educational needs . . . 26
were identified as emotionaldly disturbed on admission . . 21
as méntally retarded and 1li as delinguent. There were a number

of psychological and psychiatric reports for the retarded and

tep e oy ey amy my

disturbed children. In the main these repdrts were prepared
after the child's admission. The schools normally don't

admit delinquent children; however in particuiar cases where

it was felt that the child would-respond to the residential

i

school setting, exceptions were made and the children admitted.
Combining the educational need and the mentallyvretarded
categories, the total is 660 for education-related reasons,

and combining the other three welfare-related categoriés; the

total is 952. The over-all admission percentages for the

nine residential schools show welfare admission totals 60% and

educational admissions total L0%.

1]
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If the Prince Albert school statistics are renoved
.from these totals, the remaining eight schools show an. 80%
welfare reason for adm1s51on and a 20% edncational reason, i

The eight:schools thus(yery clearly reflect.the‘.'
admission.policy.of‘theﬁﬁranchi' )

Admission Process: jAThe'hardgdata on reasons for adimission are

easily measured;if one acceptSuthe validity of the statements

on the admission forms, But,a«fnlier'consideration of th?':

process is necessary,

In normal child welfare practice, the admiss1on process

_should include the following stepS°

cl.. Adequate appraisal at the initial boint ofvapplication'to

I evalnate the basis for'the placement request' to assess ~
‘the severity of the problems and the appropriateness of group
| care as the method to help the child and to study the 1nsti-
. tution's capacity to meet the needs of the child.

.2t Extensive counselling with parents to establish with'them the

'phrpose of placenent,lto define wikh them the character and
extent of7their”participation,'to nrovide substantial,caSework
service in relation to the problems which necessitate place-

~ ment of thelr child

3. Casework treatment for children to prepare them for placement

to help them modify or resolve their behav1our and personality

problems during placement.

L. Planning for after—care needs in relation to the child's discharge

and the after-care servnces that he and his family will require.
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In actbual practise at the residential schools these
" things happen at each of the four key steps:
| "1, Theoretically the parent initiates the request

for placement of his child in a residential school, This may
be épbropfiéte“iﬁ ;hé‘eduqatibnél needs category but is in-
appropriat¢ in a‘child ppotechibn service éhére'the pafeﬁt, if
available, would ;ikgiy_pegd a tremendous amount of counselling
to voluntarily surrender his child for placement. IQ ié:_ '
evident from the.iack‘o§<9hild welfareAserQipes to-Ihdiaﬂ
children in Saskatchequ_that the placement of childreﬁ in
) résidential schools is*bbe}methdd of‘handling family Sitﬁabions‘
where.thete is a need to‘prétect the childréhf The 'lack of
recorded data, even on:tbé admission form, suggests_tﬁat iiftle -

6r no cqunselling is dgne'with‘the child or his.pafeﬁté and |
that an administ:atiye decision is made at the agency ievelnto

. pratecthe child.

2, There is"libﬁle‘or no evidence of counselling
with parents of children admitted‘toiresidential schools,
Indeed, one could search fér'to find a parallel situation in
which parents are less invelved in the direqtién of their
children than résidenﬁial schools. There were a number of
instances of parents visiting, or Schoéls that allowed week-
end leaves for their children, but these were thé exception

~rather than the rule. .
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The Branch has been arguing for the establishment of parent-

'téacher organizations4but little has been done. - Insofar as
1service'bo the.Indién parents around the problems.which
necessitated placement .of their children there is no évidence
that any sﬁbstantial work has even begun in this area.

- © 3, éocial work,is~fhe wajor discipiine in a child
welfare programme.A_Howéver, we find that although 80% of the
admissidns in eight of the residential schoolé are for child

welfare reasons, there is no social work staff at any stage

" in the admission process, or in the institution, The

_ preparation of the children for plécement is impossible under

the system. There is no staff to do it, ‘Pwo weeks before the
residential schools were due to open in Septémber 1966, the

prinéipals did not know who had Been approved for placement

‘in their schools. =

Professional serQices in ‘the institution to help |

children modify or resolve their behaviour and personality

'pfoblems during placemenb-ére‘completely lacking: This is

not intended to reflect on principals, teachers or clergy

in the schools, but to stress the point_that in the functions

which they primarily discharge they are neither equipped nor

should they be .expected to pro?ide‘professional casework

service.
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4. Plamning for discharge of a child from an
institution should begin on the déj he arrives. 'Héweféf there
was no evidence at all of planning of this dimension wiﬁh the
children or with their parents. When the child reaches
Grade 8 he is included in a group that is interviewed by a
Branch eaaéational officer on the next step in hié’edﬁcational
ﬁrogrammeg ‘Some "supervision ﬁés'provgded for those students
who were placed in foster homes to continue their education
in the city. However the guidance officers, with a case’load
of 150 Indian students in foster home placements spread over
a wide geographical area, cannot physically handle the demands
of the job and certainly no level of intensive superﬁisién'is

4

possible.

i
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~Tone i

The failure of the admissions policy of Indian
residential schools can bé summarized as follows:
8. The admission policies do not follow the

established criteria for determining which

[—

childrenfnéed institutional care.

b. Continuous work with the Indian parents before,

(

| during, and after the child‘s placement has

not been available.

- [

[

‘0

thldren in residence have been without the

_counselling needed to help them deal construc-

T —
—d

-

tively with their problems.

The daily living program has not beén

L

(I

specifically directed towards treatment,

- nor geared to utilize group life as a
part of rehabilitation.
e. The specialized services of consultants have
o - . | ' béen,used only sporadically.

— ’ o fs._Discharge planning ‘and preparation for the child's

—

leaving have not received due emphasis nor been

{

diagnostically determined.

[

L
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CHAPTER V

ADMINISTRATIVE ASPECTS

The material in this chapter deals with the residential
school system aﬁd'bhe administrative analysis of this system as it
affects the adaptation and adjustment of Indian éhildren, The
thesis of this chapfer is that the organization of the physical
plant, the syséeﬁ.of aaministr;tion, the basis of finance and the
program have’'a real impact on the way in which the child adapts to
‘the eh&ironmenﬁ. Thésdvervall concern that emerges is the need for
a comprehensivé set of standards to guide both the Branch and the
Churches in operating an institutional resource for children.

There is standardizatioh in such areas as budget allowance for
food and clothing, salary levels and the academic program, but

‘the development Aﬁd implementation of accepbablé standards of child
care are lécking, To the project director this absence of child

"~ care standarég is reflected in the treatment of children en masse
rather than as individuals and is observable for example in the
1imibations of the.physical structures, the high degree of re-
gimentation, the sleeping and eating arrangements and the ratio of

staff to children.
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1. The Physical Plants

A. Designation: Because the nine schools have two designations

it is important at the outset to identify them and establish the

designation that will be used throughout the report.

Table 37 lists

the name of the instituion, the designation for the report, the

location of the school and the auspices.

Nine Indian Residential Schools in Saskatchewan - Table 37

[

Location

Name - Designation in Report Auspices

1. St. Philips

Indian Res. School - Kamsack Kamsack Roman Catholic
2. Onion Lake R.C. . ,

Indian Res. School - ~ Onion Lake Onion Lake Roman Catholic
3. All Saints Res. School Prince Albert Prince Albert Anglican
L. Gordon Res. School - ~ Punnichy Punnichy Anglican
5. Indian Res. School

Beauval, Saskatchewan Beauval Beauval Roman Catholic
6. ‘QutAppelle Indian

Res. School " Lebret Lebret Roman Catholic
7. Muscowequan Indian '

Res. School Lestock Lestock Roman Catholic
8. ©St. Michael's Indian . :

Res. School Duck Lake Duck Lake Roman Catholic
9. Cowesses Indian

Res. School Marieval Marieval. Roman Catholic

B. Auspices: As Table 37 shows, seven of the schools are-

" management of the Anglican Church of Canada.

" under the management of the Roman Catholic Church, and two are under the

The Roman €Catholic Schools

are administered by principals who are priests and members of the

Order of the Oblates of Mary Immaculate. The Anglican Schools are

administered by principals who are priests of the Anglican Church of Canada.
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The Oblate‘fathers‘ Indian and Eskimo Welfare Commission, Ottawa,
is the central coordinating cﬁurch office for the Roman Catholic
schools. The work of the Anglicgn Church in this field is under .
the Residential Schoqlslapd'Hosteis Division, Anglican,church of
Canada.’ A : .

Both,Roman Catholic and Anglican Schools operate under .
a standard contract betweeﬁ;the central church offices and the‘
Minister in Chargé,df;indian Affairs. |

C. Ownership and Maintenance of Plants: The Crown .

owns ‘the landgyéndAbuiidings of fhe nite residential schools. ‘The
mainbenéncé:of tbg buildings and equipment is also Crown reéponsibility.
This accords with the general pattern of ownership and maintenance of
residential schoqis'acrpss Can;da; LThere are several schools where |
the buildings are Sgiil'owned by the Church..

D. ILocation: There has been a pattern in Canada to build
children's institutions fin the woodsf. Land was cheapéf and probiems
of control were iess visible to neighbouring communities, Iﬁ a number
of instances cities have grown out to and around the institutions
and tbday they are located on some ofvthe richéét'feal estate in
Canada. Indeed, some institutions have been able toufund'their
up-dating in prqgram,‘neW~bui1dingsAand additional services by the
sale 6f reai estate no longer used for farming, - |

Eight Qfﬂbhé-schOOIS'in Saskatchewan are located on or near

the Indian reserves they.serve.
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Beauval, dnion Lake and Marievai a:e‘the most reﬁote from any major
centre df pbpulation. . Beauval is situéted éighty miles north of -
‘Meadow Lake on a Qéfy secondary s#nd highway, Onion Lake is cut
off for part éf the year becausé it:is'reached4by a ferry across
' the Saékatchewan Rivera Marieval is-situated mid;poinb between
thé'communitiés of Broadway and Qréyson4 Punnichy, Lestock aﬂd-
Duck Lake are 1ocated.near'small'centres but the communities do:not
offer ﬁhe'kind'of'resoufceé that support and enhance an institu-
‘tional program,. |
| The town of Kamsack hés been‘fhe subject of an excellent
reseérch study. Although the residential school is located five
miles from the commnniﬁy; tensions bétween'thé town and the
Indian population are reflected in hégative atﬁitudes towards
- ‘the residential school. |
Lebret, located near Fort QufAppelle, has ahlarger centre
of popuiafion and additional éommunity fesources from which to
draw,' It was disturbing té note‘the lack of éommunicatiop between
_ the,ﬁigh school personﬁel in Fort Qu‘Appellg and the residentia}
'school administration concerning the inbegratéd sfudents.
| | Prince Albert is located én Choicg real estate in the
city of Prince Albert. In'theéry it has all ‘the advanfages of
1oqatioﬁ, being able to draw on the éervi&es and facilities of a
: large.urban community,. The large number of inbegrgted studenbé

ih Prince Albert alse forces a high degree of community contact.
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It must be observed however, that the residential

schools have by and large 1solated themselves from dlrect commun~
ity partlclpatlon elther in thelr programs or reachlng out to the
community. 'Indeed schools 1mmed1ately adJacent to Indian reserves'ﬁb
can be strongly critiolzed”for-the invisible wall that exists, .
apparently to protect the chlldren from the reserve populatlon.
In01dents of dlsturbance and vandallsm attrlbuted to persons from

a reserve in the past have caused some admlnlstrators to shut off

contact between the reserve populatlon and the children at the

schools.

| To illustrate, there is one school whichudesignates
an Indian'Parlor as thefplace where Indians may visit pupils.
It'is a porch on the main buildingo It 1s enclosed but only
crudely'furnished with benches,. The problem of superv131on
reached such proportions at some point in the past that a one~
Way.mirror'was installed to observe what was going on in the
parlor. The involvement of Indian parents with their children
attending the re51dent1al schools will be dealt with more fully
in later aspects of the report,

The position of the schools is ambivalent with respect
to the communities adjacent to them, whether they be Indian or
white. They are not focal centres for programs of social upgrading,
cultural enhancement or recreation for Indians and they appear to
be remote from and uninvolved in the white communities of which

they may be a part.
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_Aneurbanllocation-is deSirable for'these reaSOns:
| 1. It4is'easier to attract and holdicompetent staff

‘in thisZSeEting;' Few senior people, or’ those With profess1onal

training, will choose to live in 1solated locations.

2. _The urban setting preyents the'staff from

becoming ingronn.: There are opportunitiesAfor staff to be-
'stimulated by discussions with other experts in their own and related
fields. 'Extension'and similar courses can be arranged easily,
through.the university if there is one'or‘through the use of
specialist staffs available in the urban setting

3.

Part- time ‘staff from the community can be utilized

‘ - o to supplement the work of the 1nst1tutional staff,

i | _ L. Community fa0111t1es, such as clinics hospitals,

,'2 © ‘technical schools, un1vers1t1es and churches can be used for

— o the children, Such facilities are becomingiincreasingly

‘ | available in most'areas.

| ‘S, 4Communityvcontacts,.such as exchange visiting,
j B employment interuiews, sports, theatrical productions, and

o ' o use of institutional facilities by the community are facilitated.

The location of residentialischools illustrates the
_ " - problems involved in policy-making because'of competing factors
S ©_that must be considered, such as:
The long-term goal of integrating the child as an
“adult Indian in Canadian society suggests an urban location, while
| | The need for contact with the pupil's family suggests

3 a location near the reserve.

|
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. Desigﬁland Condibion of:the Plaﬁbs: Séveral general
observations are appropriate before discﬁssing individual Sch001s~
The nine schools afe located on ﬁost‘desirable pﬁysical landscape
in their areas. Proiimity to iakes, a hill commanding a Viéw 
of the cbuﬁ%fyéide é; a peaceful}vailey wére tﬁe main factors
in site location. Indeed it was ﬁe&er'diffiéult'to find a
residential school; one onl&>had to iookifor'the most‘attrac--
tive‘natural léndscape an;i'Athe‘schoollappeaxl‘ed° |

Resiaences in eight of the nine schools, PfinqeiAibert
being the exceﬁtioh,:are theltraditional orphanage t&pelof
structure. - Thié:ié a three-sﬁbrey.brick of wood building in
which all the chilaren élegé, eaf and play. Many of the staff )
have their rooms'there; and in a number of the Schools some |
classrooms were also housed in the centféi or main.building.

This design, which was in vpgue'in 1932, was popular bgcause

it was cheap; suppoéedly efficieﬂt, and could houseAthe m;ximum
number of people in the minimum amount of space with a minimum
of staff requiréd fof supefvision;

Theldesign of a child-caring institution éithef'
contributes to the good of the program or is a real drawback.
Buildings are an institutional necessity and their design,

construction and layout is of major importance to program.
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The residential schools are designed for the care of children,
'en masse. ' They sleep in large dormitories, sometimes with up to fifty

occupants. Bunk beds are used and it is often difficult to move between

~ the beds. The children are usually fed cafeteria style in dining halls.

The games rooms are inadequate for the number of children who use them.
There is a lack'of storage or locker épace, In such a structure there
is no place where a child can escape from the group.

When the physical limitations of the daily living programs
are evaluated in the light of such factors as the individualization of
the child, that is,?thé importance afforded'the child as a person, the

schools score very low. With the knowledge of child care available

today, it is inexcusable that children are still cared for in a nineteenth-

century atmosphere of shelter. Opportunities for a child to gét away
from the group, away from constant exposure to other children, must be
provided in a sound institutional setting; the residential schools lack
these facilities,

F. Condition: It is a tribute to the efficiency of the
housekeeping staff that the residential schools are as.clean and
orderly as they prove to be. From dormitory to dining room, from
washroom to play area, there was an order and tidiness in the arrange-

ment that never ceased to amaze the project director.
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- It demanded regimentation of the children to.accomplish this
.and again emphasized the fact that the children are treated as
a number to be éoﬁnted and directed, rather than asvindividuais
to be-céred‘for. |

Regimentationland routine cannot be escéped in:én

insfitution but it is the degree to which they" are imposed that

is crucial for the children. A high degree of regimentation and

routine ig unavoidable.in~bui}dings of the type used in the
résidential schools.

A number_of the residential school Buildings should'
be closed immediately. The main building at Kamsack is of
mosﬁnimmediate concern. It is an old wooden structuré and
the risk of fire with,a possibly high toll in lives is t'oo
dangerous to risk. Surely the countri has experienced
sufficient tragedy through fires in institutions to- make ﬁs
face the necessity of sound and safe buildinés'for.the care
of children. The public wrath that would he incurred by such

a tragedy should be compulsion enough for action to occuf now,

| Better that a child's education be interrupted for a'timg_than
that ény fﬁrther‘risks be taken in loés.of life.

- Efforts have been made in the past year to reduce
fhé’number of children in the residential schools because
of over-crowding. The authorized enrollment in each school
‘has been set up and as Table 38 on this item illustfates,

thelschools have adhered to this new quota.

C  hm



79

Numerical Breakdown of Services Provided By
Residential Schools in Saskatchewan ~ Table 38

: ‘ L Res. Students
Nos of Children No. of - ¢ attending

Authorized Total
Enrollment in Residence Day Students Integ. Classes Boys Girls
1. Kamsack 100 105 166 133. 138
2. Onion Lake 125 126 . 146 151 141
3, Pr, Albert 375 350 . . 223 179 171
;. Punnichy 165 157 L1 16 102" 96
5, Beauval 140 137 _ A 77 60
6. Lebret - 300 . 268 ' . _ 10 136 132
7. Lestock 175 175 - 55 129 101
8. Duck Lake 180 205 T i 22 105 98 }|.
- 9. Marieval g0 91 ‘ 117 < 105 105
Total . 1650 1612 525 271 1095 1042

It is not clear how the authorized enrollment was determined
or whether'it is planned'bo gradually reduce the population to
manageable limits. The authorized enrollment for the nine residential
schools is 1,650 and the number of children in residence at the time
of the study was 1,612, “The only schoql that was significantly over
the authorized enrollment was Duck Lake. A fire in a day school,
Cumberland Houée‘on Pine Bluff Reserve, necessitated the placement of
cﬁildren at Duck Lake for the remainder of the term and this accounted.
for the extra munber of children above the authorized enrolliment.

The schools that caused the projecﬁ director immediate
concern 1n terms of the condition of the main buildings, overcrowding,
and.fire danger, were Kamsack, Onion Lake and Marieval. Both
Onion Laké and Marieval are remote from available.fire fighting

equipment, and are of wood construction.
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They represent real fire hazards even though extensive
expenditures have been made on fire warning equipment!'.

It would require a lengthy catalogue to list the obvious -
needs for upgrading and updating the physical plants in the eight"residenfiéi ’
schools, Foremost, in-the minds of a number of prineipals; was thelnegd';
"ifbr'éymnasiums. The lack of indoor play areas and‘the value of gymnésiﬁms‘
f{'or_a'lwide variety of activities is not a debatable issue, the need for them
“is self-evident. |

G. New Construction: The new constructioﬁ which‘has

" occurred in the past tenryéars in eight of the schools has been

exclusively for academic blocks. The contrast between the modern academic

buildings and the main residential structures, where the children live,
is startling. Indeed this contrast ‘is so sharp as to be a dominant

impression of residential schools in Saskatchewan. It must be inferred -

that the Education Services Division of the Indian Affairs Branch places:
its highest priority on the educational function of the residential schools
and hence has been able to secure the capital funds necessary for excellent

classrooms, housing for the teachers, and supplies and equipment for the

school program. The status of teachers is also an interesting testiimony
to the priority given education in the administration of the Branch.

When contrasted with child care staff in - salary received, hours worked,

r

and living accommodations provided, .the teachers are much more favoured.

Considerable funds have been expended on maintenance,

and Duck Lake School is the primary example of a major overhaul of the

interior of the main buildings to update the physical surroundings.

JLF??,%&;?-?’EE;Q-!EﬁmQ?“H‘m;
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New plumbing, wiring,.and tiling have been instailed‘ahd new interior
%alls have b;en constructed. However, the problem‘remains of too
many childrenlcrowded into too small a space, with no opportunity
for aﬁy semblgnce of family-type living.

Thé éffect:of‘this_type of.structure and design is to force
cgnﬁormity.on the child father than_enabling‘the staff to take into
account the upiqué'persopality of the child and his individual

needs; it forces him to beéome a member of a large group in every

~ significant aspect qf.li?ingg The importance of the group relationship

and statu§ amongét his peers becomes paramount. Added to this is the
dilution of the adultéchild relatiogship'by the large number the

adult must care for. Indeed'in this situation, because the children

. share a common cultural background, the white adult is very much the

alien. His value system while learned is not absorbed.

2. Prince Albert
“A wide gap separates eight of the schools from the partially=
built Prince Albert complex. It is different from the other eight

schools to such a ﬁarked degree that it will be referred to separately.

‘Prince Albert is the only urban school, located as it is on choice

property overlooking the ecity. It is the largest School;lwith an

. authorized enrollment of 375 students. "Of the total 271 residential
" . students attending integrated classrooms, 223 or 80% are in residence
- at the Prince Albert School. These factors and others, which separate

the Prince Albert School, will be dealt with in other parts of the

report.
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The present phyéical plant ;onsists mainly of ‘military
barracks bullb durlng World War 1ll. Four very_modern.oottages
‘have been completed in the past two years, Thése.are the firét
of 35 new bulld;ngs which will make up the new Princé Albert
‘Acampusvf'Tae inadaqdacy of war-time army'barfaoka and mess
'halls-as an environment for children is acceﬁted‘ The"deciaion -
to replace thesa sfructufes is to be commended. = The iémporary 4
nécéssity'offhousing'cﬁildren whose school had burned in 1946,
:beoame ao almost pormaneﬁo_solution, oonSidering that two déecades
have passed and the majority of children.in the Prince Albert
School still sleep, eat and have their reoreatioh in the huts.

| | 'This school is the only one Hﬁere capital funda~have
been invested in creatlng a new phy31cal environment for . the '
care of re51denb1a1 children. The cottages are attractlve and
well-equipped, They can house up.to 2L children.oach and a;e-.
so mafked:an improvement on anything else in Saskatchewan that
'one hesitates fo be_critioal at all of them. From the point
" of viéw of physical plaat it is sufficient to say that the_'
_PriﬁceoAlbert cottages are so far superior to othef accommodation
for chlldren in residential schools 1n Saskatchewan and, 1ndeed

.in other parts of the Prince Albert School as to defy compar-. |

ison.
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3. Responsibility for Program

A. _AEprdach: Program responsibility . is highly complex
in'ﬁhe residential schools and requires careful study., The
Director of Edﬁcatidn Services has administrative responsibility
for the Whole'program of Indian Education Services, a part of
which are the résidentiél schools. There appears to have devel-
oped cver the years'siﬁce the Branch assumed ownership of the
physiéalvplént; a sepération of program‘réépdnsibility between
the Branch aﬁd the Church. Education, maintenance, admisSion_of
children and budget control are regarded"as.the Branph's
responsibility: The management of staff, hiring and recruitment
of child care supervisors and the standard of day-to-day child
care is the feSponsbility of the Church through the principal.

A number of dirgctives from the Branch in the pas£ few years

indicates that the nature of the separation is less clear cut.

' Examples of Branch involvement in what were formerly regarded

exclusively as Church résponsibilities, include the establishment
of an aﬁthorized.enrollment reduction of the number of children
assigned to one supervisor - from 30 to 25, and a very recent
decision by the Canada Labour Relations Board that non-teaching
employees of the residential schools are employees of the Crown.

| It ié well defined that the Branch through supervising
principals in areas of ‘the province, through the Regional
Superintendent of residential schools on up to the Director,
Education Services, has ‘the program responsibility for the

academic content of the residential schools.
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Through bfessure for improved stahd@rds in the
child-care aspect of -the program, the Bréncﬁ Has glso inﬁfo_
duced sténda¥ds, e. g. that one sﬁpervisor.will have 25
children as his group. Because_improvement in such standards
have further implications, the Brarch is becoming more and
more involved ih the-honéacademic areé of the schoolsf -
operation. |

- The responsibilities for program appear ﬁo bé more
and more the concern of the Branch éhd consequently less
influenced by the Churqh. In this':egard there is a
dileﬁmalfaf the principal who is the representative of his
Church in the adminisﬁration qf the school, when the policy'
decisioqs bhét vitally affect his management are made not by '
the Church but by the Branch. | ; | .

~ To be blunt, the goals of the Church and the goals
of the Branch are differenb in their priorities. . Presumably,
the Chureh_coﬁtinués to be involved in the residential
program as the,;piritual agency in reaching the chi;d while
the Branch is primarily concerned_wibhjthé,educgtional funcﬁipnt
As the report states in a later chapber, the function of the
residential schpol appears to be primarily a childlwelfape
resourcevar‘Ipdian'éhildrenland'this aspect of the program

is now,becomiﬁg clearly recognized and supported.




T .

S

[

.
—

- [

L]

= L =~ L~

—

—

[T DU S B

T
b

ad
N

[

—w
—

85

There is no gquestion that the Eranch exercises the
major supervisory function on the program of the residential
school; There is a split in the work of the Branch'and Weﬁ
find that certain functions such as the initiation of ad-
mission applications are handled through the local Indian
Agency; that large maintenance authorization is,tied'in with
the local agency, and that numerous problems in communication
rest between the prinecipals and the local agencies} staff.
It was in£eresting to note the number of times principals
reported direct communication between themselves and the
Direétbr, Edﬁcétion Services, by-passing all the fegional
structﬁres. If must be assumed that their unique positions
as Church.rebresentatives gave them a sense of fréedom in
direct communication which under normal circumstances in
bureaucracy wguld result in sanctions by the local and
regional étaff who carry responsibility.

o Beginning withtfhe principal of the school, it is-
usefuiuto'bbserve the number of persons who hold him
accountabie for various functions:

- 1. fegional Superintendent of Indian Residential
Schools,
2; the Agéncy Superintendént in the locale where
the Reéidentiél Schooi is located, '
3. the District Superintendent in the area of the
schoolt!s location;
L. the heéaquarters staff of the Education Services
Division,

5. the Church officer to whom he is accountable.
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B. Evaluation and Standards

While4budget_control, educationai supervision,
maintenance of buildings, admissions and’discharges ére céré?
fully superviéed by various specialists? thehﬁrinciﬁal is on
his own in respect to the child-care program in the“instifuﬁion.
It may be that the Branch expects suéh programé to Be évaluafea
and superviséd By the Church, aﬁd the Church has the same "
expectations of the Branch. The fact of_the matter is £hat no
outsidg evaluatioﬁ and sﬁpérvision of the éﬁiid—care éomponent
of the program. appears operativg. It would seem légical that
the Regional Superintendent of Residential Schools woﬁld have
this ro;e of evaluation; éupervision and consultaﬁioh.  The..
absenée of manuals of polici and prqcedures and personnei
policies is just‘aAfurther'indidatioﬁ of fhe gfeatef need for:
clarity for both staff gnd children in dayfto-day opéfatioﬂ;

The absence of any formalized and rouﬁine s&étemléf”
evaluation creates a risk that is both dangerous-and unnecessary.
In medical practice, prevention is preferable to cure, and
the earlier ﬁhe diagnosis is made of.a aisease, the better aré
the cHhances of recovery. This analogy is true for.the.opération
of a children's‘institution. |

Evaluation without a set of standards is like measuring
a room without a tape. The development of adequate standards in
the instituional care of children has been.the chus of attention

of a number of North American agencies,
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The Children’s Bureeu of the United States governmeut, ‘the
Child Welfare Leegue of America, various State authorities,
the Ontario Association of Children's Aid‘Societies, are
some ‘of the organlzatlons Wthh have tackled this issue.
The sbandards are developed for the safety of the chlldren
and for the development4of the Chlld in the program.' In

addition £o3the development of spandardS'bhere'shodld be

'a written manual of policies and procedures to guide all

the staff in their day-to-day job.

A joint committee from the Branch and from the.

newly formed Aesooiation'of Principals of Indiah Residenbial

Schools, ﬁith'outSide consultetion; should underfake this
important tesk of eStablishing standards add“a'general manua1>>
of'policiee _e.ndprocedures° For several yeerS'the sﬁanderde
may have‘po serve as-guide.and goals while the ﬁecessary,
adjdéfmenﬁs are made in the physioel plent, the progrem and
staffing arrangemenps;.ohce established,'bhe standards will
be a critical instrument in the procees of evaldation; -

| The’procedufes end,authority implied ip a regular
evaluation may in the 1ntrodnctory stage prove threabenlng
to some principals. But if appropriately handled and
recognized, feelings of apprehension can be allayed through
the improved reaction of'the children and the improved
operations of the'residenﬁial echool.. An inherent part of
this program of routine evaluation would‘be consultatiod'with
the principalland staff on special behavioural problems and

others.
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L, Basis of Finance

The nine re51dent1al schools are malntalned ahd

A supported by the Indian Affalrs Branch» The contrzbution by
the churches is mlnlmal in bhe botal budgeb and is de31gnated

' for: spec1al purposeu, such gs the rellglous program of the
school or spe01al glfts at Chrlstmas, The Angllcan Church
has been. maklng a contributlon “toward the superannuatlon
fund for church employeesal For all practlcal purposes the .
contrlbublon in money from church sources is of - no 51gn1flcant .
account in the over—all budget of the schools.

. In January 1966 the nlne pr1nc1pals were asked bo
complebe a questlonnalre on the latest flgures avallable :
show1ng a cost breakdown of themr operatlons From the
breakdown, four 1tems were isolated Whlch appear in Table 39
These ;tems are saleriee, food, clobhlng and the_cost.per .
annum per child& These iteme are,comparable iamoﬁgvjﬁhe nine
schodls.l Items such as malntenance and extra—currlcular
activities show cosb fluctuablons. The salary budget doee
not include teachers salarlestwhlch'ere handled direct;yi

by the Indian Affairs Branch.




Selected Cost Breakdown of Nine Residential Schools
8, Cost per Chlld per 1tem and Cost per child per Annum - Table 39
;l1 . Eurollment . _Salaries ' Food _ Clothing Per child per Anhum
b A 8 % ; 3 3 R D v
— 1. Kamsack -~ .° 100. : 529, 211, - 68,. o 1,122,
I 5. Onion Lake 125 L75. " I22. " B0. 850,
A 5, Prince Albert 375, - 292, . 150, . . 6L. 02,
— L. Punnlchz e 185 280 . 170. R P : -
I S, Beawval . .. 140 .~ 579 14k, . 85. . - 1,093,
v 6, Lebret - - 300 : 333, 151, 68, 69]:*
. 7. Lestock 175 ~ 304 162, T 60, L TLo. .
i 5, Duck Take 180 TS5, L PR A O - S |
’ 9. Marieval .90 062, - - 196, s PANREETE U £°X
] _:ObsefvaﬁiOns'on Table 39 bear out the general ruie that
i— : :"' - ‘the more chiidreﬁ in‘care'the eheaper the unit cost. The. bwo h
;j T large SCheole Lebret and Prlnce Albert have the lowest unlb cosbs
]73 o f' : per child per annum. uBeauval is the only §chool‘whe:e a nprthern
i— B i ‘»'_ 'e'allowanee is -pdid to steff an& ﬁhisAcontributes to its higﬁgﬁnit
1 _ "~ cost. There is a consiéfeney'in the'unit expenditures on elething
| P and to a lesser extent on food The hlgher figures for some of

_: ' o the schools is explalned by the extra allowance for day students
) S ' who.recelve thelr noon meal atﬁthe school. . Certain fixed costs
. do"not vary with the size of the séhoolg There is, for example,

one prlnc:Lpal whether there are 90 or 37‘5, studentsq Many of-.--

|

the housekeeping and malntenance sbaff are also 1ndependent of

-‘the number of sbudenbs in the sch001,
\

Ut
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The per diem allowance for food was uniformly set.at

66 cents per day per child as of September 1, 1966, Transportation

costs from the major wholesale centre near the school areacﬁarged
separately. Tt is argued that the younger children eat as much

" as the older children’and often waste more food.

The Indian Affairs Branch has relied on the serviceslf4

of theANurtritionéliBrahch of the Department of National Health
and Welfﬁre in detérmiﬁing‘a standard for food costs. The |
" practice is to relate the'food allowance to the cost of living
'aﬁd conéﬁmef brice iﬁdex.-

The clothing allowance is worked out on a quarterly
basis at $13.39 for children 12 years and under, and $19.69
for children 13 years and ovér. ‘There was-an increase of
approximately 10 percent in the clothing allowance figures‘
on September 1, 1966. This allowange,cpuld be adequate,
assuming the child comes into care adequately outfitted. However
this is seldom the case, and the schools are hard pressed to
dress their students properly. The condition of boots, shoes,
and other footwear, cause great concern begcause of their
relatively high replacement cost and the need to replace them
often. The institutions! central purchasing office in Winnipeg
was used by the principals both for the purchase of jobber lots
and to check on wholesale prices. Much initiative remained with

the principal to work out the best deal he could get.
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The best aeais”necessarily lead to mass purchases with limited
variety in color and style of garments. The residential studeuts
who feméined at thé"sdhodl-aﬁd'had limited contact with the
éﬁtside environment were the poorest—élad gréub; A number of
the échools béd uniforms for use oﬁ special occasions.

One of the problems of integration faced by the

principal was how to dress his students going to public school

in an acceptable manner so ‘that fhey would not feel different
from the averagé child.atteﬁding a public school. One could
comment .that in this matter of supplying the integrated studeut

with éomparable'clothing only a beginning has been made. The

- .. extra demands for spending money for hairdd's; sports programs

and dating are significant new expenditures as ‘the child

socializes in the process of integratioh, and are not recog-

nized.in budgets,

" Since the principals.do not control .admissions to

their schools and operate under an authorized enrollment, they

do hot-actively seek out children to attend'the institution.

. When direct requests are received, these are referred to the

Branch“

The;éost per child per annum (see Table 39) is low in

- comparison with most progressive institutional programs for

children. Tt is recognized that there are other costs such as

~ capitdl funds for buildings and requeiing,”teachers' salaries

and the work of Branch personnel:
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Nevertheless; the operéﬁional costs béa; out the philospphy:of “
c‘érirllg',_for children at the léa$it public expense ra't,h_er' ‘than
develOping a prog;am to meet the speéiglineeds of children,,
which wiil cost considerably_more. A refe%epce to some s?écialf
ized'instituﬁional ;ér?ipés'for children illustrates ‘the increase
in highnqqstS'of program§ Which4are gqared fb_provide.a tofal
sefvice,to_fhé child. A ;96& study of the cosfs of residéntiéi

treatmént in the Uniﬁéd‘ﬁtateslshowed an over-all range of costs:
per cﬁildiper anaum from $4500 to $14,059. 'in.Canada, thege is |
a widé'pgtﬁern of costé, lPrdvincial ipstituﬁions for'qhiidren
in NoVa‘scotia are averéging $3’30Qiper annum; gh Ontario
treatmeﬁb cenﬁré for chiigren, Wéfrendale, haé had a fee of
$27;00:pef:day,or $9,855 per annum;la:Winniéég¥institution
reports its per diem cost at $16.50 pef day or $6,052.50 per .
aﬁnum; The purpose in referfing fo these costs inlobhef
institutioﬁal.pfqgrams_is soleiy to make the pbinbvthat the
care of éhiidfén in an institﬁtional sebtiné‘is expensive,-if_
the philoéoéhy.is;to meét'thé needé of ‘the child’father than
caring for1¢hildren as.cheaply as possible.

If the ;esidentiél schools afe_to,be modified wiﬁh
an emphaéis and focué'on thé_cﬁiid, recogniziné‘the uniqué strug=-
gle hé faéés iﬁ_adapting‘f}om bne'éulture to an&ther, the costs

are going to be high.

e S T N
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‘s, Program A“-' -

‘ The organlzaulon of the»r851dent1a1 schoal program

s, cruc;al to bhe attalnment of the EOals of ‘the 1nst1tut10ns;'“ o

Of spec1a1 1mporbance 1n this atudy are. the ways in Whlch the

program promotes the goal of 1ntegration Qf ‘the Indian child
" into the. broader communlby, how the program ass1sbs the child
bo adapb from hlS own background to the new env1ronment and

LY

the ways 1n whlch'the program aids and a551phs.1n the social-

psychologlcal adgustment of bhe child.

The re51denb1a1 school environment is based on a 4

white, Christlan_orlented value system and the Indlan ch11d

 coming iato this environment haa to make major adjuetmenbs

from hlS own culturer

An exten51ve tabnlar score of the 1mporbant factors

in the env1ronmenb for bhe Chlld was developed The most

significant flnding from thls mass of data is the simllarlty .
in the env1ronmenb of the nine re81denb1a1 schools. While
there are some dlfferences, and ‘these will be noted in bhe

descrlptlve ana1y31s that follows, there is a remarkable

unlformlby in pattern, so-muoh'so bhab one is forced bo con-A

‘clude thab to the Indlan chlld it must seem that once you

have lived 1n one re31denb1al school you have llved in them :
all.



94

I

The analytic outline for institutional study lists
the areas of program that were received under the section

Integration - Oréanization of the Staff and Children in all

1

Activities(See appendix). Some of these are dealt with in

the preceding‘sectioﬁ and others are elaboréted on in the

chapters on Staff and *!Opinions and Attitudes'. The major

_

factors that follow are the significant ones for this study

on adaptation.

A. Sleeping Arréngement; Eight of the schools

house all their children and staff in the same building.

Prince Albert is the only school with a cottage plan;

1

.

occupancy is limited to 24 children and staff per building.
In the main buildings of the other schools the
children are housed in dormitories holding from 25 to 50 in

each. In many of the dormitories, bunk beds are used because

1
!

there is not adequate floor space to accommodate single beds.

T

In the four cottages at Prince Albert there are fwo children

]
i

per room,
Nigﬁt supervision is provided by a child-care staffi
person who usually has a small room immediately off the
~dormitory. Many of the dofmitories aré too small £0'allow for
storage of clothing and, in some instances, the children have

to change on one floor and sleep on another.

L
L
i
L
L
L
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It is sufficieﬁt‘to séy tﬁ&t in ali céses too many chil&ren
are housed in‘tbo.sméll a sp50eq ‘The standafd introduced at
Prince Albérﬁ is.a @ajor shgﬁfin the'prévision of adeqﬁate'
accomnodation, | o -

While good ﬁaiutenénce and use of new equipmént was

evident in the bathing and toilet facilities there ﬂ§?§ again,

.insufficient facilities for the numbers of children.

B. Clothiung: The purchase, washing, repair and
stoiage of clothingtfor sevgral hﬁndred children is a major
operation. There was no interchange of clothiﬁg permitted
betwgen children in any of ‘the schoolé with the éicéption of
reassighment of good used clothing when a chilq had outgrown
the garﬁent; The clothing was assigned and nunbered and eéch
child had his-number, covering_everything from tooth brush to-
skates. Numbering'is an eas& method of identification so long

as it does not become a symbol of the depersonalization of the

child. .With the ﬂumber of children under ‘the ¢are of one staff

pérson, there is little doubt that the handling of the large -
groﬁp forces much'dépersondﬁzation%iﬁ the child,-

Budgeting limitations require that the clothing be
purchased in large quéntities; thus excluding.the preferébie
individual choice b& the child of the clothing heAworeu -The

senior students at Lebret were the only.grdup allowed the

luxﬁry of personal choice.
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Comment has already been made'in the financial section of the

spe01al clothing problems of 1ntegrated studentsﬁ The integrated '

students were the best dressed, the res1dential students were
next and the day students, as a group; were the poorest clad.

There appeared to-be adequate sports and play equlpmenb,
and the athletlc teams from the schools were particularly well- -
. dressed in approprlate unlforms and w1th proper equlpment._ |
‘Parents assumed very llttle respon51b111ty for clothlng. A
number of the prinolpals explalned that.when.the chlldren went
home on'visits,.there was-a-problem about clothing‘ IfAtheA” -
lchlldren wore ‘the clothlng issued at the school, they frequently
returned w1thout thls clobhing because of the needs of brothers
or. sisters. Consequently some.of_the.schools only allowed the
children to wear hone‘the clothing they brought in or-an issue~
of clothingvother_than the;new-olothing they had at the school,
- This was not true for all children orlall-parents but was. a
prohlem general:enough.to warrant attention, |

.C, Food: The guantity, quality and systen of foed
preparation in the nine schools iS'very‘gOOd The equipment for
storage, cooking and. dlSh washlng was also good on the wholeﬁ_
In Marleval there is an awkward separatlon between the kltchens
and the storage area. Sanltatlon in respect‘to food dlsposal..
and the dress of the staff was’of a high order» =The dining room
was superv1sed by staff, and both staff and chlldren partlclpated

in the cafeterla-style serv1ng, -

.
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In most of the schools the dining rooms were in ‘the basement

and provided less than a desirable atmosphere for eating.

' Tables and raw benches were archaic and resembled the carica- -

ture drawings of the poor houses and work housées of bygone .
days. The children cannot possibly learn table manners or
good eating habits under the presénb‘systemo Because ‘of ‘the

numbers in some schools, all children could uot be fed at one -

© time, so ‘that the boys -ate at.one sitting:and'the girls at

another;
Three of the schools provided afterncon and evening
snacks for the children, Five of the schools provided one

shack, usually in the afternoon, One school, Punnichy, does

not prévide a snack at ‘any time. Food has much meaning to

the child. Tt's a basic human need and for the child is

usually associated with mother. To pro?ide a balanced diet

'only is to deny the psychological importance of the ritual of

eating to the child.

D, Re}ig@puerducaf;gg; There is a stress on

religious education in allAgf'bhe residential édhools, as one
would expect. The educational prégram includes provision'for.
a half-hour period of religiﬁus instruction each -day. Five
schools use‘tﬁis daily periqd in this way; four schools do
not formally‘schedule it but attempt to use a variet& of

methods to instruct the children.
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There.is a shift away fromlrequired attendance.at daily mass_or'
" services and an attémptlﬁo develop-afaesire'on the part of the
child to participate vdluﬁtarily.~ Sunday ser&ices'gre:compulsbry
and the majority of the éhildrén attendveither.within_the s;hqoi
or at the mission éhurch aéédqiated_withzthe school. |
Religious trainiﬁg-ofAthe~qhild'i; less pbviously ad,
evangelizing approach now.tﬁan it-Was.historically,and ié _
seen-more roﬁtihely as a further dimension of'educati§nf

For the clergy there is a conflict between‘théir:.

i

A célling and the role of principal or administrator of a goverument-

owned institutioh..'This is not to suggest that ﬁhé roles of ,
'priest.and administrator gfefmutuglly éxciusive but té record
_that there appeared_to be an area of'ﬁrbblem in réle dilutio_n° .
The Branch officials appé#red”ﬁo sééﬂthe administrative réle |
as primary and not to take full account §f the priesti&lrdléa
Similarily, in‘staff relations,_ib was neceséarf'er most of
the principals to~havé'availabie a:spirituél'advisor other than
theﬁselves for the §@&fﬁ;‘bécause of thé authority -they carriéd\.
as adminisﬁrétofs. | | |
In Sﬁe'paft.df the qués£i§nnaireIadministefea'bo the
ghildfen they were asked to list ﬂwﬁaﬁ the residedtial school
has taught’meﬁ. Only six of the 3Sh'children made any‘mentién‘
~ of religion and thesé were aii malés;-four‘frbm”bnion Lake, and

one each from Lestock and Marieval.

'
1,

“‘m W
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. was generally of a‘very high order.

\\-\

“In anotherlquestidn dealiné with occupational choicei4only thiree
males selected a'religions vocation. It is strdking that in .
an atmosphere of hlgh rellglous orlentatlon, the chlldren do
not seem to be 1dent1fy1ng themselves wlth the rellglona The
snmmer‘perlod when the chlldren returned to.the reserve was
taccepted as a oeriod of'almost.complete.inactivity in the'
practice of their religiods,duties; Many of.the Church

'representatives4and the principais are'debating the.apprOpriate—

. ness of continned-inVOlvement and whether the Church has become

" too institutionalized in the residential setting.. It is

sufficient at this point in the report to note this rethinking

on the rdle.of the churches in this work.

" 'E." Academic Program: There was no attempt to‘evaluate

the academic program of the re31dent1al schools, however there

are a.nHMber of descrlptlve comments whlch should be made to
indicate how th1s functlon of the program Operatesg. As

indicated earller the phy51cal set-up flor the classroom teaching -

There were some exceptions;

a.log cabln for a classroom at Onion Lake, overcrowding 1n

classrooms at Lestock and the deep corcern for updatlng the

s fa01l1t1es at’ Lebret for a modern’hlgh'school program. Chlldren

attended classeshwith members of the opposite sex. 'In_fourA

:schools the academic program served:both residential and day

students, three schools served residential studeuts and had

students going out to the community on an integrated basis.
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Punnichy had residential, day and integrated students and
Beauval had residential students only.

The program of study is academic with no vocational
training except that woodworking and domestic science classes
are scheduled for the Blder~boys_and girls a half a day a
week . A'Special class for retarded children is conducted at
Marieval and there is'spécial work in kindergarten classes to
aésist the'beginners in language developmeﬁt in English.
Various enrichmeﬁt courses in English and an emphasis on
relating course coﬁtent to the Indian culture are imaginative
and indicate progress in making the educational experience
meaningful for the Indian child. The schools follow the normal
provincial. curriculum and inépection of the program is carried
out by the provincial Departmenp of‘Education. The school
year corresponds in time to the provincial education calendar.

The classes averaged approximately twenty-five children.
There were some combined classes, but on the whole the teaching
of the children appeared to be é well-ordered and operating
part of the program. In conversation with many teachers, the
project director was impressed with their dedication, their
enjoyment of teaching the Indian child and the éxcellent
rapport they had developed with the children. The teaching
sisters in particular exhibited the treméndous devotion and
interest plus high academic attainments, which have been

a hallmark of their Orders.
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Whlle there were a number of outstandlng Jday teachers, the

1solat10n of many of- the schools seemed to contrlbute to a

higher turnover and consequently the employment of youhger

“Less experlenced teachers. éf

The attendance of chlldren in school pres nted ‘

llttle or no problem for either ‘the re51dent1al or the 1ntegra- .

4

ted students. The rou&lnerf_the 1nst1tut10n dld not allow-forf-

much de0131on on the Child's part He attended. The day -

students presented a totally d&fferent problem With one

“"w

school reportlng average attendance as low as 50% for some day
students. At Punnlchy, for example, thlrtyooné day students

missed a total of lEh days in a twentyoone day school menth.

: Other schools reported a 75% - 80% attendance record for day ““n

students The 1nterest and effort put forth by the bus drlvers

in roundlng up day students f stopping at ‘the door when
children were mlss1ng_to flnd out why and encourage‘parents
to send ‘their children, is a fine exanple of a'pius interest
in the JOb

The drop-out pattern was hlghest amongst the day

" pupils, althOugh.some'res1dent1al students home on Chrlstmas

- leave failed to return. The number of students expelled -

during'the year was exceedingly small considering the -number

of children'involved,



102

As a flnal nobe on. the academlc program, there are
some vesy severe llmibablons on day studenbs in bhe home
env1ronment towards ach1ev1ng an educatlon, Many homes do )
.not have electrlc pouer, there is the absence of prlvacy
whlch homework study éemands. In some hbmes the chlldren
do not recelve breakfasb before atbendlng classes, and bhere
- 1is the absence of readlng materlal w.even newspapers,f—

_1n some homes* The home musb prov1de a base for stlmulatlon

" of the child if learnlng is to be max1mized‘ The de—stlmulating
effecb of some of the homes of Indisnchlldren poses a real
problemt In bhe reporb on the graduabes of re51denb1a1 schools -
there is the additional picture presented of : ben51on for
£he Chlld between the demands for further education and
training to partlcipabe in- the broader Canadlan soc1eby, and

the pull baog,to reserves.where:eduoetlon beyong a’ grsde school .
level may be suspect. o o | |

F. " Recreations. Thelresidenbiel schools place
_ oonsiderable_omphasiseon organized.sportse “Hockey, baseball
end £feck‘£eam5-?egularly conpeﬁe in organized leagues wiﬁh
‘the surrounding oommﬁniﬁyQ' The number of'tropnies»in evidence -
- at the.sohOOls attest to the success'of ﬁne teams in sports..
‘The bo&s dominated in this field and. there was no 1itt1e unreSb
among the glrls because the program had many more 1nteresting |

oublets for the boyst-
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The schools had good outdoor playground and sports equipment
The need for gymnas1ums was given high prioritv by ‘those: prlncnpals
who did not have one. The indoor1play area was.far too limited.
'Various activities'were unique to certain institutionsjsuch as
the'Beauval-Indian Bovs"Choir and Curling rinks at two of
the schoolsf Integrated students were encouraged to part1c1pate
on" beams at . the schools they attended.‘.

,There was a real empha51s on'the sports-program partly
because the children loved to participate and also because it

was. seen as a healthy outlet for adolescents.

Ga':StudentGovernment;d.There was no organized
act1v1ty in student government Since the majority'of the'children
were under 16 years and below the Grade 8 level, it was felt not
to be workable. There waS'mention of spontaneous actlvaty by
the children in developing concerts and dec1d1ng on special
events such as a picnic. It was not apparent whether the sohools
had attempted a student governnent program and failed or whe%her
they felt it to be unworkableandmade'no effort tO'develop it}‘

The'important point is that there are limits of sophistication

and degrees of responsibility that can be developed'in assisting

'the children to have some part1c1pat10n in the events of the

res1dent1al school life The planning and arrangements forr
social and sports events have proven t0 be excellent starting

p01nts in having the children assume a rdle in their own affairs,
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Tt is a slower method.of getting things done but the invoivement“
is an important péht'bf.learning-for the children. There is

room for creative deveiopment in this part of the,prOgramg;

- H. Vacatlons and V1s1ts, The chlldren remain in d

the res1dent1al school -for a ten—month perlod and return home
;er the-summer perlod.c‘The issue of care and custodyjln the
" chapter on,Legal Status has already focussed on‘certain issueS'
~in respect'to vacations in'the summer, ﬁost’of:the children,
return to'their‘hones for the‘Christmas‘period,:.These are the’
two maln vacation perlods in the year. 'Parents are expected4
| - to contrlbute towards the transportatlon cost of the Chrlstmas
vacatlono .h~ - "‘V'" |

| "'The'bractice of week-end viSits to the home was’ndt'
prevalent in the schools, Some chlldren were granted perm1331on
to have week—ends at home 1f they llved nearby and 1f the parents
_had cooperated 1n returnlng the children on time on Sunday.
As a general rule,'thls was.not encouraged. In'the section on
fclothdng, reference-ﬁas made to probiems encounbered each tine
children ﬁent home and came bach;‘ The attitudelseemed.toAbe,
on the part of the schools, that it wasn‘t worth the trouble. .
There was also a concern for the moral welfare of ‘the older
students who returned to the reserve on visits, and this was .

expressed in terms of drlnklng and sexual experlences’
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Parentalfvisitﬂng, while not discouraged is naot as
active-as one would expect. Some parents VlSlt regularly whlle
the najority neVer-do. VlSltlng hours are usually set as

Sunday afternoon although thls is flexlble, and parents are ’

not turned away Unless they have been drinking. Letters, a.
very 1mportant link for the child, are 1rregular from most of
the parents,

The important fact'that‘energes in'this ds the-absenqé
of any vitail continuing and frequent commnnioation tetween'thei
child.and his'pafsatsa fRather.than stimulating an& fostering

a greater degree of participation the general attitude is

Indeed, while no one expressed hostility to

the parents, the conViotion seemed to be that they upset the

' chlld and were a dlsturblng 1nf1uence in the routlne of ‘the

system, The report that parental visits had an upsetting effect

on the child should be con31dered as the reader studles the next

section on: Comntrol of Children. It is a 51gna1 that the Indian

Chlld responds emotlonally and with his whole self £0 the

- familiar and secure areas of his life.

I. Extra—Curricular Activities: While the program

‘of the residential school must include certain essentials such

as classroom 1nstruct10n, sleeping, eating, attendlng church

and recreatlon, it is importaht to report on the extra events

”that break 1nto the routine schedule to offer a. relief from the.

day—to-day activity and become special to the children.



. =

[

10 6

:E?L}.

Y

A formula has been worked out to determlne the amount
for thlq acb1v1by of the grant but 51mply expressed it averages". ‘
twenty dollars per child per yearm. Film rental extra sports
equipmenb and transportatlon costs bo spe01al events are maaor
expendltures in tth part of the budgeh N
' Some of the exbra—currlcular act1v1ties Whlch

1mpressed the progecb dlrector werevi ch01rs, flgure skatlng,

-handcrafts, curllng, visibs to bhe urban cenbres, square

t

dan01ng and.W1nter carn:.valss As commendable as these acb1v1tles
j were, there was a tremendous scope for more lnvolvement of the’ |
maJorlhy of bhe students and creabiv1ty in the development of
new act1v1t1es A valld comment was made that some studenbs
had a tlme problem to meet all of bhe act1v1t1es bhat “they now ~;w
have scheduled.: These include a regular academlc program, w1th
the required evenlng study, actlvitles a35001ated w1th the |
‘bown schools bhey attend and some partic;patlon in the llfe
of the residentlal ‘schaol program. Whlle thls appeared to be
a. reallty for bhe older 1ntegrated students, it is not true .
eof the maaorlty of puplls in the residentlal setblng.
Chlldren with Speclal talents in sporbs or singlng
agaln appeared to be favoured and had Opportunltles for 1nber-'
- esting exbra-currlcular e.ot::.v:u::x.es,a The remalnder, and these
'gere the mejority of the.chlldren andrpartlcularly=theegirls,~--

,:—:do neéd to have their experience‘enriehed in this regard.




107

There is. the need to recognize that this type of activity, °

 whether it 1 groups such as Scouts or Guides, hobby craft,

ceramics, woodworking,:séwing, trips to.the-city, choral
socxehles, drama or whabever, requlres skilled adult 1eader-
ship and’ adequabe funds.to pursite., There is the opportunlty
through ‘the exbra-currlcular act1v1b1es to brlng the

community 1nto the reszdenblél school as ‘well as to have the

child go out. There is little doubt.thab ane of the beﬁt-public

relations means the ‘schools have used has been the children's
choirs, déhcers, bands and participation in sports.

There is awareness that much more can and should

" be done to enrich the extra#éurricular program, A peréon

. with special training in directing this whole area of the

program'would.be a wise investment for the residential school.

" Present full-time staff with special-talepis_could be involved

and ‘augmented by part-time staff and Volupteers, recruited from -

'ﬁhe<commﬁnityﬁ»

6. Céntrol.of'Children

'The control of chlldren is an 1mportant factor in the
cllmate of an 1nst1tut10n. The crises that arise from time to
time in the admlnlstratlon of a faclllty w1th large numbers of

chlldren more often than not have thelr roob cause in the

. methods and approach to controln
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. The word discipline is avoided in this disucssion . -.

because the word has been too often corrupted to equate withs

punishment; There is a wide range in viewpoints amongst
the principals of residential schools in Canada on this point.
The subject was thoroughly debated at the Elliot Lake
conference early in 1966. While the Canadian pattern is re-
presentative of extremes of authoritarianism and permissiveness,
there was not.within the nine schools in Saskatchewan the (
extreme fiﬁctuationsw It is the view of the project director
that Duck Lake, Lestock; Kamsack and Prince Albert represented
a stronger authoritarian line in control of children and
Marieval, Lebret, Punnicgy énd Beau#al,‘a less authoritarian
approach, Some indications oflthis aré the separation of thé-
chi;dren by sex in activities, the conéepb of the ﬁasks ihey
were ‘to.perform whicﬁ the child care §taff:had,«and the
participation of the.studeﬁbs in planning activities. Thisiisl
not to suggest that one gfoup'of schpolé is operated better
than another but that there‘i# a diffefénce in their approach
to control of children. . o : o
Corporal punishﬁenb is ﬁséd-iﬁ ;ighﬁ df'bhe ﬁiné
schools but the Qc§asions.are ra§e§ Frequént.funaways,- |
atbacking é staff“membér and'théft were the.méjor offeﬁces
that resulted in a s:trappihéq InAaii séhools'ﬁhis wéé |
rigidl& contrelled by the principéi.wh§ alone had authoritj

to authorize or administer the strapping.

!
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- It would be unusual if ‘incidents between staff and children

‘didﬁﬁﬁrefupt,léﬁd‘indeed ﬁﬁey.do; there is, howaver, a verj
clear gifeétiie‘dh'thé.m;tterréf.CQrporal'puﬁishmenﬁ,
Denial‘of_pfivilegeé'tdAindividuals ﬁas the moét frequently
usedgmethod of puniéhmént,AiLoss of group privileges was ‘the
next mosﬁ freéuen@uhethod of'punishmenﬁ.' The use of isolation
was:: rare. ;No-sghq§i.ﬁsed loss‘of meals as a'punishmén’tf It
is importadt ih a syéfem that useé'pfivileges as a majof factor
in control of childreg that there be a.wide variety of priviléges‘
available to the chiid and thelgrouﬁ, If a Saturday night movie

is the onevoﬁtstanding dqtivity_in the week, then denial of this

for the child or the group is'éKQery sévere punishment indeed,

Assignment of extra household chores was used in some schools

and the principals felt that this offered a better type of

- experience fdr the child; it was tangible, of set duration

and overuwifh soon, The involvement of the principals in
counselling the children ana staff individually ahd'togeﬁher
when control probléms arose is to be commended.

The major impression‘in respect to cbntfol of
chiidren is'fhét the residential sghools had very little

trouble in this area., Indeed, the project director was

‘disturbed that in a group of 1612 children, control problems

were so minimal. In terms of the consistehcy with which this
was feported, it must be concluded that the reports were

accurate, But why?
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Given a similar number of white children, the control problems
would have been ten-=fold fhose reportéd in the nine-séﬁooisﬁ
Cultu?al differences was the common explanationigiventzlﬁ

Indian childrep are easier to handle. To.a aegree it is possible
to accept this expiénation but it aéés raise véry serious |
quespions that may shed some 1ight on the aéaptétion aﬁd adjust-
ment of the Indian chiid. Tﬁe cultural differenée of |
child-rearing habits between the Indian and white .culture
suggest that the Indian parent is more permissive in his
handling of the child. In the process of admission of the
child, there is not the preparation and help given that would
enable the child easily tp move from the reserve to the résidential
school. Why then does not the child rebellagainst.the regimentation
of the school? One other explanation given was that the indian
loves order and structured situations; Phat they are more
comfortable when they are depen'd.‘ent and somebne else mak"es the
decisions. This informant sugééstéd that the Indi;n makes &

gqod soldier'for this reason. Thé brojéct director does not

accept this interpretation for the children. 1Indeed it is the
system, the highly organized structures of the 1ong-estab}ished
residgntial school that forces him to submit: the routine;
repeatéd‘a thousand times over of a bath, head rub, issue of
clothing, assignmment in a group, the routine of eating, sleéping,
playing, going to school, all highly organized which leads to

conformity.

. B W
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It is'conformity which is.only a vengey for manftindian children,
and because 1t 13 a ‘veneer there is bhe-appearance of adapbatien:
end adjustment. It is an. adaptatlon and adjustment to the
resmdentlal system rather an inbernallzation of a new value
system. o |

:TﬁeSCriticism ie'phen not with what the staff overtly
do to children.but rather hat they don't do for them: The
staff must be sensitive and trained‘to ﬁhe bridging»réle ﬁhat
they are to plgy between two cultures; if they are to penetrate

w1th the child beyond bhe stage of conformltya
’ CONCLﬁSION

The crux of the 1ssue, refleched in this bremendously

: hlgh degree of conformlty and submission- to authorlty on ‘the

part of the Indian child, ;s whether emotionally he has ever

moved 1nto the residential school, Considering the lack of

1ndlvidualization in the program, how could a child be. expected

to adapt;and adjust to an,alien cultunal system? The answer

"is obvious = he caniti. This reflects more accurately the state

of the majority of Indian children in residential schools of
ﬁhe‘traditional type. Some children do make it in spite of the

systemn. Factorslsuch-as parental‘supqut; special interest of

‘a staff member, or special talents of the child can make the

difference .in individual cases, The concern is that the

‘over-all system appears to have this effect on ‘the majority.
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CHAPIER ¥I | |
THE STAFF

This chépéeir will fepcr-b n.‘a"'ﬁhé etaff of the Indian‘ |
fesiden‘bial schools. In addltmn ey bhe infarma*tian sup;:lz.ed‘
by the prlncmpals on JOb cla551f1cabions and number of staff
was a 51mple questiennalre ¢irculated to the staff on a | |
voluntarycbasis. Besides rendering much useful 1nformablon
the staff questionnalre served asAa banglble expression of
inﬁerest on the part of the project team with the;attitudes

~and concerns of the staff. fThe.humbef.pf staff positions
listed by the‘principaIS‘nﬁmbered 331; A total of 223 staff
nembers responded Yo the questlonnalre ' R "‘ .
| In addition to partic1pat1ng in two conferences with
all the frlnclpals, and the direct observation of many staff-
on the job during the study, the,prdjedﬁ-difector had the
opﬁdrtunity of perbieipating in the‘1966 Staff iraining
Institute for residential school staff in Auéust of i966.
From these various-dieeussions,<the data obtained in the
study itself ana the staff questionﬁaife, the material in ’
4this‘chapter hes been assembled. The following'tabie giyes
the Indian e(whifeAbreakdovn andAthe‘job’claseification of

staff in the Indian residential schools.
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Indlan-whlte Breakdown, and Job Class1flcat10n
- of Staff - Table 4O
~ Job CiaSsification_‘ g ' Indian White " Total
"HouSekeeper & Malntenance_ e, 57.- 96 V - 153
Teacher N ' 5 R 86
Child Care Staff = = =~ 15 48 . 63
Administrators R Y - 29 29.
| cMotal 77 254, . 331

All of the p081tlons are included under one of the four

Job clas31flcatlons 1n the table° The most generlc classification

is the Housekeeper and Malntenance one and 1ncludee all of the

positians not.spee;fleally eovered in the other three grouplngs such

ag cooks, seamstress, bus driver, maids, maintenance engineer,

watchman andemaintenanee man. The ﬁeeehefsvinclude the senior
teachen and a comblnation of part—tune teachers who are taken
together to represent the eqnlvalent of g p081tlon, thus the 86
teachers are 86 fullntlme teachlng posxtlons -and represent more
1ndiv1dnals because some are employed only part--ta.m.e° 'Th;s rule
applies to all the Job classn'icat:.ens° The adm;nlstrators=alsé-

incluyde missionaries who act as a881stant prlnc1pals, lay asslstant

prlncipala_and chief matrons,
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1. Indlan Staff

- There are & staff positlons of the 331 ‘total, fllled
ny Indians. The Indian staff are heav1ly_represenbed in the--“
_housekeeper and'Taintenance-ciassification bnt'onlj nominally
in the Child care_and'teaching posiﬁions; There are no Indian .
staff in the adminlstratlve cla581f1cat10n, To the Indian
ch11d the 1mportant p051blons are almost always ‘filled by
whlbes and Indlans do ‘the lower stabus work. It is suggested
that this stratification of‘role by racial lines canlcreate

a negatire rbie image of the adult Indian.for the Indian child.

While the residential schoolsidid offer employment for approximate-

ly 77 adult Indlans, this presented certaln problems to the
admlnlstrablon,pf

" In one-»_scnool the princ:'_szal_‘reported that he had
difficnlty disoiplining any of-his Indian'staff because they
were all related and if you offended one, you offended them all.
In another school bhe pr1n01pal reported on bhe pressures bhe
Indian staff members faced from the reserve and the name-~
_cailing fhey;nad to -endure. He repdrted‘that once a year one
of his Indian.staff had to come in drunk and tell him off
néood”, apparéntiy.so'that:he‘could convey'this to his friends
---on the reserve. - In another schooi the'nale'Indian staff
.seemed to have been emplo&ed as a reWard for overcoming

drinking problems.
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The=pr0jéé£ sifector'ﬁés:impressed'with ﬁhe'Sinoere‘inﬁereSt of
many of :the Indian"staff and with the rapport they had with the
children}, ‘There seémed to be little doubt- however that many
were under con81derable pressures bécause they were holdlng
emploxment poS1t10ns<that_were,all too scarce to others on the

reserve,

2. Administrators
. In the main the.admiﬁistretors and their assistants were

priests, (Prince Albert and Gordon were exceptions in that they

Ahad'ley assistants). Thelr dutles 1ncluded the overall admlnls-

'

tration of the staff dally living and academic programs. They
were respon81ble for budgeting and purcha31ng° The employment of
the non-teachlng staff was their respon31b111ty° The cbntacts with
Indian parents9 branch personnel and various community relations
were cafried out bylthe prineipals. -itbis not possibie to list
completely the variety of tasks.theonerforﬁed, The handling of
money consumed a great deal of the prlnclpal?s tlme, The pfoject
director was struck by the nunber of occas1ons 1n dlfferent schools
when the prlnclpal was 1nterrupted for a flnan01al transactlon.

It should be observed that they were on call for

emergen01es twenty—four hours a day and that the care of the

" children was offlclally entrusted 1nto their hands.
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They were expected to handle' the -discipline ahd.to offer
useful guidance'and'g§unse1 to the cﬁildren as well_és the
staff. Ina real.Sense the 'tone’ or 'climate! of the
residential_schoollwas set by the personality, attitﬁde,
interestvand over—all“philoéophy,of the principal.

The principals found that their’£ime has been more
and more concerned wiflidetail and reports and that they were
beconing further removedffrém the day-to-day program. However,
the project direétof was'ihpressed with their kndwledge of
individual children and 'bhé'_pdsi‘bive vay in which theA'childr'eri
related to the princibals éqa the othér administrati#e perssqnel;

The educational backéround of the principal# was
mainly in the field of,theclogy and philosophy. Some'had
academic training for the clagsrdom. Some had courses in.
psychology. They'exprQSSéd'a,general lack in their tréiningi
in child developmeﬁt, counéelling and institutional adminis-

* tration. This accounted in pért fbr.the lack of inﬁovatidh ‘
and the dégree.of sameness in the administrétibns. The
principals were more.inclihedvto run;a‘ftight ship!' than to
risk upset or controversy with néw apprbaches, Certainly}thev
physical plant, the limited staff reéources andvunifdrm budget
items are a factor in tﬁe saménéss bﬁt therelwés an absence of

creative program and experimentation,
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The as31stant prlnclpals were either mlss10nar1es who sfood
in for the pr1n01pal in hls absence but who malnly concerned themselves
with. the splrltual needs of the famllles on the reserve, or were younger
men in tralnlng;ln 1nst1tutlonal admlnlstratlon. In some schools they
assisted directi&Ain'the administrative detail and.developed nseful
procedures such as the Ratlng Scale of students in Duck Lake,

The chlef matron performed a host of functlons in. supervising
the housekeeplng staff and the kltchen° She was a key flgure in the
1nst1tutlon and handled a mnltltude qf dally crises as well as dlrectlng
staff. Both lay and rellglous women fllled thls post in the various

1nst1tut10ns° The demands on thelr tlme in excess of the elght-hour

day were very cons1derable.

fhere were a total of 86 teaching positiens in the nine
schools. The study did not attempt to evaluate the quality of-
the c¢lassroom program or the competence of the teachers. 'In the‘
chapter of administrative aspects a section-is devoted to_the"academic
program. The teachers are appointed by the Branch @n censultation
with the principal of the schools. There appeared to he some history
of friction in the responsibility of the senior teachers to the

principal but if this problem was current it was not expressed

during the study.
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~The)progect d1rector wasvlmbressediw1th the degree of clarlty
between the pr1nc1pa1 and the senlor teacher and from what
could be observed there uas a good relatlonshlp in all |
1nstances, The teachers rated a much hlgher status in the
resddential schools than dld the superv1sors of the chlldren°
This'nas evidenced in salary,tiivinglaccommodation prorided;
hours and days worked and the strength of the teachers! |
Aprofess1ona1 assoc1atlon.l The classroom blocks were modern,
the classroom equlpment generally very adequate; The most
perturbed teachlng staff was at the Lebret school and the
'progect dlrector met for several hours.w1th the.staff at the.
"school to discnss their viewpoint on the integratiOn question
and their recommendations for the future of the iebret high-
school. Their views areicontained in the next chapter on
attitudes and opinions. " The quaii?ications and'dedioation .
‘of the religions as ‘teachers provided-a'real bonus to the
- over-all teaching'competenceu Isolation and- the general
shortage ofiqualified teachers presents a real recruitment
challenge to the ﬁranch in manning the classrooms'with'lay '
staff. There hasAdeveloped however an 'espirit‘de'corp'
among teachers in Indian schools, enhanced by thelr assoc1atlon
which seems to provide a needed sense of belonglng to a spe01al

group.

-

-
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4. The Child Care Staff

~* This group is referred to in the :eeidentialuschools ;
as supervisors. Even in the_desighation of ﬁhe group as
supervlsors, there is a negative eoqqotation;.suggesting_that
their main funct;on ie.eonﬁrql;-_ﬁhe more aecepteble.termé
for ppis.positien_are ‘child care worker? or-fgrogp_; -
counsellor', .The:e;a%e 63 pq;itioné_es comperedwﬁo 86 '
teachingApositione, eThe-child;etaff ratiq4foflthis'group
was 30 childgenfte;oneﬁstafi member andAthis uaé :eduéed_ip
the spriﬁg to gs,cn;ldreﬁ.tg one. staff mémbe:.'_rﬁe‘child
care staff ﬁave'a breken shift(during the,da& with_pesponei-
bilities during the periods before and after school, at
meal tlmes, durlng the evenlng program and ab bed time.
Many of the Chlld care staff slept in roomsceﬁ the dormltory
of the group they supegvlsedvend were responsible for;the_l
children at night, Their houfs of werk were-guoﬁed as
from sixty to eighty'ﬁeurs a week. Wheﬁjbhey,had a deyvoff
it meant a doubling up for other child care'staff,:-Although'
the budget allowed for a Chlld care sbaff person for every
25 children, in reallty bhese sbaff members had at times B

a much larger group of chlldren in their care,vbecause there

'Was no relief staff available when a staff member had e dey‘

off:or was sick.
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The child care staff member stands in the placé of the

child's pareut in the residential school. Tt is a great re-
sponsibility to carry the day-to-day respOnsiSility of cariﬁg{;
for ‘other péoplé's children. Théy direct his getting up,
dressing, feeding, his play and discipline. They are on the
spot to handle his problems and share his good moments, More
than this, the child through placement has lost the normal
models of father and mother from whom he learns what men and
women are like. The child care staff become substitute

models for the child, He imitates both their good and bad
habits and copies their ideas‘about life.

‘The key to meeting ‘the needs of the child in .

residential placement rests very much on the child care staff, -

The two qualities which summarize the best a child care worker -

can bring to his work are underst#nding and respect for the
child. The child care staff person must know his Child,.
observe ahd listen if he is'toAbe trﬁly helpful. With a
large groﬁp, this is not possible. The child, instead of |
being approached as an individual, ﬁecomes a number to be
counted - to be controlled. This is the failing of ‘the’
daily'iiving program in the residential school: the léck of
individualization of the child. |

While the range of personnel'who carry ﬁhe child
care function inc¢luded the wérm, understanding child-focussed

person; there are those to whom the work is only a job and
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the hours are 00 long and the pas} insufficient. The project
director was more impressed with the female child care staff
as a group than the males. This may be partlally explained N
by the rble of the child care person resembling more a

mother 's func@ion in the horie than a‘father‘s function-

In the Prinee.Alberf pfogfamﬁe where several marfiea couples
are employed,*bhere epﬁeare to be'a'good workiﬁg relatienship A
and divisionbofziaboﬁr. Several prin01pals felt bhat employ-
1ng young 31ng1e Indian men as boys superV1sors created .
problems. The age differentlal between the staff and older

boys was one factor but the problem of group control was also

present,

5. Staff Edncablon and Training

The education and trainlng of ‘the re51dential school
staff is reflected in the following table.. There were 219
of the staff who answered questions related to this factor,

out of 331 total staff.

_Education and Occupation of Staff of Nine Residential
Schools in Saskatchewan - Table hl

Education

Housekeeper & . Child

University Graduation

Administration . -Maintenance - Teachers __Care _Total

L 1 9

University courses

16 - ’ 1 19

High School Completed

LR F—— - =T

Grade 10 or 1l Completed

e . . L3 o 20

ly

Special Training ' 5 - 3 - 1l S ‘ 30
L
1

Grade 8 or J Completed o _ 20 o
' Less than Grade 8 _ o , 42 e I 4o ——
[;¥ ~ Total 13 _ - 112 41 ':} _ 53 _“_ 219
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ATne administrators and teachers score above the
high school gradnation line:ras a rule“and the child care and
hOusekeener-maintenance staff oelow.tne high‘scnool graduation
iine. The most disturbing 1nformation on the table is that |
2l out of 53 chlld care staff score below the Grade lO level
of education. The special training category includes staff
training courses for res1dent1a1 personnel nurs1ng
as51stants' trainingy spec1al teaching ‘courses such as
attendance at a summer school in ‘some way related to upgrading
the staff member in his day to-day competence,

More than 50 per cent of the total staff responding
to the questionnaire had less than high school education.
This represents.a consideraole impact. on tne Indian child who -
is being encouraged to aspire to a highieducational attainment
when'the‘models (that is, staff) do not have what is generally
considered the minimum educational standard (nigh school
graduation).-- Because of the nature of an imstitution, all

of the staff whether they be the cook, ‘the iaundry worker,

maintenance man or bus driver, have an impact on the children.

Staff training and staff development is a respon-
~ sibility of administration. Some of the schools have reguiar

staff meetings but this is not genefal;' There was considerable

reliance on a oneeweek supervisors' training course held during

the summer. This was not a regular event although'a training

session was held in August of 1966 in Prince Albert.

"

ok

b |



;.

| | | - 123
| It was organized by the newly formed principals? association and
éi * financed by the Brancha' As commendable as an effort of this kind

' is, it is no substitute for the in-servies training of staff in

‘the' institution itself;.”i

Seme: components of* such an in=serviee staff trainlng

A ¢ourse include (a) adequate staff superv131on beginning on the
;: Lday the staff member becomes an'employee (this involves the
_: | employment of a chief ohild:care'norker who is qualified to

1 supervise staff and adminiSterpthe*daily living program; a .

function quite distinet from the‘chief matren who is responsible

%% for housekeeping details, (b) regular and planned teaching

éﬁ ' :se681ons on child development, group dynamies, 1nst1tutional

;} | living, counselling, control of children and program planning;

Q} | (¢) regular evaluations of the staff menber helping hiﬁpto strengthen :
Fj 'his talents as a ‘ehild care worker and to recognize areas of limi-

¥

tations in his approach (d) out31de courses that. may be in the

nature of academic upgrading, special meetings or.lectures on

| ™

subjects related to. the institutional care:of children.

T
—

‘These are only a beginning of the possibilities

- for staff development and training.in the institutional
?} setting. There will be a nnmber_of.eide effects that the
- - administration must expectq As:the staff and, in particular
r: tne child care staff become more knowledgeable about the
!W ~~Aeeope of their rdle and more directly concerned with the
i
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individualAéhild, pfeséures will arisé to’reduce'the ratio

of staff to ¢hildr§n; so that more éan be accomplished.

As they become more iﬁvoi?ed with the child the sheer
physical‘exhausfion 6f meeting the child's needs will‘demandx
a normal work ﬁeekf -As tgainiﬁg,and competéncg improve, the
e%pectdtion for reéognifion,in'increaSed'saiaries will

become apparent. Howevg:;iiflthe program of staff»qevélopmenb

is clearly related to improved working standards, there is

an ‘excellent possibility to greatly improve the service given.

6. Length of Service

A further Qﬁestion'on the staff duéétionnaire
.déalﬁvwith length of service. Out of IBIArep1;§§ the Spreéd
‘from under a year to over thirty years ﬁas'fairly weli _
distributed - 55 had undér'tﬁo.yearsf service -- 85 between
‘two to ten years and hl.cver ten years' éerﬁiceL | |

| The'bresence-of the religious in these figures
“tends to'givé'ﬁhem an unwarranted stgbility in terms of
fength of service. On the other hand, there is energing a
rudimentary’ formulation for a career line in work with

Indian childfeh'among the-néh—religiéus staff at all levels.

M MR LY
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A Policy Issue -

There is 1ncrea51ng pressure, because of recent

leglslatlon such as the Federal Labour Code, Federal
Mlnlmum'WEge leglslatlon and union actlvlty amongsb
non-t.eachmg staff to debermine olearly bhe status of

‘non- teaohlng employees in the Indlan resldentlal schools..

' The policy issue’ arlses as bo whebher bhey should become

_ civil servants of the federal governmentc

‘The beneflts of this approach are. considered to
be substantial to the employee' in ‘such areas as salaries,
hours of work sick 1eave, death benefit, superannuation

and general working condltlons. ‘On bhe negatlve side;

would be the loss of authority phe ohnrchesﬁnon.poeeese in
operatlng ‘the schools. There is additional oonoern'fof the
Chrisbian atmosphere of the schools,which is mainbalned by
the churches selecting dedicated staff of thezr‘denominatlon
but which wouldpnot'necesseriiy pertain in a s&stem where
employees were eppointed by the public service authority.
The otnef alternative would be a'repnfn to é
system of grants to the churches in Suppoft of-fheir,.
operating a residential school. .The5grant'syspen clearly

The employees could

“then choose thelr own union to best represent their lnberesbs.
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Two major problems emerge in a return to the grant system.
It assumes the churches are putting some major financial
contribution into the residential schools and the grant is
a subsidy or a grant in aid of a service. This is not the
case, as the schools are owned by the Crown and the churches
make no significant financial contribution to their support.
The second objection is that there are approximately 1200
employees involved in various Jjob classifications and the
churches are not likely to welcome labour disputes; long
contractual negotiations and the entire spectrum of modern
employer-employee relationships.

In staﬁing the policy problem that must be faced
by the Branch and the Churcheé, the project director is led
to once again emphasize that the residential school system
itself is the core issue and that the solutions recommended
must take into account the priority of the child?s needs.

The confrontation that this policy issue creates
is basic and is the outcome of the shift from the churches?
responsibility to the more dominant.role of the Branch.

In modern day employer—employee relations, no employer
can traffic on the dedication anq loyalty of staff to
sustain poor wages, long hours of work, poor working"

conditions and the absence of employee benefits,

i |
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Further ‘the matter of the accountablllty bhe Branch haa~fqv
1arge expenditures of governmenb funds is 1ess dlrenb &m&

certaln under a granb system There is a period Of bransa~' .
tion: whlle the changes in program and resources are devéloped,'-
and bhe church should offer a carebaker managemenb of bhe ‘

resldential schools durlng bhms brans1t10n, However, the

churches should look to the deVelopment of urban hosbels

as the more approprxate area of servmce.

In the developmenb of urban hostels, the church
would be moving 1nbo an area of dlrecb ‘service to the older
Indman child- It should be possible for‘bhe churches to

borrow the capltal funds necessary to construct the houbels

or to buy or renb eX1sb1ng homes which could be used as

hosbels. A network of ‘these would be established in a c1by

and could be admlnlstered by the responsible church

Housa parenbs would be employed as well as addltlonal staff .

and ‘the church officers. would carry an adv1sory, consultanb

role on admlnlstrablon and the splrltual welfare of bhe

"studenhs, |

| | The‘admission policy to the hostel would be deter-

: minednjointly by the Ghurch and Branch‘for those students
coming.to the urban area for continuing education, upgrading,

Jjob training and beginning enploymenb.
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In respect to older children who would be under the supervision

of ‘the ehild welfare auﬁhority in the proviﬂce, admission of
these'chilaren woﬁld‘be detefmiqed jqiﬁtly by fhe Church and.
the child welfare‘authOrity. Both'the provinee'and the
Branch weuld in effect purcﬁaeefeervices from the chufch for
this groub ef older.childreh;; The~churchfﬁouid.bui1d Bﬁy»

or rent the resource; employ the houseparenbs and other

staff necessary, either employ or contract for speclalized
services needed and generallyeoperate the program,

The introducfion of stendafds, evaluation.and
~licensing would assure all'three:bodiesAthat the hostels were
operating eccordihg to §ound'prec£ices., The churches would
‘establish a per diem rate sufficieﬁt te fetire the‘hoftgage
1ncurred in constructing a new hostel or buylng and remodellng
an exlstlng bulldlng, and sufflclent bo cover the operablonal
costs of bhe hostel, Included in bhe operatlonal cosbs would
 be an upgradlng of salarles, employee beneflbs such as sick |
1eave»and retirement, staff‘development_and the geneéel over-;

'all administrative eosts ‘to fhe'Chureh.

)
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CHAFTER VII

ATTITUDES AND ORINIONS .

LTt 1s 1mportanb to round out the plcture of resldential
schools by recordlng some of the maJor current attltudes and
opinions expressed by'those close to . the system.' The first
such group;afe?the‘studente who have been'thropgh.the system
and are noxrlivieg eihhe: oe the'reServe.or in the urban.
centres. While tﬁey have been 1isted asigraduatesfof the .
system, some dld not in facb complebe ‘the grade elght level

which is the hlghesb grade taughb in most of the residenbial

schools in Saskabchewan.

1. The Samgie_ |

It was ‘decided to:obﬁein a list of éredﬁaﬁés fof‘the
paStlfive years from the'Quapﬁefly returns prepargd by tﬁe
Branchr Through a careful-analyeis ef~the-records in the
Saskatchewan Regional office of the Indian Affairs Branch, a
list of 588 petential respoqdeﬁts eas gaﬁhered' Statistical'
charts.from the records in.the office were'then used to
identify each petential'respondeﬁt's'ageney;'reserveg band
number, birthdete, sex,'harital status and 1atestxaddressf
The goal was to-ebtain a samplingeof this group of reepondents

and it was agreed that 75 interviews would provide this.,
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Several factors forced the decision to attempt a numerical | —
goal in the number of interviews rather than attempting a
random sampling or some sophisticated sampling technique.
The mpbility of this age group was a.first consideration,
and this mobility'is increased during the summer period, so0
that availability of fespondents was -a ‘determining factor. —
Further it was felt important that the study reflect attitudes
and opinions-of graduates who were residing in the urban
setting as well as those who were living on the reserve.
Forty-five.respondents were on the reserve and thirty in the
cities. In total 41 women and 34 men were interviewed. It —
should be carefully understood that the respenses of those

selected graduates were only an indication of some of the

problems, as perceived by the general Indian population,

2. The Interview Schedule and Procedure

- This schedule of questions for the graduates was
désigned‘to maﬁch.the subject areas covered by the Children's
Questionnaire. In some instances identical.questiogé were.
used on both. ‘The main area of inquiry was their educational
and occupational records, occupational aspirations including
job level or tjpe and job .location. Questions were introduced
to gather data on their attitudes towards their residential '

school experience.
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The assistance of a number of resource persons was obtained

| in the method gf*approach to the individual so that the miximum

benefit ‘could be obtained by the contact. There appeared.to be no

setipatﬁern'eifher'iﬁApfotéeol.when the staff person went on the
réserVe or in:spééiﬁi‘técgniques which would'help to overecame
culturai'differeﬁces.A The one suggestion w@ich:did in fact prove
most hélpful'was théluée.ef group interviewiﬁg with two or three
respondents; Iﬁ waS‘néceséary to experiment ﬁith severél.approaches
to determiné which one appeared to yield the most useful data. It
quickly became épparent to'the interviewers that in a direect inter-
Aview~situatioh there were inhibitions on the part of the young people,

lack of resporises ‘and anxiety over the tramscribing of conversations

by the interviewer. - It was found.useful to give the person being

interviewed a copy of the schedule to read along with the inter-

By sharing in the experience in this way and with plenty of

 reassurance that they could add or delete comments at the end, the

interviews proceeded fairly successfully. Of the 75 interviews,

23 weré respondents in a group of two or three persons. This
inconsistency in the administration of the schedule was a positive
atte&pt to.adapt_the process of the interview to eultural variations.

It was inevitablé'that in some cases the group interviews tended

to produce a tgroup response'! strongly influenced by the dominant

person in the group.
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The major concern in the_detaueellection from the graduateé,

ind this was evident vith the children also, is the super-

ficiality of most.of ihé'respbnses. 'The'difficulty remaies
" for these young people in perce1v1ng the real issues and

concerns& Partpof bhe dlfficulby is undoubbedly due to

bhe problems the Indlans have in artlculating these issues

‘ but there is the further maJor drawback of unfamlllarlty

w1th the culture.

3. .Results of the Questionnaire

The following information was.collected on the

-background, occupations?and;attitudes of the graduates.

A.. FamilZlEEckgrdund: - The school type, educational
level and'present.loeationAbf the parents of the graduates waé

obtained; The following summarizes the findings.

" School Type | ‘Mothers . - Fathers Total
Residential B S 51 106
Day - - . 6 12 . . 18
Integrated 6. ' 3 9
No school - 5. o L. 9
"Don’tvknow" -3 6 9

| . Total 15 T 150
Educational Level ~ Mothers  Fathers Total
Grade 8 or less ‘ 55 53 - 108
Some High School 6 . ' 6 12
High School graduate 1 . 0 : 1
No ‘scheol 5 . : N 9
"Don't know! ) 12 20

Total 75 75 150

™ ™M 1
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The parents of the graduates agaitn showed the same
pattern as the parents of the children in the residential
schoel in reépebtvtO'bwo-thirds having atteﬁdéd ;esidenbial' )
school themselves: The édﬁcétional level of both Parentéi
was Similgr to the prévioﬁé(fiﬁdiné in that it g§s<p§edémiaabtly
at the Grade 8 or less ie&el; og;yréneémqthér had ih:féet:
completed high school. Only 8 ofjt:,he families wvere residing
in aﬁ urban area. In 61 cases fhe pafeﬁts were'residing on

an Indian reserve, in 5 cases the pareunts lived in a rural

. area néar-the reserve and l»respondentAdid not know where

his parents were.

B. EducatibnaliBackgrdund’of the Graduétesﬁ ‘Since -

all the graduétes shared fhe.co@mon éxpérieﬁce of attending -
reéidénfiél-séhOOIS, the fgason far their admission prdvéd'
interesting. There weré 58 who stated thaﬂleducation wés

‘the reason they went,~9 sbétedAﬁhat a welfare”reason'resulted
in tﬁeir admission, 3 statéd réligi;n and SAdid not know.
Itlis-possible that some thoughﬁ eduéatidn was‘tﬁe réaéoh

alﬁhoﬁgh the'céntral factor may havejbeeh welfafe; or the

- figures may-feflect-a reluctance to state a 'welfare reason’.

Coﬁsidering-the condern expréséed in'bhé repbrt on the

admission policy and prbcedures it ié uééfui to observe the
wide divergence betweeh‘the answers given:bj‘the graduates
as ﬁo'théir.feésonffor-adﬁigéioﬁ_and.thé of§t-al1 dominance

of welfare reasons recorded on ‘the admission form.
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Educational Level’ of the Graduabes, by Sex
Table 42 -

Educational Level Male Female Total
Grade 8 or less 9 12 21
‘Some High School - 19 . 18 37
High School graduabe D 2 ' 5 7
~Some college 0 2 2
Extra job training L n 8

Total 34 _ L 75

E This.table must be evaluated along with the fact that
17 of -the graduétes gqg_stlll attending‘high school, The
most optimistic assumpﬁion would plécé‘the“17 with those who
might ‘be expected to complete high school get exbra Joeb
traioing or attend college, Thlw would render a group of
3h:ou€ of 75 graduates who might be regarded as mgkxng reason-
able edncatioﬁgl progress but lt also renders #_gfoup of 41
thAhavé not complgted_high school and.are not progressing any
further in acquiring more eﬁucation or Jjob fraining. Further
enquiry igto the reaé@ns for leaving schqol revealed tha£ L6

had in fact dropped out; 5 of the 8 taking extra job training

did not ébmplete high school. The reason quoted by 29 of the -

L6 who had dropped out was that they didn't like sch'eol_a Thié

was elaborated to mean that they had trouble with the discipline,

attendance, the academic work or didn't 1ike the teachers. A
total of 15 stated that there were family problems that forced
them to stop and this was elaborated to mean malnly bhe fin-
anclal‘need‘of the family to have them make a contribution

through working.

j _ijk i?fik Sy 1 ‘ﬁiikiiﬁiiml;ﬁiil;_ﬁiiﬂ jﬁﬁjll;rill
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In two cases, both girls, they became lonesome in the urban

" setting and wanted to return.to the reserve, The reasons

listed for dropping out of school strongly point to the
need for a more intensive school guidance and coqnse}liné
program for Indian youth. The typical pattern was an adol~
escent boy with a partial Grade 8 who says he wants to be

a mechanic. He has been out of school a year (henquit
because he didntt: like it) and he has been working for
different farmers a few days at a £ime. He has been unem=
ployed sbout half the time. If you ask him if he'll be able
to do what he wants, he most often séys yes, he doesn't see
why not, he ecan go back to school if he wants and take an
upgrading course. He'!s not sure what education you need to be .
a mechanic, but heard from a friend that he could take an
upgrading course. When asked if he is going to do it,.he says
he?; been thinking about it, but hasn't asked anyone yet.,
Maybe he should go to an Indian Affairs Counsellor and'ask
about it the next time he goes to town. A schoel guidance
program that was geafed to reach out to these youth on the
reserves, to follow up and patiently counsel them is urgently
needed. The number of counsellors available have their hands
full supervising the students who are motivated, so that the
hard«to~-reach and unmotivated youth on the rural reserve is
left ocut. Too often for this youth the 'bloom of interest!,
the feeling that 'hwwbehl could become a mechanié", soon

fades and disappears.
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C. Attitudes about the Residential School: The grads

uates were asked to express. thelr preference between attendlng ‘
an integrated school and attending 2 re51denb1al school
Forty expressed a preference.for residential schools and.31
stated that they would have preferred to dttend ankintegrated
school, Some who chose integrated over residential did express
a preferénce for a combination;'h studentslonly stated a chdige.
for day schools. 'Female.studenbs showed a slight préference
for residential schooling. .
The responses to the questions on the effect of the
residential school on adaptation produced a wide variation in

€

bpinion among the graduates.

' Effect of the Residential School on
Adaptation of Graduates, by Sex - Table L3
Views on Adaptation Male . Female - Total ‘

Prepared one for.adaptation'

__to Indian culture , 8 -1l
Introduced one to white world 9 10 19 ﬁ
Hesldential school produced o ‘
some understandlng of ' . , .

-both cultures - ' Q . “1h 23
Too isolated from Indian life S T

~ {_for adaptation 7 6 - 13
Don‘t knpw ' 3 3 "0
Total 3l . TS S 2
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Approximately one- thlrd of the graduabes felt

that the're31denb1al school cxperlence gave. them some underu
standing of both Indian and white culture. What th;s table'_ J |
demens@rates most eleafly is the cultu;al clash'the-child o
finds himself inhas'a:residential studeqb,'ahd the Vahiabloh
iq.the'iméact‘it has on the student{?.?h0sebwhs felt the,
schools were Indian%Oriented recalled fheAinfluence of child
care staff of Indian origin. Those who felt the schools were
whlte-orlented re:alled the 1nfluence of whlte chlld care'~
staff. Thls relnforces the paramounb 1nfluence that the
non-teachlng staff plays in the schools.

| The graduates were asked to express the preblems |
that bhey feel Indlans have wlth school The hlghest numberi
(38) more than half_the group, stated that lask'gf:pafenfal
suppprt-was-the majer brsblem, Theyifelt,sbrongly,that Indian
parehts dld not dndersﬁand os;supportAthe need for even -

minimum education. Considering the discussion and comment

‘already made on the_lack of involvement of @he Indian parent

in the educational process, this is a dramatic commenﬁary by
the graduates‘of the'censeqhences of this_lack~of_involvement,'i
This respouse by the graduates parallels the response in the
Childfen's Questionnaire in Chapter 11, The first sighificant
mention of discrimination came-opt in relation to problems
with sehOOl; 1L of the gfaduateSAmentieh this as the biggest

problem and relate it to the integrated school experience;
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10 state lack of motivation; 5 isolation from the reservej
3 isolation from the community; 2 pupil relations and 3 dida't
know what the major problem was.

The graduates were asked what changes in the residen-
tial schools they would like to-éee. Fort&-eight responded
that the schools should provide more emphasis oﬁ Jjob training.
This area of getting and keeping:a job.was of course the
primary conceru to this group, but it did reflect a feeling of
inadequacy with what the system had provided. There were 10
graduates who felt more emphasis should have been placed on
the Indian culture, 9 who felt they should have been helped to
get an intégrated education and 8 w@o_recomménded program
changes in the daily living or academic program.

A The graduates were asked what type of schooling they
would prefer for their children in the future. Two-~thirds
selected integrated schools because they felt it would make it
easier to adapt'and adjust to the white culture if the children
started their education in an integrated school. Of the
one-third who selected a residential school the dominant reason

given was the good standard of education.
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D. Preseut chupatioh of Graduates: The graduates

are lelded into bhree categorlea, Th;rby-seven were employed 21‘f‘

unemployed and 17 attendlng schogl Of the 21 unemployed, 13

_were females and llved at home on the reserve, 9 were mobhers

at home with chlldren. There‘wene 22 males~and 15 femalesr

workmg° Most of the males had 1ow leVQl qus The following

“',_table glves the bread classmflcatlon of the~37 employed graduates"

vy sex. 3
- \ - S o~
Present Job Clas31f1cablon of Employed Graduabes
o by Sex - Table hh Tk
| Classification . - . - - \Mal_e"_j' _ lj.Fem‘le C wotal |
~-Unskilled L 1 2 “ 'ié
semi-sikilled - = . R N N
TN il N ...ﬂ_, v . -"r.v ': 1”**? g iy . - 1 g — o r‘
f%kil¥gd. s Ferr— -
Professional _ s A — 5
____Total 22 15 37

-E. Asplratlons for Future Jobs. "The - graduabes .were

‘a sked about their fubure job asplratlons, the type of job they -

would llke bo havea As w1th bhe chlldren 1n residenblal school

‘the females appear ‘to have higher asplratlonsg The first

' table shows the results for the botal group of 75 and the

second table bhe results for bhe 1? studenba ‘who are conbinuing :

. thelr education. '
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Aspirations for Future Jobs of Total Sample,
by Sex ~ Table 45

Job Classification Male Female  Total
Unskilled ’ 8 1 9
Semi-skilled 7 9 16
Skilled 7 2 9
Service L g - 13
Professional 8 18 26
Don't - know 0] 2 : 2
B Total 3 b1 75
Aspirations for Future Jobs of Graduates
Continuing their Education, by Sex - Table 46

Job Classification _ Male Female _ Total
Unskilled 1 0 1
Semi=-Skilled 2 2 L
Skilled 2 -0 2
Service 0 2 . 2
@rofesSional 2 6 8

 Total 7 10 17

The difference in level of aspiration between the
females and the males remains. The girls tend to aspire toward
the service and professional classificatidns while the majority
of the boys are in the unskilled, semi~-skilled and skilled -
groupings. Once again anlinquiry was made into the expectations
they had to achieve their aspirations in occupational choice.

It is significant as it was in the study of the children in the
residential schéols, that although the females have highér aspir-

ations,; they have lower expectations of achievement.

1 ._—-1

f-f‘i }-_-1. ;mffl

S Wi Wi Wit |



—d

1 k1

Expecbetmons of Ach1ev1ng Occupatlonal Aspirations
: of Total Sample, by Sex - Table L7

Egpecﬁations . o " Male - - Femaleu- 'Total

| Positive- - . . 28 18 L6
- | Negative - . B 3 : 19, 22
 Don't know R 4 ST

Total o 3 w .. 73

F. Preferred Job Location of Graduates: Two-thirds

of the graduates feit‘that'an'urban 1ocation for work would
be their cheicef They felt the reserve lacked opporhunlty and;

10 felt bhat ‘the llfe on the reserve was bad. This was spelled

“out to mean too much drlnklng, no work lack of housing and

',facillt;es, 'The one-third‘who chose-tbe reserve as ‘the

preferred job location mentioned that their families were on .

| the reserve. ThiS'fachr influenced 16 graduates of whom 11 vere

females. Five stabed hhey liked rural life and 1 expressed bhe

hope of 1mproving llfe on the reserve.

.je. Percegtions of Problems Relabed to Work: It is

possible to cla581fy the responses of the gradnates to this-

question into those problems that are 1mposed by backgreund

and Indlen culture, and ‘those problems imposed by the white
- culture,- In two areas (lack of educatlon and Job brainlng, andl
-general non-Specifled cultural inhibltions) the problems appear

- to ‘be imposed by both the Indian and white culture,
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Perception of Problems Related to Work - Table L8

©

Problems Perceived as:

Imposed by

No. of Responses

Our people are lazy, shiftless

and irresponsible Indian culture 20
Our people lack motivation
and ambition Indian culture 16
Discrimination white culture 10
No work available on or :
near the reserve -white culture 3
Lack of educatlon and Both Indian and
work training white culture 16
General cultural inhibitions Both Indian and
(non specified) white culture 10
Total 75

The responses show a general frustration, both with

their own éulture~and the impact of the white culture on thenm.

There is a stark realism in the graduates' analysis of their

life situation and very little attempt to hide or pfoject

their problems.

Finally, in respect to satisfaction with theif

present social and occupational status, hh felt they were

satisfied, 30 were not and 1 did not know.

Where they expressed

an interest in more activities or involvement with white

society, this was done in a qualified way. The females are

much less satisfied with their present status than the males.

By examining'the fesponses it was found that the least

satisfied Wefe the low achievers both educationally and

occupationally.
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H.'fgpt;tudeslapgropiqiods ofﬂSeg;or High Students, Lebret:

A very useful discussion was held with.the Grade 11 and 12 students

at bhe_Lebret'Residentiai'School; ‘They ‘were open, frank, anxious

to talkAand displayed a good sense of.humpur; _Theyjfélt fhat a -

" stpdy of this type was excellent but.wondered why it-had not °

beep:donegﬁén years ago.: They félt,@h&ﬁ_tbe phgsihgfbut pfogram -
shouidvhaﬁelqommenCed a't the priméryAle?éx(#gbh¢; than thé éenibr
high level, They felt there was too much to adjust o at the
i&tegf;téd‘sghoélt }New'teaéﬁers,;ﬁéw égrréﬁndingéuand‘lack of
ru1e§ enagnéergd-their mafks in schpgl;.”Thé,students'félt that
grédg@l;yithe'Branch'would phase ouﬁ‘the'aéademig.program,in'

the ;g#ideﬁ?igl schools,

"_C_qut of the_studenbé_said”ﬁhey preferred the

‘residential school because one did not run into the same diff-

icuiﬁies in*an integrated school.. They liked the school spirit

‘and found:it'éasiér to study when it was part of the supervised

daily progfaﬁ. . The Lebref School.representéé tﬁe.known,uas
many haqlﬁeéﬁ,tﬁere since Grade 1, ana the.in%egrated school
the unknqwn,'unfémiliar”outéide' They took p#;dé in.fhébsports
achievenents of the.fesidential school..‘fhgfeiﬁaé,g diéseﬁting
opinion oun the lack of,freedom énd}the number ofiruleé fof B
adolescents in the fesidenpial school . | |

-In réspecf,h64the status of the aaulg Indiané,.tneA'
étudents felt they should be consulted more and be mofe ihv61v§d

in planning.
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They felt the Band Cquﬁciislcould'help to play this role but
" were not doing so. They felt there was a definite lack of :
1 léadership in'the'Indién community and thét as a rééult; the
'Band went along wi%h{whatever was sugéested or imposed ffoﬁ
outside. | | |
_ . The senior high school students felt that they would
Hiot live on the reserve after fhey completed their education.
Théy félt that'the Ihdiah people tend to reject\the returning
professional or Well5eduéated person. . Too often, they felt,
the best educated ones became employées of.thelgovernment and
took on authoritarian'attitudesw
| They felt greater emphasis on education had to take
pléce, Indian leédership had;to'develoﬁ, consultation between
the Indian'and.the Branch was neécessary, and adult education

on the reserves was sorely needed. They spdke of co-op

farms as one possible answer to the future use of ‘the reserves,

although the general cousensus was ‘that the reserve system
would evettually have to be abolished. ~The group recognized
that such a plan would bring'hardship and disloeation fdria

ti@e but felt if the Indians were forCed_to ‘sink or swim'

that the Indians would dp something and most certainly survive.

b ¥ "'l
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I. Attitudes and Opinions of Indian Parents: The

.

first observation is that no systémétic gathering of data on

the attitudes and opinions of Indian parents was mdde. There

e[

are however a number of disturbing impressions of the Indian

C

f
|
i

parents and in particular their uniform lack of invblvement in
the residential school system. Most of the impressibnsAare
gained through the responses of the children to quéstions

about their parents, and through general findings of the. way

. the system operates.

Both children and graduates feel that parents are

I . ‘n0t generally supportive of the educational aspirations they

| | | have. The tradition of sending children to the residential

l : school has been accepted as the pattern or the normal way

L_ things are done. Some parents feel the residential schools

1 are Indian oriented and therefore are important in order to

i; preserve the Indian culture. Others feel just the opposite

'} and feel they do not contribute to the sustaining of Indian

i_ culture. :Many Indian parents feel that they can trust the

;_ clergy who operate the schools and that they can do a better
job of bringing up the child than parents can. Others want

to bargain with Branch officials over whether they send their
children to integrated or residential schools, and are concerned
i_ with what they can get out of it for themselves. They are
aware that it is a period of transition moving towards integra=-
~1 tion, thus if they cooperate and send their children to

integrated schools, what are the tangible rewards?
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Many adult Indians who have been educated in
residgﬁtial schools report very different experiences}b To
some it offered a real opportunity and they were able to '
use the experience positively and move on to responsible
positions in the Indian and white COmmunityf To others it
was a negative experience and the recital of events that
turned them against residential schools is a reflection
of the historic pattern of poorly equipped, inadequately
financed instituﬁions with harsh discipline, use of child
labour and second class status for the Indian. It .is
important to realize that the residential scheols of a
generation ago were quiter different from the ones in

current operation.

SUMMARY

——— —

In this chapter a report has been made of the

Ban B |

-
W

l‘nﬂla:&_.lL

attitudes and opinidns of three groups: graduates over the
past five years; senior students at Lebret, and some parents.
These attitudes and opinions help to round out the picture
because they reflect the viewpoints of those now outside the
system of residential schools but with first hand experience
with it. It is also important to emphasize that these are all
Indians. They recognize the tran§ition that is taking place
and react in varying degrees of intensity in support of or

against the change.
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Some of the solutions they suggeét spch'as;the abolition of
reserves are dramatic,-ﬁut they maké.cleér‘ﬁhe fact fhaé indian
youth are seekiﬁg new means to heip'their:peébie. Their call
for leadership amongst indians suggests that they see an
important future role for themseives ‘to help raise the‘stgndards
and conditionéAof their own people. The inﬁer-geﬁerabional
tension betwéén thé‘yéuth ?nd:the'qlder Indian resembie; the
classic strﬁégle 6f”mén&'groups who are going through a

period of transitien,
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CHAPTER VIII

FINDINGS AND RECOMMENDATIONS

1. Admissions

A, The admission p?ocess whe;eﬁy the,chilq ig *
admitted to a ;esidgntial school is inadequate{4.Th¢re is a
serious absence of recorded data -on the éhild and tﬁe_;eaéaﬁ
for admission is open to question because of this 1ack.of
information.

It is recommended that admission policy and

procedures be revamped and be professionally determined to
restrict institutional dare to children who need and could
benefit by a form of supervised and institutional care for a

definite period.

B. The reasons given for the admission of 80% of
the children in eight of the residential schools, and 60% of
the total population of the nine schools in Saskatchewan; is
related to the welfare need of the family. There is no
evidence of preventive or rehabilitative services operating
to serve the family.

It is recommended that family and child welfare

services be established to aid and assist Indian families,
and that these services be provided by the Child Welfare
Division of the provincial Department of Public Welfare
under the agreement in Part 2 of the Canada Assistance Act

of the Parliament of Canada.
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Provision of family and child welfare services should not be

; restrict.edt to the narrow definition of investigating allegations
or evidence of neglect of children, but recognitien éhould be
given to prevenﬁion of family deterioration, and professional

SI services given to strengthen and maintain family life. In
famllles where protecblon of children is an issue, all of bhe.
resources and aubhorlty of bhe child welfare 1eglslablon should

be used, ThlS would 1nclude intensive home supervision,

BN B

referral to other_codmunity services for necessary services,
'the use ef the court, temporary substitute care, foster home
care, adoption and selected institutional placement. The.
keynote of this recommendation is ‘that the agency will need

to direct more resources and energy into services for children-

TE TR

in their.ewh-homes and -that where substitute care is‘required,l'
homes inAthe Indian community should be helped to provide this

service.

LB A

C. The legal status of the Indian child in the
residentiai school in respect’to care and custody is obscure;
"The removal of the child from his home by an administrative
.decision relievesvthe parent of the responsibility for the
"care of the child; hbwever, the custody of the child is left
in doubt), particdlarly wben the program is structured for him
to return for a two-moﬁth>§eriod in the _summer . For the child

whose parents are neglectful this obscurity is serious.

It is recommended bhat the Indlan child who must be
removed from his own home for a welfare reason be handled by
the Child Welfare Division in the same legal process.that is

now available to other children in the province who are made -

an Eiam B Nimn B Nis N N

temporary or permanent wards of the Director of Child Welfare.



2. Adjustmeut

A, The personal adjustment of Indian children in
residential‘schdois is consistently lower than the norms
éstablished for ‘the California Test of Personality. The
basié adaﬁtéﬁion of the Indian child as indicated by his
personal adjustment and his educational and occupational
aspirations is not generally"achievéd through the residential
school experiencef

It is recommended that in the development of services

to meet the needslbf the Indian child, due regard be given
to cultural differences, the child's family heritage, and his
uniqﬁeness as an individual, if he is to bridge the gap
between the rural Indian community and the urban white

community .

B. The analysis of the variables 6f age, sex, pupil
- type and- residential school attended, doés not éroduce
significant insigh£ into variations within the child group

in respect to either adaptation or péfsonal adjﬁétment.

The effect of these findings is to clearly point to the
over-all impaét of the residential school system as the
critical factor ir the issﬁe of poor adaptationfand adjustment.

It.isvrgcommenQed that in further research of the

Indian child population in residential schools, the.organizétion

and operation of the system itself as it affects the child
would be a more fruitful area of study than the normal

variables among children.
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3. Program and Care

The residential, schocl system is geared to the
 academic training of the -child and failsfto.meeﬁAthe,total
needs of the child because it fails to individualizej rather
it treats_him en masse in every §ignificant acﬁivity of daily
life. His sleeping, ealing, reérgation, academic training,
spiritual training and disqipline are all handled in such a
regimented way as to fprce cogformity to the iastitutional
pattern. The absence of emphasis on the development of the
individual child as a unique person is ‘the most disturbing
result of this whole sjstemeﬁ The schools are provi?ing ga
custodial care servicé rather than a child development service.
The physical eavironment of the daily living aspects of the
residential school is overcrowded, poorly designed, highly
regimented and forces a mass approach to children,  The
residential school reflects a pattern of child care which

was dominant in the early decades of the 20th century, a
concept. of combined éhelter and education at the least publie
expense.

It is recommended that the Educational Services

Division of the Indian Affqirs Bfanch concern itself
primarily with the education of Indian children and remove
itself from the operation ef childrens' institutiouns such

.as ‘the present residential schools,
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Considering the number of admissions to the residential
schools of neglected and dependent children the Education
Services Division should anticipate a future time when

this burden of child care will be assumed by the pravincial

child welfare authorities and the role of prdviding education

services to Indian children can become exclusively their
responsibility, to werk out with the provincial educatiomnal
authorities. The churches should plan new te gradually

withdraw from the Indian residential scheel field and be

willing to provide a caretaker management of the resources .-

during the period it will take the provinces to assume a
full role of responsibility for the care of neglected and

dependent Indian children,

k.  Community Relations

The residential scheels have become isclated from
the Indian reserves in terms of inVolvementvand'yetAdo not
bparticipate very actively in the white community. They

répresent_gn island between the two cultures, The involve~

ment of the churches in the residential school field has been .

so systematized that it has become a managerial function

rather than a creative and dynamic force for change.
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It;is recommended ‘that whérg cQ}ldrgn need to leave4

- home tO‘coﬁtinue their education a numbeﬁ of resourceé be
developed including:"
a) ~well-supervised Indian fpstgr.homes,
b) well-supervised white fo;ief homes, -
o c) t:gnsiﬁion”centres where spéci%i emphasié will be
" - placed on?assisting}the child'to aéépt'from the
Indian«to-the white culture,-
:-d2 ihoste1s1tp providelfor group gare:fo} Indién

- children in the urban setting.

'The . churcheshould COnsidér the advisability of

' enbering into agreements with theiEduéational~Servide8'Brahch

~o£AthejIhdian Affairs Depafﬁmédt'respecting thefdeﬁeloﬁment
of urban hostels to pfovide a living arrangement for teen-age
Indian pﬁpils who are continuing their eduoation;.bbtaining

job training or beginning to work in the urban setting. The

Aproblemé that Indian teen-age boys and girls face in the move

from ¢ herural to ‘the urban cep‘tres suggest 'th_a't._ a' ne.'two'rl_;:-‘
'of'émall hostels ar - group homes would serve the Very great

need and provide ﬁhé baséAfor the Indian youth to conéoiidate'
his sense of belonging in the urban setting. Thé churches as
voluntary aéenciés should hgve:the flexibility to ekperimenb'

and develop unique approaches to assist Indian youth.
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Because. of the role and acceptance of the church by the
comrmunity, they could provide very important sgervices to

both the Indian Affairs Branch in respect to those children
needing urban acsommodation and to the child welfare author-
ities as a placement resource for the older child who comes
inte care. Both of these sources of placement would be able
to reimburse the church organizatioﬁmat a realistic per diem
that would take into account the normal operational costs plus
the retirement of the capital investment required for such

an operation. Assuming that the; required standards for such
an operation were met, the churchgwould again be master in

its own house; a situation which does not prevail at the moment

in the residential schools.

5. 'Evaluation Procedure

There is. no systematic evaluation of the over-all
program of the'residential schools. The residential schools
are inspected by the prdvinéial education department and the
Branch in respect to the academic content and teaching com-
petence. . The schools are not licensed by the provincial
department of welfare as child - .gar® institutions and are
not subject at present to inspection. There is an absence
of written manuals of policy and procedures in the residential

schools to guide principals and staff.

e
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It is recommended that a committee undertake the.

task of preparing general_ménuals'of policy and procedures
for the operation of residential schools and hostels.
Included in the terms of reference of this committee would
be the determination of certaim basic standards such as the
sleeping space needed for each child, the child-staff ratié
in the daily living program, types of extra curricular
activities that should be available to the;child:en,
appropriatg methods of control of children, parent-child
visiting, the availability of counselling and guidance

services to the children. It is recommended that this

. committee have representation from the Indian Affairs Bfanch,

the Church -officials and the newly formed Association of

Pripcipals of Indian Residential Schools and Hostels. It

is further:recommended that the committee have available

to it the services of outside consultants. The standards
that would emerge could then form the basis for a regular

evaluation of the reSigential schbpls and hostels.
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6. Staff

A, There is a need for a manual‘sétting out
personnel policies and practices. Some commendable work
has been done bul, there was a distinct absence of clarity
as to the future status of non-teaching employees: whether
they would continue as employees of the Church or become
employees of the federal govermment. There was the special
problem of providing twenty-four hour care for children and
working out hours of employment for the child care sfaff.
Since the institutional staff are the key to the quality of
program that is offered, concern must be recorded at the
low educational qualifidations demanded, the low status of
the staff, the limited wages, the long hours and the
minimum attention paid to staff development and training.

;b ig recommended thgﬁ'the non-teaching- employees

of the residential schools become employees of the federél_
government rather than continue their present status. It
is further recommended that a general manuai of personnel
policies and practices be developed,this manual to include
standards in respect to recruitment, qualifications,
orientation, duties; lines of authority, salaries, hours
of work, vacations, fringe benefits and staff development
for the non-teaching staff in residential schools and

hostels.

|- S—

|



"

[

B. The investment in training and staff development

~is limited mainly to a one~week course held in the summer and

attended by some of the child care staff. The day-to-day
supervision of the child care staff does not possess a

strong training component, and such avenues as staff

meetings, lec§ur¢s,‘films and observatiop‘trips are se}dom
used. Considering the very crucial role the child,caré sﬁaff
should play in the residential_séhool 6r hostel and the -
scarcity of formal training programs, there must be bﬁilti

into the residentigljschoois and‘hosfels program a very:i
strong, well«qrgaﬁize&'training and staff developmentﬂcqmponénb.

It is recommended that the role of the chief child

care worker or senior supervisor should be professionalized
so that this person can teach and direct the child care staff

in their function; An inmediate investment in upgrading

the position of chief child care worker could involve ‘either

the employment of'a'socialbworker or the inveétment_ih
training costs for a thff.person to take special trainipg
in a well-structured course on the institutional care of.
children. It is further recommended that the one-week
supervisors' training course .be extended to two weeks,.and
that it be a requisite for permanent employmeﬁt, The next
stage in development would be a certificate summer course in
child care and ih this regard the assistance of several

universities or technical schools should be encouraged.
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In the institution or hostel, a continuous planned
program of staff development should be developed. The
responsibility rests with each principal to make certain that
as many aids and learning activities as can be used are
available to his staff, The Branch through its regional
services has available various professional staff who could
assist in this important function. The use of the extension
services of universities is another rich resource. Finally
there must be commitment to a quality program of child care
so that the new techniques and skills developed through

training and staff development are appreciated and rewarded.

£ ]

C. There is uncertainty on the part of staff at
all levels as to what the future holds for them in employment.
There is an inevitable period of frustratipn as the long
term plans are developed but careful attention to the staff
during a transitional period is necessary. Change is often
resisted because of insecurity and uncertainty about the

future, and staff morale. can be seriously damaged.

It is recommended that commmnication be maintained
throughout. the period of transition so that the staff are
kept well informed of decisions as they are taken. Wherever
possible the changes introduced should begattractive and
beneficial to staff and through a program of consultétion,

they should be encouraged to participate and cooperate.
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Where a dislocation in’employment reSults‘fiom,thg closure

of a residential school.this should be preceded by sincere

‘efforts to assist thevpre§ent staff find related employment.

7o Overcrowding

While reductions have been made in the authorized -

enfolimenb pf thé’residential quqols, there are far tdo
man& children houséd in tOOjsmall é spaée in all indoor
a¢tivj£ies, ‘The-désign of the buil&ings as welljasithe'
space is a'handicap to the devélopment of any but a
regiﬁented méss'aéprdach t§ the children. The cottages

developed at Prince Albert offer a very attractive design,

~ structure and space pattern to use as a model and standafd_

of what can and should be provided. Three schools need to |

be cérefﬁlly.aésessed as to the current fire hazard, namely

" Kamsack, Onion Lake ‘and Marieval.

It is ;gqggmgg@gd.that'whére a residential schqol

because of constructién or lbcation presents a fire hazard,
the‘School-bg closed immediately. A fire marghal's report:
should be made of all the schools annually with a careful |
assessment immediately of the Kamsack, Onion Lake and
Marieval schools, Any new construction program might be
modeled on the Prince Albert cottage approach or the .
Mission CityArésidential school complex. The Prince Albert
cottages provide a:model for small urbaﬁ.hostels while the
Missien City complex provides a model for 1a£gervtransitional

centres,
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APPEIDTX 1

-INDIAN. RESTDENTIAL SCHOOLS

ANALYTTG OUTLINE FOR INSTITUTIONAL STUDY

Adaptation'4-Seufces and Assurance ef-Upkeep'

1. Legal status of school administration .
' : - relation to Branch
- relation to Church -

2. Respon31billty for .progran - to Branch and Churchj; effective
' enforcement - supervision, machinery and effectiveness

3. Source bf_flnance for ) ownershlp of land and bulldlngs .

) maintenance of plant

) educational and living programs

) children's per diem from Branch

) flat grants or other income from Branch,
o ' . Church

~. (c) conditions of eligibility for grants,

a per diem.

(
(
(
L, Basis of finance (
(
(

+

5, Protection of incore 'sources - :
(a) Admlsslons - (1) what are acceptable reasons for admission
: or refusal
(2) who screens applicants :
(3) who makes final decision on admission
(4) distribution of admissions, by source
and category of referral,

(b) Community supports - Indian identification of the school
, as a cultural asset
-.Relation of school to local or provincial
systems (e.g. integrated schools,
' training progranis)
- Location of school.

Integration - Organization of Staff and Children in All ‘Activities
A, - Children

1. Organization of school progfam as 1t affects integration, adaptation
and adjustment - ‘

integrated or separate classes
- day pupils from reserve

- size of classes

- sex composition of classes

- range of ages per class

(2) Organization of classes

o>

A"q
|

L m
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.(b) Content of educational program - academic or vocational

facilities and courses
duration. of school year, vacations
-~ comparison of Indian, white curricula
~ examination standards as applied

(c) Uses of discipline -~ methods and fréquengy

(d) Drop Out patterns -

.

Sleepihg-arrangeménts -

Food - A ','.}‘ S

Religious education -

Recreation -

Vacations and visits =

Child .= staff ratio

in the year
between years

no. of children per building
no. of children per room ;
night supervision arrangements

wiform mass purchase
individual clothing items permitted
appropriateness of clothing styles

no. of children per table

meéthod of supervision of serving and eating
food served family or cafeteria style

uise of children in kitchen

access to snacks

timing of meals

’fréQuenCy, duration and nature of

- religious qbservances
size.of group participating

sports, parties, at school: frequency
and- numbers involved
use of children or adults as leaders
visits to town = number involved
' = supervision
= type of activity allowed

‘during éChool year ~ where children go

- = frequency, length of
visits .by or to
(a) Indians
(b) Whites
long vacations (same as above)

_Student government, form, etc.
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B. Use of Staff

1. Staff numbers, by category of a) job title
' : b) race '
c) religious status

2, Qualifications, by category .a) job title
- b) race
~¢) religious status

3. Staff=pupil ratio, by category a) job title
: b) race
c) religious status

L., Staff=pupil pontacts in program areas and emotional content of contacts. %

Goals

Orientations of Authority-figures (principal or other sjgnificant staff)
on integration issue = for which culture are children prepared?

Two factors = a) Indians as inherently inadequate to white culture
¥s. ability to develop potential skills.

b) Children as necessary to continuation of schools
and i.e., to church.

Views of principals on relevance or impact on integration, of all
factors listed above: a) school program, training
b) living programs as above

System Maintenancé
Use of budget and allocation of staff resources)
Emphasis on program )

Compensatory action required to meet recognized sources of friction

~
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APPENDIX 2
- QUESTIONNATRE FOR SCHOOL cHILDREN
‘Name:
School:
Room No:
Please Remember:
~ 1. To mark an anéwer for every éuestion,
f _ 2. :To pgigg'in yoﬁr name, school and grade.,
i 3.. To mark your answefs With a check V).
f }g A 1. Your age | | |
gim? 2. Séx,"Boy _ : Girl-
» 3. Grade
3 b Do you.plan to finish Grade 127 o
» | Yes o
§<““ 5. ' How far wﬁuid &ou like to go in school if you could?

(check one) .
a) Only until 16 years old

,b) Grade 8

¢) Finish High School

d) College
e) Extra job training after
High School :




1 é N

6. What do your father and mother think about
"~ the idea of your graduating from High School?
(check one)
. a) strongly uirge you to-
continue

b) give you some encou~-
ragement to continue

c) never say much about it

d) feel that you would be
better off going to wrak
when you are 14

e) feel that you should quit
school before 15

£) I don't know vhat they
think . :

7. How far did your father go in school?
" (check one) :
‘ a) less than Grade 8
b) Grade 8
¢) some High School
d) finished High School
e) more than High School
8.° I believe my father's education is:
(check one)

a) more than I need myself

b) about what T need

T

¢) not as good as I will need
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What type of school did he go to?
(check one) '

a) Residential

b) Integrated

¢) Indian Day School

If you recelved a bad report card, would you:

(check the one that describes’
your feelings)

parents down

a) Feel that you had let your

b) feel that you has let the

school down

¢) not care

d) feel that your friends would

- look down on you

e) feel you let everybody down

I think the most important things about being in

a residential school are:
(check Yes or No for each
- of sports, studies, etc.)

a) sports
b) studies
¢c) friends

d) getting ahead
Grades)

e) being captain
of a team, or
a leader

Yes:
Ies:

Yes:

Yes:

Yes:

e ————
San——————
ct————
ettt ——g—

No:
No:

No:

No:

No:
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13.

4.

15,
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What does your father do now?

No:

Would you like to do the same thing? Yes:

Do you think you will be satisfied if you
make the same amount of money as your
father? Yes:

No:

As to the kind of job you go into, would you say
your father and mother:

(check the one which is most like what your father and mother want)

a) want you to have a job that
is better than the jobs your
friends on the Reservation

have

b) feel that the job you get
- should be as good as the
Jjobs your friends on the

‘Reservation have

¢) don't worry about the kind

of job you will have

d) have not said much about it

The following is a list of types of jobs people
like to do. Which one comes closest to the

job you would. like?

(check one in the proper column:

boys mark their choices only under boys;.
girls only under girls) '

Boys

a) Truck driver

OmacTRae eI

b) Fishing guide

Girls
a) Typist

b) Mother

L ]
St T C—

N ISR IR |
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L
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Beys .. .. . girs
| c) Teacher ‘ :,. o ) Dréssmaker
— . - d) f:;fappe: . ‘ 4) Nurse :
e) Priest s ‘e) Hairdresser _
£) Policeman _ - f) Housekeeper __ -
; g) Farmer o g) Teacher -
- h) Salesman . h) Store clerk »
B 17. If it were possible for you tg do any kind of work
o you wan’oed » what would you do? _ o
18. Do you think thié,is ever likely t'o'_happen? Yes: - No:_
- Why? |
- 19. 0f these tﬁings » which do you t.iij.i:xk will be the most
' important thing about Worklng'? '
(check one) : o
a) making money o
_ b) doing something useful s
c) kéeping'busy' _
- o ' d) belng with other peonle o
e) making & llving o _
- £) anything else? -
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21.

22.
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When you look for a job when you finish.
school, will you leck for a job

(check one)

a) on the Reseryation

b) near the Reservation

¢) in a larger town or city

d) wherever it ls ea31est to
find work

When you choose a job, would you like to work

(check one)

a) with Indians —

b) with white people

¢) with both

d) it doesn't make any difference

While you are at the Residential School do you:
(check one of these columns for a), b), c), and d). )

(For example:

(While at the Residential
(school, do you stay up
(all night

a) play on a school -
team :

b) play somewhere in
town

c) belong to clubs at
school

d) spend time in town
in stores, restaurants,

Freguently Seldom Never)
g
‘/

)

FREQUENTLY SELDOM NEVER

etc.
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23,  What thlngs would you llke to do more than
you are doing now? -

2.  Are most of your friends

a) at ‘the Residential. School

b) back ‘on ‘the Reserve,‘"' ' |
c) in the tom -
25, a) Where do you'usually:go for amusements?
b). Who do you go With? __ .
26, Do most of YOur relafives df adult friends live
a) on the Reserve . .
b) near the Reserve o X
c) i..n tom —
27. Do not answer if you are a day student, -
If you live in Residential School.
a) How often do you visit with your parents at.
the Reserve during the school Year -
- a) often
b)‘sdmetimes R

¢) only about'oncé or twice a year




28.

29.

30.
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b) How often do they visit you at the School
a) often
b) sometimes

¢) only about once or twice a year

=1 ’j 1 3

[
t

c) How often would you like them to visit?

What do you admire most about:

(check one column for parents, friends, teachers )
(For. example: Leader- Ability )
( Kindness ship -  to make ZEducation)
(- money _ )
( )
(a) your friends v )

Klndness Leadership Ability to Education
make money

a) your parents

b) your friends

c) your teachers

The Residential School has taught you many things.
What do you think will be the most helpful when

you finish school?

a) What would you say are some of the biggest problems
that you face in school?

b) What are the biggest problems Indians face in
earning a living? .

(e Bk §

[
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19. Fathert's education
: (1) Number of Years: :
Less than Grade 8

Grade 8 -
Some High School .

‘Finished High School

received: L
" Residential

Indidﬁ day

Integréted

More than High School

(2) Type of school where most education.

20, Father's occupation now (record job) -

Code: Farming
mining, fishing)

construction)
Skilléd, technical'
Professional
Unemployed
Deceased |

Don't know

Unskilled (e.g. bush, trapping,

. Semi-skilled (e.g. trucking,

AIRRINIIN
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21, Mother's educabion
‘ (1) Number of years: o
: Less. then Grade 8
Grade 8 ,
- ~-Some High School

Finished»High School

" - More than High School

(2) Type of school where most education
recelved: S

NERN

Residential o
Indisn dey -
-Intégrated _ —
22., . Mother's occupation now (record job) - .
| Codes At home'(né Job) | —
' Unskilled —
Semieskilled .~__;~__
Skilled, technical ~.”;_»
Professional —
Deceased —
Don't know ——

Ton Nhen N

|

|
L

e
L

Sime Wi |

[
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Number'gf brothers and sisters?

]

To. | Sex Age -  Séh?ol Type | Grades completed.

- Code: a) Predominant school type: Residenbiél'

Integrated

'b) Highest grade completed by a brother

‘Highest grade completed by & sister
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APPENDIX

GRADUATES INTERVIEW SCHEDULE

Name
Address
Location now: . . . - . = City
Reserve

If in city,lname of Home Reserve
Sex: ~ Male.

- Female
Age (post. code)
Religion: - Roman Catholic

Marital Status:

Anglican
Other(specify)

No religion

Single
Married
Divorced
Widowed

Deserted

NARREEN

(Cirele appropriate
Code number)

Code  Column
1, 2

1 3

2

1 5

2
6, 7

1 8

) :

3

I

1 9

2

3

L

5

e

[

s

e [

I
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9. Number od dependent children (code total number)

Code

Column

| 10. Parents living now: - Reserve
EE Rural
Town
City
li; Did your father attend:' = Residential
school
Integrated
school
Both |
Neither
12. Did your mother attend: ~ Residential
school
Integrated
school
Both
Neither
13. School Record: L
Number of |Avérage number Reasons
grades ‘|lof school weeks | for
School type completed [missed per year | admission-f
1,
2.
3,
Lo

10

11

12

13
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- Code: a) Type of pupil while at school:

Residential

. Day

Inﬁegrated N

'b) Reason for'firsﬁ admission = Education .

c) Other school types attended = - R
L Integrated (commnity)

:'d) Total number qr'years.ét school (post code) :

Welfare

Qther (épacify)'

Indian Day o

e) Last grade'completéd (record exact grade)

Interviewer cOdgz-.

Under Grade 8
Grade 8

Some ngh School -

_ zFinished High
'School

More than High

'»School

f) Attendance regularity - average time miésed

per year

Only a few-days

Less than 6

. weeks

’Over 6 weeks

Severél months.

LT

I

Code

Column

1

16
17

18

19



gf . N 4 io:“ R ' ,  . - . : : . Gode . ..-Column .

i 14, Why did.you-leave school when you did?. . . e : , o
"~ (mark one) . . Finished High School T S 1 20 .

No further schoollng avallable e 2 .

Asked to 1eave, behav1our oroblem
or didn't Iike school

Health

Flnancial and Family ,:.i .

R Y L

. Other (speclfy)

15 ‘How far did your parents want you to“gofin sohool?f.. e e -
(mark one) : As far as you went -~ .. = - 1 21

" ‘Farther 4

Don't "k'n.o'w '

[

16. a) How far did your father go in school? Eﬁ{'ﬁ - '1':' ' - L
g o . ‘ ‘Less than Grade 8 o S 1 22 -
- o . Grade 8 I L . T

: Some ngh School

Flnlshed ngh School
More than ngh School

b) How far dld your mother go in school? .
Less than Graoe 8 1 23
Grade 8

Some ngh School

Flnlshed ngh School

n o~ w

LT

More‘than‘HithSchOOI'
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19,

20,
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If you had it to do over again would you want to

Colﬁmn o

'go to a ~ Residential School "
Integratéd School. .
) . Y-
‘Indian Day School o
Which type of school w111 you want to send your
children to? Kesidential - '
| Integrated L |
Indian Day _ “ .
Why? (probe for what they think are the benefits
of the school type they choose; the dis-
advantages of those they reject)- :
The year you left school did you - o '
Work around house ' o
Get a  Job around the Reserve o
or in the countiry .
Get a job in towm
B L ]
Live in town, but have no job . '
Take further training : a
Other (specify) o
What have you done. since?
a) | Job Name ] '
(Probe for precise Length of
~kind of job) _ Location Enployment

Code
T 2k
2
5
1 25
2
3
26
1 27
2
3
b
5
o)
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23.
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b) How much of the time have you been unemployed
altogether since you graduated? '

Lgss than a quarter of the time
About a quarteflto half the time
Over half the time

A1l the time

Which of the following would you consider a good job?
(mark one)

Ask Men the Following:

Truck driver Typist
Fishing guide. . Mother
Teacher Dressmaker
Trapber - .Nurse
Priest | ' Hairdresser
Policeman L Housekeeper
Farmer ' Teacher
Salesman ' ' _ Store Clerk

a) Who do you work for now? (name of the company)

b) * How would you describe your job?

- Ask Women_the Following:

Where is it located? ' -~ In town

In city

On Reserve

Other rural

-Cdde,- Cblumh
1 28
2
.
e
29 1
1 s
2
3
.
p)
6
7
8
30
1 31
2
3
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25.

26,

27

28.

1'8;01,

What kind of work do you thlnk you w1ll be doing in
the next five years?

(probe for type of job, level of respon51b111ty,
income,; people they will work with, etc.) -

a) If it were p0531b1e for you to do any kind of
work you wanted, what would you do? :

‘b)) Why?

a) Do you think this is ever likely to happen? Yes

l

No.:

(probe for ideas about what holds Indians back
or what the: facbors are that are important
for success) .

‘Code

What did ydur‘férents want you to bg?
OF the following thingsbwhiéh is most important about
working? (mark only one) .

Making money

Doing something useful .

Keeping bﬁsy |

Being with other people

Making a living:

[T

Other

Coiﬁmn
32
33
.3&
1 35
2.
36
37
-38.
.i‘
2
3
L
5.
6

-y - -y

— . éa"ﬂ e I

™™ ™™ ‘f"l

- -

[
i

Bien Siias B

. H
i i
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E% 29. What would you say are some of the majof problems " Code Column
faced by Indians today? :
a) In relation to school : ' ‘ 39
b) In relation to work _ , § 40
c) Other _ | ' 41

30. a) Do you think the Residential School prepares you

well to live among - Indians . 1 L2
Whites B 2
Both » ' 3
' Neither ‘. L

b) Why? ’ _ L3

31. a) Do you think the schools could be improved through

more emphasis on -~ Indian culture ___ 1
Job training ____ . 2
Academic work . 3

Other (specify) A



32. When choosing a job, would you rather work with -

33.

3L.

35.

36.

b) Why?

182

c) Expand on ybur choice by.suggestions‘for‘improvements__

Who do you wofk with mostly?

Indians
Whites
Both

Doesn't make any
difference

Indians

Whites

Both

Who are ‘the people ynou see most informally?

Indians .
Whites

Both

Where do you go with your friends for recreation?

Explain

Do you think this situation will change? i.e. would you like
to have more white friends, white activities -

fewer white friends, white activities ?

Column

I

Code
LS
- L6
1 L7
2
3
N
1 48
3
1 Lo
2
3
50
51
52

| -y -y -y fé'ﬁl

-1 ™ ™™™ ™ ™™™

[

?l-“a
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37. Ib:is- very importént'to consider where you will
free choice, would you rather -
Live on ‘the Reserve

In the city or_ﬁown

most interesting job
Other (épecifyj

38. &) Where do‘you think you-will.eventually iivef
In the city or town
On}the Reserve

b) Why?

have to live when choosing a job. If you had a

Live where there is the

I

- Code

Columni

53

Sk

55



1.

2.

50

7o
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APPENDIX 4
CHILD®*S DATA SHEET

Child's name:

Sex, Male: .

Female:

Name of home Reservation
Distance of school from home reserve (recorded in miles)

1 - 25 miles

50 = 100

100 =

Schgol name:

Residential only

School attended:
Residential/day

Residential/
integrated

Residential/day/
integrated

Pupil type: Residential/residential for education
Residential/integrated for education

Day/residential for education

f

™1

4 1

I |

-y

I |

T

I

-



=

185
%ﬁ Code Column
f 8. a) Age ___ ‘C§d€ age/grade le&ei 10~ 11
g% b) Higher age/grade level than age/grade norm - 1
Lowe;‘age/grade’levél than age/grade norm i 2
Same age/grade level fhaﬁ age/grade norm : 3
. Class compostion: .  -Segregated 1 13
Co-ed » 2
Number of grades per foom - One . : . R
| Two | v 2
Three 6r more 3
Teacher/pupil ratio ~ Over 30 1 1 15
| 20 - 30 1 2
0 - | T3
Child's course - A "AéaAemic ‘ 1 16
Academid and
vocationdl — 2

a) School Record:

First In . Last‘ Cut - { Reasons

School Type Grade Date Grade _ Date for leaving
1.
2, N . )
3.
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' Code b) Number of previous schédls.at@ended - none
| 1-2
3 -l

|

¢) Number of years ail'séhocls attended by type
| | Residential |
Integrated
'a) Reasons for changing schbols
Family moved
Yo i.‘ur"bher: schooling

. Behaviour pzﬁble‘m L

1. Attendance regularity; avefage time nissed per year |
| " Only a few days
Less than 6 weeks

Over 6 weeks -

Several months

15. Usual time spent in Indian home per year
Over L mé.rxth's' -
1 - L months |
Less than 1 month

0

T

11

111

Coda

N

e W

" Calumn -

18

19

20

2l

.

[
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16. Reasons for admission to this school

Bfoken hbme-

que

Column

Poverty - home

- N .

‘with poor conditions

3

Educational needs -
no other school

Parents! desire

Persohal emotional
needs

Other

17. Child*s health

 a) Number of days school missed through illness in
' last year : »

5 or less

6 - 15

16 - 30

Over 30

b) Unusual health problems

Chronic

Acute

No problems

- ¢) Fmotional problems

Severe

Modest

Not noticeable

amily Backéround

. 18, There is child's father living now?

Reserve

City or town

Deceased

22

23

25

26
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APPENDIX 5
| » C 1)
' SELECTED DATA ANALYSED BY SEX, AGE; PUPIL TYPE

DATA IS PRESENTED IN PERCENTAGE FORM
ACTUAL NUMBERS ARE BRACKETED ABOVE
THE PERCENTAGES

1. Educational Aspirations

2}
¥  F M  F ¥ F M F M F M F
f 0 0 Y Y 0 0 Y Y 0 0 Y Y
A R __R R _ R r I I l1_ D - B D D
@ 6L @ W @ (@ (@ (@ (2 (& @G (@) (22)
Until 16 3.0 7.7 13.3 8.3 0.0 00 0.0 0.0 10.8 10.0 18.8 0.0 _ ]
O ®m W W @ @ @ (e @ (@ (@ . (2
Grade 8 106 6.2 133 6.3 67 00 67 00 53 00 0.0 _ 0.0 7

g © w (N © @ @ W | o) () @D
High School 28 8 9.2 13.3 1.6 20.0_ 29.1 6.7 0.0 21,1 35.0 18.8  33.3 o
as ) @@y @ W MmG Ww @ W (6 ()
College _ 27.3  29.2 6.7 __27.1 _30:0 5.9 6.7 38.5 211  15.0 25.0  10.0 |
| 19 Goy (16 (21 (3 (1) (6 (8 (8) (8 (6 (b (150
-Extra job A ' -
trainjng 28.8 L6.2 ~ 53.3 13.8 3.3 6h.7 40,0 615 2.1  Lo.0  37.5  26.7
w W ) (0 (@ (. (0 (@ (@ (o (o) (@ (2
"Don't know 1.5 1.5 0.0 0.0 0.0 0.0 00 0.0 0.0 00 0.0 0,0 -
rotar  (66)  (65)  (30) (u8)  (30) (™) (8)  (13) (19 (200 (16) ()  (35L)
' -_410000' | IOOQC_ 100.0 100.0 | 100.0 leO.,O' 1000  100.0 100.0 100.0 lOO 0 100.0

R Ao N Naas Ny Biae Wi B o B B ¥ i 1 !. 1




mmm” R R wEm mwe e Lo

“Evaluated by Children

M F- M F M F M F M. F M F
0 0 Y Y 0 0 Y Y 0 0 Y Y
R R_ R R I I I L D D D D
@ ) (2 (12 ) 2 W 3 @ 5y D (&) (68
more than ' E ‘ ' ‘ ' o
JLweed . 31.8 200 - 6.7 25;0 36.7 11.8 26.7 23,1 10.5 .25.0 43.8  Lo.o : o
| S8 o) (W) () L O W @ @ @ W 1) 6N
same as 4 .
I _need 12,1 15.h  b6.7  29.2 3.3 0.0 267 154y 10,5 15.0 25.0 6.7 '

G, (3 (2 @ 5. a3 (8 W ) an ) @ an)
not as good L

as Tneed 51.5 50.8 _ 10.0 37,5  50.0  76.5  33.3 30.8  68.L 550 313 533 L
| 3 ® @ w0 @ @ W @ @ (@ (0 (2
"don't know" 4.5 _ 13.8 6.7 83 100 _ 11.8__13.3 30,8 10.6 5.0 0.0 0;0»

rotal (66 (65 G0) (8 G0 an (5 (N () () (e (18  Osn)

100.0_100.0 __ 100,0 100.0 _ 100.0 1000 100.0 100,0 100.0 ~ 1000 . 100.0 100.0
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3. TFather's Occupation

100.0

100,0, 100.0

M F M F M F M F M F . M 7
0 0 T Y 0 0. Y Y 0 0 Y Y
R R R R I I I I__D D D D |
@ ® W@ 3 e W @ @ @ (@ G)
(Indian) . . - B ‘ .
unskilled 18.2 9.2 33 W2 100 37.6 267 154 0.0 0.0 0.0 _ 0.0 _
. en ey N @ W @ W Mm@ @ ) © s
unskilled  40.9  36.9 56.7 27.1 6.7  35.3 26,7 53.8 2.1 62.5 . 62,5 53,3
Sem - € O N I O B ¢ B O B O S O S
skilled 10.6  L.6 6.7 2,1 6.7 0.0 133 7.7 10.5 5.0 6.3 20,0 e
@ © @ @ @ @ (@ (@ (@ (0 0 (@ 0
Service 0.0 00 33 21 0.0 00 0.0 00 0.0 00 503 0.0
W oW @ @ @ @ @ (@ @ (@ @ (0 W
Semi.~ | o B :
professional 1.5 1.5 0.0 2.1 0.0 0.0 6.7 0.0 0.0 0.0 0,0 0.0 |
| W @ @ ¢ @ O @ (0 @ @ (@ @ (W
Unemployed 1.5 3.1 0.0 6.3 33, 0.0 0.0 0.0 10.5 0.0 12.5 6.7
| (M (10 ) (2 @ © W B (@ (0 (e W (8
No father 10,6 15.h  16.7  25.0 26,7 _ 35.3 26.7 - 23.1 10.5 0.0 0.0 6.7 |
1w a) W () @ @ (@ (0 () W (2 (2 (66)
"Don'tknow" 16.7 29,2 13.3 313 6.7  11.8 0,0 0.0 263 _ 20.0 _ 12.6 _ 13.3
el (66)  (65)  (30) 8 (30)  Q7)  (18) (13 (9 (200 (1) (15} (Gsh)
100.0  100.0  100.0  100.0 .100,0 100.0_ 100.0 1000 ‘

100’0 O

L




- - V- P W W D W

. bccupa'tiorial Aspifations.

0 0 Y e
| R R S | | | 1
Idtan- (3) () (M) (@ @ @ 6 (@ @ (©® @ (0 G
b N o : v . o an
dobs s 0.0 33 00 00 00 33 00 53 00 63 _ 0.0 |
L @ @ e @@ (@ @ @ m e @)
white ' ' o
L. .Uoskilled 16.7 31 20.0 0.0  .16.7 5.9 0.0 0.0 ~ 5.3 10.0 13.8 0.0

® @ ® ©  © @ © o @ @ @ @ |

H O =
O =
r<
| e R
o
Ho
U<
o

Semi - . S o ‘ ' o I AR
skilled 12.1 3.1 23.3 0.0 23.3° 0.0 13.3 -~ 0.0-: 52,6 . 10.0 12,5 . 6.7

| CT N CTS RN O W e NN ¢ N ¢S RN () BN CO MR RN ¢ I € B (O €10
Service 28.8 246 30.0 27,1 133 11,8' 26;7 38.5 iSQS 8.0 | 18.8  26.7 |
o 68 (@ (2 () @) () ® - W (T () (10 (130)
Semi-prof. 18.2 58.5 0.0 4.8 30.0 82.h 20.0 | 61.5 21.1 35.0 18.8  66.7 ' N |
) 13 Mo m @y @ @ @ W @ (0 (0 (50
"odt know" 19.7 _ 10.8  23.3 27.2  16.7 0.0 6.7 00 00 200 0.0 0.0
Total  (66)  (65)  (30) (8)  (30) )  (8) (1) (19 (200 (16) (5 (B
\ 100.0,  100.0 __100.0 _100.0 _ 100.0 __ 100.0  100.0 100.0_ 100.0 _ 100.0 _100.0-  100.0
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S. Expectations_about Ideal Job: Reasons for.positive expectations

SECECR

M F M F M F M F M F T
0 0 Y Y 0 0 Y Y 0 0 Y
R R R R I I I I D D D
(19)  (26) 6y (13 (9) (5) (W) (3) (6) (6) (L) (3) (o)
Self-
confidence 28.8 10.0 200 27.1 3.0 29.k 267 23.1 31.6 30.0 25.0 20.0
(20 (@ (0 (@ @ (0 W (@ (© () @ (0 (9
Tradition 3,0 0.0 0.0 0.0 33 00 2.7 00 00 0.0 125 0.0
\ (1)  (10) (k) - (10) (7 (L) (2) (5) (7 (L) 3 (8) (78)
Level of _ :
Education  21.2 15.4 13.3 20.8 _23,3 23.5 13.3 38.5 - 36.8 20.0  18.8 53,3
| @ @ © @ @ @ @ @ © (@ (@ (0
- Pareutal .
__support__. 3.0 1.5 0.0 .2 3.3 0.0 6.7 7.7 0.0 10.0  12.5 0.0
b 3) (2) (0) (2) (1) (3) (2) (0) (3 (1 (2)  (0) (19)
i \a.ﬁ_ogp;q‘rtgnities L.5 3.1 -0.0 Lh.2. 3.3 17.6 13.3 0.0 15.8 _ 5.0 12.5 00 : ;
“ w @ | | ORI | )
| Other 1.5 1.5 0.0 0.0 0.0 0.0 00 00 53 00 00 0.0
| (18)  (23) (20)  (13) (7) () 20 W (1) (5) (2) L (93
{ DNegative ' ; .
_expectations 27.3 35.h 333 _27.r 233 23.5 - 13.3 _ 3o.8 5.3 25.0 12.5  26.7
| Mm@ @ (@) (b W @ @ @ (2 @ 6
"Dodt know" 10.6 3.1 - 333 16.7 13.3 5.9 0.0 0.0 5.3 - 10.00 6.3 0.0 -
66) 65 G W G0 an . 68 - @) @) (o) ) (5 Gsh)
_100.0 _100.0 _ 100.0 _100.0 _ 100.0 _ 100.0 100,0 100.0 100.0 100.0 100.0  100.0

1 »L\ ! — !-\ { o i\

Com R z~“‘1n‘?“'Im.g—g'iﬂlx%"lﬂ';Q'!ILJ EIqILJ;EI!IE%§I'IL£4%IlIErf§.|IEi*;;-ﬁ.'f |




- b= L . _EEE | e  we  W®
Bxpectations about Ideal Job: Feason for negative expectations | | R
M F M T M F M F M F M  _F
0 0 Y Y o .0 T Y o .0 Y Y
R R R R I I I I D D D D
NORENC BENC) B )N E) @ @ e @ e (2 O
confidence 9.1  15.L 10.0 L.2 10.0 0.0 133 §‘7 0.0 io.o 0.0 13,3 —
w oG @ w3 3 @ @ @ @ (26
,Eiliitiﬁn 6.1 1.7 6.7 8.3 . 10,0  17.6 0.0 15.h 5.0 -10.0 0,0 0.0 | |
| @ @ @ ©@ . (@ (0 (0 . (@ (@ @
1.5 1.5 3.3 0.0 0.0 0.0 0.0 -0.0 0.0 “-o,o 6.3 0.0
@ @ G ®  @® @ (©® @ @ (@ @ @
opportunities 3.0 1.5 10.0 2.1 3.3 0.0 0.0 1.7 0.0 0.0 5.3 6.7
@ @ @ @ @ @ (@ (© (@ (0 (0 (0 1
Discrimination 0,0 0.0 0.0 2.1 00 0.0 00 0.0 0.0 __ 0.0 00 _ 0.0 .
W W W @ @ @ @ @ @ (O (@ (o) (5
Ai.s 1.5 3.3 h.é 0.0 0.0. 0.0 0.0 0.0 - 6;0_ 0.0 0.0 | |
W @ @) G (e () G (9 @) @) ¥ () (e
Eiiiﬁ%ﬁiions 69.7 6L.6 3.3 66.7 73.3 1 76.5 86ﬁ7 69.2 95.0  70.0 81ﬁ3' .80.0°
(6) (5) (n (6 (1) (1) (0) (0) (0) (2) (1) (0) (29)
"on't know' 9,1 7.7 233 12.3 3,3 5.9 0,0 0.0 0.0  10.0 6,3 0.0
(66) (65)  (30) ) (o) Qan  @W) @) ) (0 (6 (5)  (sh)
100.0_ 100.0 _ 100.0 100.0  100.0  100.0 100.0 100.0 100.0 100.0 “100.0 100.0
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1. - Important Thing About Working

M iy M F M F M F M F M F
0. 0 X Y 0 0 Y - Y 0 0 Y Y
"R R R R I I I 1 D D D D
MG G ®w W @ @ ) @ O W G5
Making money 10.6 7.7 16,710 133 5.9 133 15.h  15.8 0.0 0.0 6,7 _r
| (100 @) ® M W e W W W G @ W (69
Doing some- : : o ‘ :
_thing useful 15.2 20,0  20.0 4.6 3.3 333 6.7 30,8 21,1 250 6.3 26,7
@ ®W @ © O O @ ((©® @ @ @ (@ (2
Keeping A . : A
busy 3,0 6.2 3.3 18.8 00 00 133 0.0 5.3 100 6.3 0.0
“ Gy @) @ 6 B w3 W 6 (o (W03
‘Being with » : R S
others 7.6 - 15.h 00 125 167 2.5 00 2331 211 250 0.0 6.7 -
| b0) (28) . (8) (200 (s} (6 (o) (W (7 (7 @ (9 (178)
Making a . A . A B O Ee
. living 60.6 _W.1 600 W7 500 353 66.7 30.8 36.8 35.0 87.5 ' 60.0 L
o 1 W @ @ W (@ © (© (@ (® (® (7
Other 1.5 6.2 0.0 2.1 33 0.0 0.0 0.0 00 0.0 0.0 _ 0.0 o
W @ @ @ ® (@ @ (@ © @ (@ (@
]__"Doxt know" 1.5 1.5 .00 00 33 00 00 00 00 50 00 00 ___
Total () (65) G0y w8 (o) an (s ) a9 - (o) () (5 (5w
| 100.0 100.8 _ 100.0 100.0 _ 100.0 _ 100.0 100.0 _100.0 _100.0 100.0 100.0 100.0
L T TS RN e T e e e N

’“'Ie"""ﬂ‘




8. 'Preference_for Future Job Location

M F M F M F M FooN F M F
0 0 Y Y 0 0. Y Y. o o - Y T
R_ R R R I I I I _ - D D D D
3) G @ ) (2) (2) (2) (o) (0) (© @ (&L (6
On reserve 1.5 .6 6.7 6.3 6.7 11.8 0.0 0.0 0.0 0.0 6.3 0.0
w33 W (1) G 3 B @ @ W@ Cn
__Near reserve 9.1 1.6 10.0 8.3 33 17.6 20,0 23,1 0.0 0.0 25.0 6.7
| B9 (B9 ) Bn an M (@ @) ) ({12 (M (9 (203
| Large town - S : ‘ 3}
_or city 59.1  60.0 53,3 _6h6  56.7 bi.2 . 46,7 61.5 57.9  60.0 43.8  60.0 |
(18) (200 (8 () () B (6 (@ (8 (& (W () (102)
Whére easier |
|__to find work 27.3  30.8°  26.7 _20.8 333 23.5 » 333 15, 2.1 40.0 25.0 333 _
| © (@ (W (@ (@ @ (@ (© (© (0 (0 (2
; "Dont'know" 0,0 00 33 00 00 5.9 0.0 0.0 00 00 00 0.0
| ot 66 6 G &) Gy an a8 @) @) @) ) Csw
L 100.0 100.0 100.0 _100.0 _ 100.0__ 100.0 100.0 100.0 _100.0 100.0  100.0 100.0




9. Things You Would Like to Do More Often

M F N F M F M F M F- M F
0 0 Y Y 0 0 Y 1 0 0 Y Y
R R R R I I I I D D __ D D _
(26)  (19) (9 Q8 (8) (6) (b (L) (6) (8} (1) (6)  (115)
1 More active : T -
| et school _39.h 29.2 300 37.5 267 353 267 308 316 4.0 6.3 L0.0
| (13} (9) (97 (&) (W) (2) (n  G) (8. (5 (8 (2) (76}
More unsuper- : ‘
vised time 19.7 13.9 30,0 12,3  13.4 11.8 6.7 231 k2.2 25.0  50.1  13.h
| More (12) (@) (2 (5) (s Ly (@ (3) vy 1 @ oy (50}
educational : :
opportunities 18,2 20.0 6.7 10.1& 16.7 23.5 13.3 ‘ '2301 5.3 5.0 12.5 0.0 3
1 M (8 W ey G W@ @ @Gy (1)
{ Mentions
| work 10.6 12.3 ' 13.3  12.5 20,0 17.6 6.7 77 5.3 10.0  18.8 6.7
wre (3} (@ (2 (8 @ (9 (0 (@ (0 (o) (o) (1) (1)
involvement ‘ :
| in white town h.5 3.1 6.7___10.L 3.3 00 0.0 0.0 00 0.0 0.0 6.7
| W @ @ W @ W o @ @ (@ (o @
Satisiied 1.5 3.1 00 21 3.3 8.9 67 00 00 00 00 _ 0.0
I e ® O @ ©@ e @ W (@ (@ (@ (0 )
{other b5 9.2 0,0 2,1 0,0 0.0 00 7,7 00 0.0 0.0 0.0
| m o ©® W ©® @ @ @ @ W @ 6. ()
| "Don't know" 1.5 9.2 13.3 - 12,5 16.7 59 00 7.7 158 20,0 _12.5  33.3 .
b ot (66) (65) GO ) Go) N Q5 (13 (9 (@0) (6 (15  (35k)
_100.0 100.0  100.0 100.0 _ 1000 _ 100.0 100.0 100.0 100.0 100.0 _100.0 _ 1000
e T T N e N e N e A N R N N e T e e B




B I I B l L l 1 S
Location of the Childrenf's Friends

10.

‘M F M F M F M. F M F M F
0 0 Y Y 0 0 b Y 0 - 0 Y Y
R R . R____R I I 1 I D D D D

26) (L) (1) () (@8 @) W) (8  3) (9 (8 (8  (163)
In Residential . : : o o
School 394 2.3 133 521 500 588 267 615 158 L5.0 500 53.3 =
Gy en @) @) ) 6 o) W ) D @) (6) (w6
_On Reserve 50,0 l1.5 6.7 3.8  33.3  29.h 66.7 308 73.7 55.0 13.8  10.0

) @ e @ @ W o o @ © @ ' (20)

TnTown -~ 7.6 3.1 10,0 4.2 33 5.9 6.7 7.7 10.5 - 0.0 6.3 6.1 |
@) (@  (© (0 W W O © © (0 (0 (O (9
| "Don't know" 3.0 3.1 0.0 0.0 13.3 - 5.9 0,0 0.0 0.0 0.0 0.0 0.0

rotal  (66) . (65) . (GO) &)  GO) N (5 1) Q9 (20 () (15 (35W)
100.0 100.0 _ 100,0 100.0  100.0  100.0 - 100.0 -'Iqo,o 100.0  100.0. 100.0 100.0




11. Desire fo_r Parents'! Visits as Compared to Actual Visits - (70 Déy students .émitted this questicn)

M F M F M F M F
0 0 Y Y o 0 Y Y
R R R_ R I I I I

(1) (o) (200 (2 (12 @1 (8 (8 (17
__Much more 7.0 L6.2 - 66.7 . 56.3 0.0 6L.7  53.3  61.5

(&) (10) (1) (2) (2) (1) (1) (0) (23)

Little more 9.1  15.4 3.3 .2 6.7 5.9 6.7 0.0 .
(0) (W) (&) (13) 8 (2 (& ) (15)
No more  ° 30.3 21.5 . 26.7 . 27.% 26.7 11.8 ,ho,o' 3g%§
M 0 o (0 @ @ (@ 3
‘Never 1.5 0.0 okﬁ 0.0 3.3 5.9 c.0 00 .
| @3 ® @ @ G (0  (® (0 a3
' No parents = L.5 7.7 0.0 h.2 10.0 0.0 . 0.0  .0.0 o
e @ W W ®» @ @ (@)
“Don't know" 7.6 9.2 3.3 .83 133 118 0.0 7.7 g
Total  (66)  (65)  (30)  (W8) (30) (7Y (15)  (13)  (28L)
“ 100.0 _100.0 _ 100.0__100.0 1oo;o 106,0 100.0 1000 B | o '}Q




- 12. TWhat the Children Feel the Residential School has Taugi.> Them

M F M F M F M F M F M F
0 0 Y Y 0 0 Y Y 0 0 Y Y
R R R R I I I I D D D D
(23) (19) (13) (1h) (6) (5) (L) (5)  (6) - (10) (7) (2) (11h)
Education _3L.8 29.2 3.3 29.2 20.0 29.1 26.7 38.5  31:6  50.0 3.8 13.3 i
gjanpe{s - (16) (16) (7  (12) (7) (5) (3) (1) w5 (3) (L) (83)
voclLa - ’ . . .
Skills 2L.2  2L.6 23,3 25.0 23.3 29.y 20,0 7.7  21.1 25.0 18.8 26,7 '
(3) (2) (0) (1) (3) (0) - (0) (0) 1y (0 (0) oy  (10)
Leadership 1.5 3.1 0.0 2.1 10.0 0.0 0.0 0.0 5.3 0.0 0.0 0.0
(5)  (6) ONENE) (5) 1 @ @ 0  (© (0 (0 (22)
Discipline_ 7.6 9.2 0.0 63 167 59 00 15k 00 00 _ 0.0 _ 0.0
(L) (3) (0) (L) (2) (3) (2) (3) (0) (2) (1) (2) (26)
-Responsi- , ' .
_bility 6.1 .6 0.0. .8.3 6,7 17.6 13.3 23,1 0,0 10,0 6.3  13.3
Preparation (8) (8) (3) (7 (2) (1) (2) (1) (L) (3) (2) (3) (LS)
for work , o : :
(technical). 12,1 __12.3 200 1h.6 6.7 95 d3e3 7.7 21,1  15.0 12,0 33,3 . ,
2 (o) (2)  (0) (0) © (@ (© @ (@ @ (- (6
Religious : ' A _ -
_ training 3.0 0.0 6.7 0.0 0.0 0.0 0.0 0.0 5.3 0.0 6.3 0.0
General (0)  (2) (1) (0)  (0) (0) - (o) (0) (0) (o)  (0) (0) (3)
dissatis~ A : '
faction 0.0 3.1 3.3 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0 '
(5) (9) (L) (7) (5) (2) (L) (1) (3) (0) (2)  (2) (LbY
'Don't know' 7.6 13.8 133 1h.6 16,7 11.8 26.7 7.7 15.8 0.0 12.5 13.3 |
Total (66)  (65).  (30)  (LB) (30) (17) (5 (13 () (20) (6 (15 (351)
100.0  100.0  100,0 100.0  100.0  100,0 100.0 100,0 100.0 100.0 100.0  100,0

'l .

o




13. Children’s Perception of their Problems in School

M F- M F M F M F M F M F
o 0 Y Y . (O 0 Y Y 0 0 Y Y
R R R R - I I I I D D D D

Coan a»n Mmoo @ @ ) ® ©®  ® M G (08
Mcademic 258 _ 29.2 233 22,9 36,7 1.8 60.0 615 3L6 1.0 13.8 200

Restrictions(19)  (17) (10) (12) (9) (2) - (2) {0) {4) () (2 3 (83)
of the '

System 28,8 26,2 333 25,0 30,0 1.8 13,3 0,0 211  25.0 12,5 20,0
W W (e W (3) 1 W @ @ (@ @ (@ (20
Personal . ) - , . ' .
__inadeqacies 6.1 6.2 0.0 8. 3 10.0 5.9 6.7 0.0 5.3 0.0 12.5 0.0
N (9) (7 (3) (7) (1) (10) (% (s (1) (3 () (Ly (54}
Pupil : - . :
relations 13.6  10.8 10.0  1h.6 3.3 28.86 6.7 30.8 "5.3 _15.0 _25.0  26.7

Isolation  (2)  (5) (1 (@ @)  (©. {0 . (0 (0 (@ (0 (0  {1)

from ' . ,
Reserve 3.0 .7 3.3 4,2 3.3 0.0 0.0 0.0 0.0 0,0 0.0 0.0

(3) (L) (3) {2) (2) (0 (0) (0) 2y  (2) (1) (1) (20)
 No problems . . o 4 o ' '
perceived 4.5 6.2 10.0 .2 6.7 . 0.0 0.0 0.0 10.5 10.0 6,3 6.7

(12) (9) 6y  (10) (3) (2) (2) (1) (5) (2 (o) (&) (56);.

"Don't know" 18.2 13.8 _ 20.0  20.8 100  11.8 13.3 7.7 26,3 10.0 0.0  26.7
Total (66)  (65) Go)y (8 (30 . (an (18 . () 1) (200 (16)  (15) (354)

.100,0 100.0  100,0  100.0 100.0 100,0 160.0 100.0 100.0 100.0 100.0 100.0




oo L 4y ool
"R R

@ (27) ) (13) (8) 6 @ @ w0 3 (98
ack o : . : : T . ’
education 34.8  11.5 13.3 271 26.7 35.3  13.3 23.1 2l.1 25.0 .. 0.0 20,0

| (1) (5 0 (@) (2) (© (@ (0 (0 (5 @) (2 (18)

T I I I D D

<
=

Instability

_in work 1.5 7.7 00 L2 6.7 00 -~ 00 0.0 0.0 250 6.3 13.3
(100  (6) 3) ) (5) © @ (@ @  (©® @ (@ G
Behaviour . '
_g;gblems 15.2 9.2 10.0 10.h - 16.7 0.0 6.7 0.0 10.5 0.0 6.3 0.0
‘Tack of (11) - (7) - (9) (10) (8) . (3) (h), 5) () (3) (6) (L) (71)
Jjob : o

|_opportunities 16.7 10.8 _ 30.0  20.8 26,7  17.6_ 26.7 38.5 53 15.0 37.5  26.7 |
Lack of ~ (7) (6) (0. (D (1) (0) (3) (3) ) . (2) ) (3) (b9) -

adequate : T 4 . ' ' - :
income 10.6 9.2 : 23.3 1g,6 3.3 - 0.0 20.0 - 23,1 - 31.6 10,04 25.0 - 20,0 A ©
| L)W W @) W 8 (@ @ o W @ (0 (32)
-Discrimin~ . ' ‘ ' : . o o '
ation 6.1 . 6,2 3.3 - 6.3 °~ 13.3 L7.1 _13.3 7.7 0.0 .' 20.0 - 6.3 ‘0.0
@ (© @ (@ @ (© (@ (@ (@ (0 @ (©
None seen 0.0 0.0 0.0 0.0 0.0 0.0 0,0 0.0 0.0 - 0.0 6.3 0.0
 (© (® (@ (@  (© (© (0 @® (0 (2 (0 e
__Other 0.0 0.0 0.0~ 0.0 '-o.b 0.0 0.0 0.0 5.3 0.0 '12.5 0.0
| (10 . () (B  ® @ O 3 W E W @ @ (L9)
Mon‘t know" 15.2 _15.4  20.0 _ 16.7 6.7 0.0 20.0 7.7 . .26.3 5.0 0.0 20.0

ol (66) (65) (o) (W) (0) . An. (%) (1) (9 () () (5 G5
100.0 100.0 100.0  100.0 "100.0 IOQ.O 100,0 100.0 1l00.0 100.0 100.0 100.0 ]
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CODE TO PRECEDING TABLES

AGE:
Young . . . 13 and under 0l1d . . . over 13
PUPIL TYPE:

Residential . . . for education and residence

Integrated . . . community school for education,

residential school for living

Day « o o residential school for education,
but reside at home nearby

SYMBOLS:

M - male F - female Y - young - 0 - old

- R = residential pupil type

I - integrated pupil type

| &)
|

day pupil type

3

e e e
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