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This report of Indian residential.schools resulted from 

the concern of the Deparlment of Indian Af'fairs and the Churches 

as to the present progra.m and-future role of this resotU'Ce o

The funds for the study were macle available to the Canadian Welfare 

Counoil by the Department of Indian .Af'fairso When the request was 
. ' 

reeeived, Reuben Co Baetz, Ex.ecutive 'Director of the Co�cil, and the 

Nati®nal Co:mmittee of the Family and Child Welfare Division authorized 

that it be give:n top priority in the 1966-67 program yearo 

Many persona partie�pated in the study and w.i.thout their 

excellent ·eooperation ., the projeet director?s ta:sk_would have been 

frustrating and the study seriously delayedo T� have aeeomplished 

the work involved in nine months is a strong indication of the 

generous eooperation and help receivedo For the Indian children 

who participated in the study, and were enthusiastie and interested 

in helping the staff gather the data, a very speeial affection 

developedo The principals and staff of the residential seneols 

reoeived us warmly and shared openly the problems and rewards of 

their worko The staff of the F.ducation Services9 Indian Affairs Branch, 

and the Direct@r, Ro Fo Davey, oonsulted with the projeet·staff, made 

information available and shared their rieh experience in the resi­

dential school aâministrationo The help of Reverend Fo Guy Voisin, 

OoMoI.., Executive Secretary, Indian and Eskin10 Welfare Commission 

of the Oblate Fathers and Canon Trevor Eo Jones� Director 9 Residential 

\ 



Schools and Hostels Division, Anglican Church of Canada, with whom 

the project director consulted en numerous occasions to clarify the 

position of the Churches, is sincerely acknowledged. 

Special thanks are due to my colleagues at the Canadian 

Welfare Cou.ncil - David Woodsworth, formerly Director of Research 

and now Director of the McGill School of Social Work, who acted as 

Research Consultant to the study, and Mrs. Suzanne Findlay, Research 

Assistant, who supervised the analysis o� the data and prepared the' 

reports on the Childrenst Questionnaire, California Test of Personality, 

and the analysis of the data on the graduates. The work of the field 

staff-. Miss Eileen MacLeod, Miss Carol Storey, Miss Anita Thelander 

and Miehael_Bennett, was appreciated� -They brought a deep concern, 

enthusiasm and interest in Indian children to their task. 

Because of the nature of the project and its large huma.n 

in:terest content, there has been widespread discussion on the part 

of many about the study and its resultso · The spontaneous offers of 

help and the fact that everyone seems to have a very definite viewpoint 

on what should be done added a speeial dimension of interest to the 

study ,._ 

Finally to Mrso Lee Fisher, my seeretary, who had the task 

of prepa;ring the report through its various draft phases·to ccimpletion, 

and to Mrso Doris French, Direetor of Editorial Services, the Canadian 

Welt'are Ceimoil, who prepared and edited the fim.al report, m:y very 

speci�l thanks. 

George-Caldwell 
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I N T R O D U C T I O. N 

A centennial year is an excellent occasion for 

taking stock of our accomplishments . of ·the past and developing 

new forward thrusts ta meet old problems. I·t is niost 

appropria·te therefore tha't, ·the Department of In�� Af fairs 
. ,· 

and Northern Development should have commissioned a· $tudy of 

our native Canadian children who are served in resideri·tial 

schools, in time for a report early in 1967 .. 

· The Canadian Welfare Council was invited py the

Department, to undertake this s·tudy and agreed ·to do so. . The 
. . . . . 

Council is the national volun·tary social planning b�dy in 

Canada and has a for·ty-seven year history of leaders.hip and 

service i_n the welfare field. 

In ·the history of. Canada, the interact,ion be·tween 

t,he native populat,ion and the explorers and settlers who came 
,· 

from across the seas is a fascinating and a·t times a diÈ rturbing 

story. _The dependency of the new race on ·the old for survi val . 
. 

�;}'· :. 

has t,urned full cycle ·_to the present when the old ra.eè :t�- a 

·disa.dvan·taged minority dependent, on the new.

The story of this report· deals with one part of ·the ·· 

services est,a.blished by the new race ·to. help ·the old. The 

cent,ral characters are Canadian Indian children. 

,,.�. 
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The discussion èoncertis the eff ec rt on· them of residen,t.ial 

schools established for thei:r. educa:tion. 

The history of the missionaries who wen-t· fort.ln- "t.o 

preach and te�ch- to _'the Canadian Indian nations is � stirripg 

account of dedication and self sacrifice·· under conditions of 

severe hardship, not the least of which was the cold and 

isolation of the Canadia,n wirrter. 

The development of the responsibility of the 

f ederal government and th.e es:tablishmemt of· a branch devoted 

to ·the interest and concer n  of Indian people is a further 

area rich in historicai importance. It is of pa.rticular 

in:terest to record that legislation prier to 1867 laid the . 

basis for the development of provincial responsibility in 

areas such as Indian education. However, immediately after 

Confederation, in 1868, a series of act,s were �ssed that 

established ·the fra.mework for a federal Indian Affairs 
. 1) 

Admiriis·tra·tion. One hundred years later the parliament of 

Canada· bas enac-ted ·the Canada Assistance Act which contains 

specific provisions to enable the provinces to-develop 

services to Indians. 

Residen·tial schools are regarded, depending on :the 

point of viéw; as mission centres or education centres, or 

child welfare centres. 

1) - R. F. Davey - The Establishment and Growth of Indian School
Administration - 1 The Canadian Superintendent r 1965. 
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To a d�grèe they. are all 'three ançi herein lies much of. the 

current controversy ovér t,heir' rôles- It · hi from. this 
. . . 

multi-centreéi approach ,tha·f. fut-ure solutions must emerge., 
. ' ·  ' . . · . . . 

There is perhaps no oth�r area of. Ca ri�dian: lif e in which 

the Church and Stà:te. corne . so directly iri:to contact as in 

the residerrtial school field. Ten thousand .children are 

served by sixty;..six res;i..derrtial schools, . owned almost' 

entirely by the f ederal governmen:t but: manage 9, by the 

Churches. (There are. two or three scnools whièh are still 

owned by the Churches). 

As late .as 1940, one · haif of the Indian pupil

population, approximately 9., 000 students, were in residen-

. tial schools., In 1963-64 only 18.,5% of the. Indian pupil 

population were in residen:tial schools bu:t there were 

10.,310 s·tUdents,. . In less than 25 years ·then ·the Indian p�pil 

popula·tfon has ·trebied. This reflec·ts the dramatic increase 

in ·the Canadian Indian population and explains why new 

approaches to mee·t the _educa'tion needs of ·tne children bave 

had, to be developed .. 

The policy which has dev�loped has been on_e of 

integra·tion: irrtegra·tion of ·the Indian child · into the 

educational system of the province, In màny· areas and, 
j 

particulàrly in parts of Saska:tchewan the word integra:tion 

has 'become an emotionally charged word,. 
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Fortunately "the differences over the issue are not iti-principle 

bu:t -in "the met,hod· and speed with- ·whisch it· can oècur., · ·There· 

has been tensiori be:bweeri 'the Chùrches and 'the Indian Af faii:rs . ·. . 
. . 

. 

. Oblate Indian - Eskiioo: Comnü,ssi,On of. ·J:ts , endo�:s�m�nt, Ünder 
. . . . . . "'\ . - .. 

certain conditions, of àn integ�à:tton ·policy ·w�ë;;.e-py Indian
. .,. . ! • • •• . •  • • • • 

public, should go far . ·to rè�l ve the is:3ùe 11 
. .  · � . . . . .. . 

Finally, as the conc,lus:i9ns à,�d rec.orriménda·tions .

. clearly indica·te, it. is impQSSi.ble t.o deal effe·ctive1y· .;.i:th 
. . ' . . . . . 

an isolated· part of the s"trt.ic·ture � .Whi�:t o·ccU:rs :in the · 

resid·e.ntial school mu.'st, be:. reia.::ted to wha't ha,s.·gone on befo;e

in the lives of childr.en in thei!" own homes .and �s:t·:be· 

sensitive to "the Sl)eê.i:.al needs of the Indian child as ·he

· grows · and develGps · int.o an adu'l:t Indian ·in C.anadian socie:t,y.
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DESIGN AND METHOD 

.The aim,of the study was defined broadly as the examination

of the residential schools relative to their effect on the adaptation 

.. (_presen� and projected) and adjustment of the Indian student 9 It 
.. . .  

remained to specify the components within the general definition and 

to operationalize ·-.these through the design of questionnaires and data 

· �oiiecti'on sheèt s.

A._ . J+ie Ir,g;.!i,"t_Bt;h2a,: was defined as the indepe,ndent 

variahl� for the _nature of its impact on the children� The concept 

finstitution t wa� thus f_actored into areas of investigation such as 

_physical. conditions, methods of discipline, progra.m ( edu.cational and 

. s.ociaJ) and administration which would have a daily and direct bearing 

on the child,ren's behaviour and attitudes. .Admis.sion requirements and 

procedur:�s w:ere inc_luded as relevant to the present relationship between 

sehool ançi children., 

B.-�: was defined in terrns. of educational and 

occupa�ionai aspirations and attitudes which could be characterized 

as adaptation to the vàlues of the majority culture or lack of 

adaptation'to these values� 
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An attempt to add credibility to this analysis of.,qda.ptation 

was made by incorporating a study of graduates of the residential 

schooL. system ever the past five yearso The present adaptation.of 

these gradua.tes woùld be compared to the adaptation of the residential 

studen_ts to provide some insight into the possible long-range effects 

of the_ institutions on their studentso 

- The design and sa.mple for the graduates will be discussed

in Chapter VII. 

Co ..fu!j_ustment: was defined in terms of the personality 

adjustment of the children relative to their attitudes and aspira­

tions;._ and alse in terms of a more general social adJastment or 

adaptation level eompared to that of the majority culture. 

To specify the f.actors involved. in the-adaptation and 

adjustment of the Indian ehildren, it was deeided to employ a 

personality test., These highly systematized but easily administered 

tests are valuable as instruments capable of revealing psy�hologieal 

factors 0r t_endeneies diffieult to elicit except through intensive 

and prDlonged interviewinga It is acknowledged that the cross­

cultural application of psychological tests has had unpredietable 

results at best, but it was nev:-ertheless felt that a personality 

test could eentribute t_o our main research question concern�g the 

level of adaptation of the Indian students relative to the white 

population. (The test nerms reflect the vàlues of the domina.nt 

culture.) 
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Oùr .fOCUS ·1s. of .COlll'Se Qn,-:the total gr.OUJ_:) score as

opposed to the custornàry u.se of itii:Yid.\.ltÙ scorè-s' which âllows 
. . . . . 

":" .� ' . . . . . . 

à· grea"ter niarg'in of èrror wi'thin ·:t.hè
t

\e�'l:1 :result,$_,.· ·: i'his Jn 
· .· • . . t . ·. - . .  · ' . 

·

. 
· . ·. . . . itself provides some jus·tificà·Uo.ri.'tor. the -use àncl' :t"et'iabillty 

of such tes't,s.,. 

2. Design and. Selection of Instrun;ent.s

Because :time litni:tà'tions had been necessarily imposed 

on the study, there were çertain prio!" ''rèî:rtrid,iorîs . ccince:rning t,h_e 

alternative instruments available •. ·. A _longitudinal s·tudy based on 

more intensive interviews with -bo·th: the: �hiîdren and. ·their families 
' ' 

and the school personnel migh"t h�ve been more effec:tive in 

investigating the effect of the �eiüden:tial schoois on the students, 

but_ :the questionnaire form was adopt:.ed with "the'.compensating factor 

of a more comprehensi ve sampling of the itttmedia·te problems existing 

for -�hese institutions and their s·tûden·ts �· 

A* The Analytic 'ôut1ine for' ·the School: was a conceptual 

framework dèsigned to sys-bematize :the observatiôns Qf the projec-t 

director and interviews with school personnel related to the factors 

selected as important for 't,he analysis of the schools,. 

B.. . The Children 1s Questionnaire: operationalized the 

variables related to personal and_ family background aspirations 

and attitudes.. The questions about educational. aspirations 

included ·t,he students I intentions to finish high school, su,ppleniented by a 

,.:,........---·
--

.. ,,• ' 

...... --� 

\ 

J 

.J 
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question offering different levels of eduq.�1;..;Lo�al aspirations and 

one asking the children tq evaluate their fath�r1;1.t edu,oatio;nal_ 'l_Elvel

relative to their own neëds.o Occupational aspiratj,'ons and attitudes 

were specified through questions about the typE;J Ç>f job des:j..red_, the 

students' expeotations. about the possibilities for r�alizing this 

ch0ice.� the nature of the :factors determining suèces.s Q.r failure . 

in their chosen occupatioh, the desired location 0f their future. 
• .  

job and the people they �eU:J..� like to work with. These q,uestions,,

with others, were earefully_ c-op._ceptualized and worded to P+OV:i,.de a

composite picture of the. Indiap: ehildren 1s values in relation to the

expected values of the majority ·cü+tureo

It .:was necessary to limit t_he questionnaire to _students in 

Grade S.-and .above, if t�.è self-.administe:I'ed questionnaire was to be· 

used q Even a.t the Grade 5 and 6 level th� reliability of the answer� 

is questionable. However, the younger students would have provided 

additional insight into the initial adaptation of the Indian child to 

the residential school& 
f 

As has been noted, the q�est}onnaire !orm itself has 

limitations as a method o:f' explorin,_g the complexi:t;ies of aspirations 

and attitudes, and particularly those of Indian ehildren. In the 

Lebret school a group discussion was held with the -�lder students 

which provided information on a different level on the outlook, 

anxieties, aspirations and general attitudes of the ·students •. 

,I 

1-. 
·1·
.. 

1 

1 
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During the ihiti�l testing, it became apparent that some 

of thé questions were not_approptia.tely worded for the Indian children 

and the staff were required to give verbal clarification on some 

questions which resulted in inconsistent· interpretation. 

re_eord f-rom_ �lie office records data on family background, adm;ission

_status, he�lth and behaviour�l problems; however, it became apparent 

that in the majority of cases
,. 

the school records did not provide 

this type of data. A part of the original data sheet concerned with 
. � . . ' � 

family back�round was subsequently added to the quèstionnaire form� 

The investigatio? _of health and behaviour problems became largely 

impressionistie for the school as a whole, rather than being recorded 

for each indi:vidual child� As well, the admission form.s were avail­

able only for those children living in the residential school - making 

it impossible to define the reasons for attendance of the Day students 

attending the school� The reason most often quoted for Day students 

attending was that there. was no other school available for them� 

D., 1!1..L.C.,t3Jj_.t:,9,tœ--.â.,,J .. e_s,1._0J' .. ,.?,2.r .. s.mlg.li_:l:z: was selected from

a.mong séveral possible tests because of its :relevance to our particular 

needs. The content àreas of the test, with its balance between 

personal·and social adjUstment, focu.ssed on precisely.the characteristics 

that are most important in probing the attitudes and behaviour of a 

culturally-disadvantaged group from a welfare perspectivee 
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The examiJlation of tself-reliance�, .•sense of personal 
. . 

:worth', tsense of persona� freedom t , tfeeling of belongingt, 

'withdrawing tendenciest and tnervous symptoms' ar� all areas 

appropriate to the study of children with the double bu.rden of 

cultural traditions and behaviourai tendencies inconsistent with 

success in the 'white culture', and f�ly instability and sub­

sequent personal .disruptions. The section on social adjustment 

contributes both to the pieture of totàl personaiity adjustment and 

to our awareness of thè functioning èf th�se children in the social 

units to whic.h they belong (fa.mily, · school, comm.unity). It was i'elt 

that such a personality test could s�pplement, a.mplify and aid in 

the interpretation of the main body of data collected ·through the 

children's questionnaire. 

The. California Test is also valuable because it is the 

only test of this kind to be adapted to several grade ranges. It 

was possible to choose a test (The Ele�entary Test) to match our 

sample of children drawn primarily f'roni.·.Grades 5 to 8. 

Finally, the test is noted for its high operational 

validity. For example, although one cannot with any certainty 

state that the section on 'withdrawing �endenciest is actually 

measuring this phenomenon, the score for t�is item will correlate 

with other variables in the anticipated way for withdrawing 

tendencies. The questions have been extensively tested on many 

samples, including the culturally disadvant�ged (Mexicans) and 

have been subsequently revisedo 

1 

1 

1 

1 

1 
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The authors now can sta:te tha·t for tl1�· $·ta.tistical t .. rea;tment o;f 

experimental data there is. no va.riaJ;_ip-n shôwn for "tlle medtan scores 
' . . . . , . . . . . . . . 

. 

within. grades e:x:cept for a sligh'I:, ·t.end�.ncy f.or f emales tQ score 

higher than males. 

Limitati�ris 
_ .,. _  .. 

The group focus of the stµ,ey mad�· i't possible for us to 
. . . 

absorb such limitations
., 

which mig!i·� �ve ha,.d a cl;':itical importance 

for the study of individuals frœn dif.f.irrê:n:t çultu.r�s:,. 

As mentioned above;linitta'tw.:ns· cou,ld.:pertain only -t.o th� 

applicability of the ·tes·t to the Ind;f.a� cultur·e. 

E� Other Sources · of Informat,ion 
.·, . . . 

a) Interviews· wi'th schoo_l personnel.. To èomplete the

administrative analysis of ·the Residential Schools, the primary 

source of informa·tion was t.he principal. The· project director sperrt 

over one hundred heurs in direët j,n�erviewing wi·th the _principals� 
. 

. 
. 

Other s-taff �ere interviewed during_ ·tours of the phy'sical plant· 

and in obtain;ing specific information on the ch:i,.ldl-en,, A questionnaire 

was developed and circula"ted to all staff ·to optain basic data on

type of employmerrt, hours of work, age, leng:th of service, educat,;i.on 

and age .• 

The other $"taff members of ·the research team reported 

regularly on their contacts in the r-esiderrtial school and, in 

particular
J 

discussions wi'th staff members. 
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:Prior to the field work :the projec·t direc·tor had met wi-th 

. all ·the p:i;-inciI;>als on two p;revious occanions and. seven of -the principals
. . 

a't a -th:j.rd meeting.. Basic da·ta. on ;the ·admi�is;tra·tf,qn of -th� -ins'titu"". ·

·tions wàs �repared by each principal in January of · 1966, which proved 

extremeîy valuab)..e 1.ri

» 

preparing -for ·the st,uqy� Fqllowing the field 

work phase; the pr�ject dµ-.ector p�r·ticipa·ted. 'in "the Staff Training 

Course in. Prince. Albert for 150 s:t�f':f membe·rs o.f rèstd�otiai schoo'is •.. . . . 

. . 

- b) . O"Qserya·tions 'of :�he Pr;11�ipç.l Investigator- The major.

comment of ·the pr�jec·t. direc'!:,or i'O re�pec·t. ·to the design and me·thod 

pf the _study- must :telate to the absence of recorde,;L4ata abou·t the

èhild, -his backg�ound and behaviour !n ·t:.he residential. school. 
. 
-This 

lack of da·ta ,forced the team t,o use· 'the child- as · the major source of 

information abou·� himself and bis ba.ckg:round� 

· The o·ther observa"t,ion tha·t should be ·made is in respec·t ·to

· timing ·of·_·the st,udy.� The principal_s_ apparently ·had reached a stage

in ·their. own :thi�ing in respect to ·the rôl:-e of the ref;lidentia-:i.

schoolS .,p ·Where :they welCOM$d :the study and pa:rticipa·ted fully in it,

There was no resis·ta.rice to full dis'closure · on ·th_eir part in respect,

't,o any part of 'the �pera:tiono This made ;the work. of the project

· direct.or immensely e?s;1.er and a.llowed· .for ·the fr�nkness necessary

in discussing" t�e issues raised ..
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. A .purposive sample .of Indian child.ren was selected from 

those in the nine residential·schools in Saskatchewan. The selection 

wàs made by·grade from thel966 class lists for the schools supplied 

·by I:ndian,Afi'airs,. The criteria for the.sampl,e .were a 20% represE)nta­

tion of all the residential students, a representative distribution

·;r' grades' .. from 5 to ·12 which would allow for· comparisoris. with:j.n and
.. 

. ·. between ·grades of ·the three main pU:pil types -:- (a) Residential for 

liv�n� �rid schooling :- (b) Integrated for schooling and Residential 

for daily.living - (c) Day - children living at home and attending 
. . . . ," . . . .  " ,. 

residential for schooling. 
. . � . . '. . . . . . . 

. ( 

The students under Grade 5 were excluded on the basis of 

age 'and'relativë ability to pàrticipate in the self-administered 

tests. 
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Sample of Chiidren by Residerr�ial .· 
School, · Grade and 
' •  

Residential School · .. · Grac).e R�s.;

Kamsack VI 11 
VIII 11 

Onion ·Lake VI 11 
V!II .. ·a

Prince Albert , ,  

v· 15 
IX 0 

x· 0 

Punnichy V . 19 
VII 4 

-Beauval VII · ·13
VII! :1 

Lebret VIII .. 17
XI' 17·

XII 

Lestock VI· 19 
VII 11 

•, 

VIII .l 
. JJùck Lake Vl -�!}

VJ:II 
Mariev.al V 12

VII 5 
VIII 3 

TOTAL . 20�

l 

Pupi� _Type.- Tabie.·l 

. In:t • 

. .  

., . 

22 

16 
5 
7 
8 

10 

7' 

75 

.. 

·-

Day• 
•, ' 

5· 
4 

14·

2 

l 
l 

.) 

9 
l 

14 
11 
5. 

1·0 

" 

: 

" 

.. *· 

Tç:tal 

.. 

' 

. 

1 

,, 

. 

16 
15 
25 
10 
sr 

.16.· 
5 

27 
13 
13 

7 
17·
17 
10 
i::!, 

20 
·2
2.5 
7 

2éi 
16 
8 

354 

,' 

,· 

·, 

S ohob.l:.;To·tal. 
\ 

. ' 

' ;_· 

"· 

... 

31 

35· 

�8 

40 

20 

'"'.44 

. .

32 

50 

354 

•••• 
. Il 
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�all:lple .and the distribution br se� tie!lea�.i.rily random, the table 
. 

.,. ·. 
·., ·. . . ·. . .. ' 

below de·monstrates·' the closer rela=tionship: be·tv1<;;e0; ·this pur�$iv.e·
sainple. an� the l,o;tal universe of -re:3:i,d_ential iohoo; s·tuO:è�t$,_,.

. ' .. 

.. ,, 

', : 
. .

.. 

·' ·, 

. .. ·'

-� 
. 

{ 

.. 
.. . 

The-.Sampl.e··by Sex and .Pu.pil. Type 
Compared ·to ·the ·Universe .,,· Table 2 

' . 
,·. 

.. To:tal 

. 

... 

.. 

Total 

-- -

·Res. ·-rnte·g ? Day ·sample in Uni�rse. 
,. 

·.Malè ..
96 45 35 176 1095 

Female, 113 30 35 178 1042 .. 

TürAL 209 75 70 354 
•. ·-·

Pupil Types in ., 

·the Unive�se l34i 271 525 2137 
··.•. 

Limi-tat.ions 

. The_ :total ·figure in -the original sample provided for 41.J 

stud�nts ·to be· included .• ·. During the actual field wo:rk� this total 
. . . . . . 

..... 

· number was reduced -to 3.54, due mainly t,o sickt\ess \and drop ... outs; but
\ . . . . 

in spi'te of the loss of 59 students j the· sample renyiined represen-tative\:, ·

by pupil. type,:�, "the ·t,o·�al · Indian residen:tia:L s•chool popula't,ion by · . 

grades and ·by schools �- 'T·his reduc'tiQn in numbe:r. çlid hav� a - liin:i:ted
. ' . . . . .

ef f ec·t on._ the po:ten·Üal val.ile of· sème. conclusions · drawn fro1T1 ·the 
• 1 . • ' • • ' • • 

. àub-gr�up a�alysis by combina:ti�l'ls· of age, se;x ànd pupil ·.type ..

1 • .

,' 
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All three categories of children were included in the sample. 

In considering the effect of the schools on the children 1s adjustment, 

it would have been desirable to include young children in the sample. 

However, there was � practical problem of commimication. Very young 

children are unlikely to respond well to th�_ methods of data collection 

used and more sensitive tests were not practicable. Therefore, it was 

decided to take children only from Grade 5 and up,·who would be able to take 

group paper-and-pencil tests. 

Children from Grades 5 to 12 in the ·nine schools who fell in­

to one of the three categories listed above were included. · Rather than . 

attempt a random sample of children it was decided, for reasons of 

administrative convenience, to take a purposive sample of classes and 

schools that would include children in all three categories� Of 1612 

childreh in the nine schools, approxima.tely 354 children were included 

in the sample by taking a minil!IUm of two grades from eaèh school in 

staggered order. 

This did have the result of the over-representation of the 

older student which could provide a more positive and less realistic 

pic ture of adaptation and adjus tment. 

• 
-
-
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4. The Collection of the Data

17 

A. The Field Staff. The research team for the field work

was composed of four university students selected from some two· 

hundred applic_ations to a parallel Council study on 'Indians and 

îhe Law'. Two of the team, Miss Anita Thelander and Mro Michael 

Bennett were graduate social work students at the McGill School 

of Social Work, Montreal; each had rich background experienee in 

Saskatchewan. The other two students, Miss Ei+een MacLeod and 

Miss Carol Storey were 1966 graduates at the University of 

Saskatchewan, Saskatoon. Miss MacLeod majored in Anthropology 

and Miss Storey in Psychology. 

B. The Training and 'Pre-Test'. The project dire.ctor

assisted by Mr$ David Woodsworth and Mrs. Suzanne Findlay conducted 

a training session for the project staff in Regina before the actual 

field work began. All seven participated in the PuMiQpy School 

Stp.dy' .ta test. out the appropriatenes s of the research instruments o 

Following the Punnichy School experience, minor adjustments were 

made in the test instruments and agreement was reached on the most 

useful procedures to follow in administering the tests and collecting 

data in the schools. 

C. Field Work. The project director took �esponsibility
. 

' 

for the collection of data for the analysis of the institutional 

factors, distribution of the staff questionnaire and general 

overseeing of the study. 



......,...._, 

Mr. Bennett acted as �upe_rvieor for tll.e testing progr.� 

. wîth the children and the collect,,:Lon of d,ata from the files,. . "The 

oth.er three staff members assisted in the tes.t supervisio.n and 

collection of data from the childts records. Miss Thelg.ndElr in 

addition· qompi�ed a .. list of reeent gradua'tes of each residentià.l 

school in preparat,ion for her study of the five-:--year -gl"�duatesof 

the residential school _system. 

Appointments to visit each of the ninEl schools ha,� been 

set up and a rigid _t�e sc_hedule agreed upon. The timing of the -

study had to take into_ account a two-month period when the chi,ldren­

would be. in re_sidence and graduate students from the universit�es · 

available to staff the· -�roject. The se two facto.rs, plus the. road 

conditions for ·travel-in Saskat�hewan, made the May-June period the 

logical and in fact, the oni:y period in the year wheh the study coulçi 

have been conducted. 

With one exce_ption, because of a track meet scheduled for 

one of the study days, the tùû.ng and arrangements _worked according

to planwith.the full co-operation of the school personnel and 

students. 

:. 
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CHAPTER II 

THE CHI L DR E Nt S QUESTIONNAIRE 

The purpose of thè questionnaire was to provide information 

on the irnmediate attitudes and behaviour of the 354 children repre­

senting the resident:fai school syst_em. Personal characteristics werè 

àlso asked for and although ithad been.originally planned to obta.in 

data on f amily background from the school rec·ords, this was also 

'gathered through the children t s respons es. 

The information was then systematically assigned_to code 

categories and tabulated by computer at the University. of. Ottawa • 

. Although the preÎiminà.ry a.nalysis began with variables 

representing all the questions answered by the children, several of 

these variables weredisc!:l,rded for analytic purposes after close 

observation of the distribution. In some cases, the purpose behind 

the question was best achie_ved through another question, in other:;; 

the responses were too concentrated to proviâe any explanatory 

value. Std.11 others. were discar.ded because the question seemed 

to have no meaning for the children (high percentage of 0donft 

knows") .• -l�
�.

-l� A pre-:t;est · would have eliminated some of these problems � 

It ha� been hoped to see these variables related to the length of the 
. children' s stay. î:l.t th:e residential school, but our sarnple (beginning 

· rlth Gr. '5) .. and the 'ih.adequate records did not provide enough variation
along ·this. variable. Most children appeared to -have been, in the
school well over 2 yea.r.e.
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In the final analysis, selected variables were felt to be 

essential - covering the areas of aspirations and attitudes toward 

education and occupation. 

The following tables describe these remaining :variables and 

their distribution by and relationship to age, sex an.d pupil type'" 

Total Sample 'by Age, Sex and. Pupil. Type ..... Table 3. 

Male Female 
J.h+ Under J.l.r 14 or Under 14 

R�s. • 66 30 96 Res • , 65 48 113 
Integ,. ,. 30· 15 45 Integ. 17 13 30 
Day 19 16 35· Day 20 15 3.5 

115 61. 176 102 76 178 

1. Family Background

A. Educational Level of Parents: more than 2/3 of the

parents (67.8% or 441 parents) of the·children in the sample had Grade 

8 education or less. 

B. School Type of Parents:

. .. 

Total Sample by School Type of Parents - 'l'able 4 
.. 

School Type Number of Parent� 
�o. % 

Residential.School 344 48.6 
Integrated School 88 12 • .5 
Indian Day School. 113 15.9 
Don 1t Know or Not Applicable 163 23.0· 

' .

708 100.0 '. 

-

1 
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The tradition of parents ·wl::io a�tended: residential school 
. .  , 

. , .. , 

themsel'ves having their children attend appears to be supported by 

•'this finding on the school type of pâr�nts. When this finding is. 

relate.d to .the J;'.eason for adm:iss:i,on of the ehildr$n being predominantly 

, ,for child WE;Jlfare cap.se�, . som� S�rious questions arise as to the impact 

of the residential, school pro gram on f armer' pupils who are now parents' 

and the inadequacy of their home life� 

'The question must be raised as to whether there has developed 

a pattern of expectation on the part of some Indiari parents that the 

·residential school system provides a cheap and to them a earefree way

of abrogating their responsibility as parents�

It also raises questions concerning
.
the.current generation 

of resident:ial st�dent·s and their ability to cope more adequately with 

the responsibÎlities ·of pa.renthood than the"pr�«eding generation� Poes 

dependency on the rès'idèntial school system, on the part pf some Indian 

p.arents, emerge from a· study of this factor?

If the answerispositive then dependency will.require a

'wide range·of family support services which are lacking in thé Indian 

communities of Saskatchewa.n .. 
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Total. Sample by Occupation 

Occupation 

Unemployed 
Unskilled·. 
Semi-skilled 
Service ··· 
Professional 
Don't Know or 

Not Applicable 

.. 

of Father - Table 5 

. -N.o. %, 

14 .3.9 
184 51.8 
25 7.1 
3 .8 

·4 1.1 

124 35.1 

354 100.0. 

In �his table the children who didn't know what their fathers. 

did or those who had no fathers are included 1:>ecause it was re.garded .as 

signifLcant that they represented more than one third of the group� The 

four pr.ofessional fathers are teachers in the residentialschool. The 

high re.presentation (198 out of 230 replies) where the father's occupation 

was stated a�e in the unskilled and unemployed group. The vast majority 

of the.mothers are not gainfully employed but are at home. This occupational 

pictura supports the recent studies of the economically disadv�ntaged statua 

of the Indian people. 

The very high number of replies where the children do not know 

their fathers t eccupation illustrates a lack of knowledge by the pupils 

of their family life and perhaps the relative lack of e!fecti ve parental/ . 

child interaction. 
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D. Children t s Perception of Parental Support 
.. · for, High School Graduation: 

: 
.. 

-· 

. ,

Total _Samp�e by Parental Attitude to High School - Table 
. .  

1. strqngly.urge you to
24 some encouragement 
3. never .. sa.y m-q..ch
4. go to work when 16
5. quit sc:qool before 16
6. don t t know

' 

. . 

continue 

No. 

146. 
102 
29 
12 
2 

63 

354 

% 

41.1 
28,7 
8.2 
3.4 

.6 
18.1 

100�0 

6 

.. 

The childrenTs perception of parents support is quite strong 

in comparison to their knowledge of either their parents 1 education 
. . 

or occupationo The replies indicate that 69.8 (248) of the students 

feel. tl�at th�ir parents nstrongly urge11 or give "some e:�couragem.ent" 

to their co�pleting high school. Again 59.7% (212) of the students 

would be most concerned �th their parents feelings if they "received 

a b ad report n. 

E� Children t s Désire for Parents t Visits 
(N� Day student,s J.ncl:qded) : 

Residential Students; Desire for Parents' Visits 

No. 

much more 149 
a .little more 24 
no more 78 
never 3 

254 

- Table 7

% 

58.6 
9,4 

30.7 
1.2 

100.0 
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Among the · residen:tial and int·egrate�/titudents,. 68� 1% 

(17)) ·sta·te that ·thèy de�ire: 11inucn morê 11 or ,,:� tf�·tlè more" 

interaction wi:th their· par�nts •. These responses \\ogethè:r 

appea.r to i�dièate ·tlie 'itilportà.n:li··.piice ·the .t'amt\y hbl:ds. fer 't,he 
. . . . . ' ,· _.; 

pupi1. But, i'.t must· b� ·acknow:led�l3� ·that 'lihese. qu�s·eions werè

. presented with prèparèd: càtegories ·t:o be cheeked off by the 

students and ·the possibility e:x::ist; . thàt in ·their respbnses: . . . . 

·the children were antic�pa't,ing à. correct or desired ariswer.

There is li'ttle. or. no ment ion 'in other · open;.;.end�d . 

·· _ questions of concern for ·parental s:uppor-t. or ·the effec-t of

paren-tal packground as · significa.nt i:n their present _or fut�e

plans. 

Two indications: 

' .. 

SUMMARY 

' ' 

1. a lack of concrete knowledge
. . . . . 

of paren:ts ' education and·· 

occupa·tion ··

2. an expr��sed des ire for �or� · .

interaction· with parents �

sugges·t very strongly tha·t "there is mµç::h work -to be done. ·t.Q aid 

aind assis't · Indian �rents towards a deep�_i' inves·hment. ;Ln prog�a� 

design:ed · 'to care for ·their children1 

1 

1 
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2. Children' s Aspirations .

Selected 

A. Educationa.1 A!:lpirations by Pup:Ll Type:

Sample, Eduèational Aspirations - Table 8

. .  

Itesidential Integrated Day Total 
...J 

' 
-...J 

Aspirations 

Complete Grade 8 or 
quit at age 16 
Completê High School 
Attend College or obtain 
extra joo training 

. ' ' . . . .. 

No. 

18 
.. 25· 

86 

129. 

%

13 .. 9 
19.3 

66.7 

100�.o 

, . 

No. % No. % 

2 4.J 5 12.8 
11 23,4· 11 28.2 

34 72.3 23 60.0 
.. 

47 100.0 39 100.0 

From the table. it can be seen that there is a trend or pattern 

in each pupil-type category towards high aspirations. While the table 
. . 

describes the d;i.stinction of aspirations by pupil ·type,one cannot infer 

a significant relationship between aspirations and pupil type from 
.. 

. . .  

th:j.s table. Because the integrated students are selected -in some 

schools on the.basis of their-academic achie--wement (e.g. Grade 12 in 

Lebret) and their social ability, it might have been expected that 

there would be very·significant variations iD the high aspirations 

between the three pupil types. 'H0wever, the Prince Albert School with 
1 

J the largest concentration of integrated students sends all its pupils 

ab ove thé Grade 5 lèvel to iritegrated classes. The striking factor 

is then the high aspiratiànal level of all the studènts, including 
i 
1 the re:SÎdential and ·day pupils (86% and 88%) if ·one accepts completion 

of high school as indiëative of high aspirations. There were no 

significant differences in educational aspiration explained by age 

or sex. 

25 

47 

143 

215 
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. . 

it is useful to relate the educational aspirations of the 

children with an evaluation by them of their fathers' education. 

Thé responses to thiS render$d a real distinction between èvalua,tion 

of fathers' educatiop and the educational aspirations expressedby 

· the children o · 

Selected Sample3/,, Occupational ·Aspirations - Table 9.

Male Female 
Occupation No� % No. % Total 

........ :-o..w.-.�..a.-� ....... ....,.. .... �.._... ...... � 

Unskilled 22 22.4 5 5.4 27 
Semi-skilled 25 • 25.5 4 4.4 29 
Service 26 26.5 23 25.2 49 
Professional · 25. , . 25.5 59 64.8. 84 

�..,..WWW---=--t:.W�,wOiiO,,,f.JWfw.r.w.-JwOi:; .................. �.....-... ...... .....411.---. 

98 100.0 91 100.0 189 
"'"' __ w_.,__....,.....,.._.. ......... l*l,ii,(»i�--�-_..... ...... � .. �-•--=-w•.acwww 

On the whole, the.table shows a trend.. toward higher 

occupations than the occupations presently filled by-their parents�· 

- 27 pu.pils choosing unskilled categories, up to 84 pupils choosing

professiona.l j0b levels of aspiration. There is a .significant relation­

ship b�tween sex and occupational aspiration, the fenia.les having a . 

distinct.pattern of high aspirations towarde the professional category. 

It is useful to note that although the In4ian ùnskilled occupational 

categor.y (trapper, fisherm.an) appears to be a ma.ie.phenomen0n, a breakdown 

by pu'pil typ.e irldioates tha.t no. i:Q.tl!!/gra.tèd male student seleeted. this 

type of occupation. 

*��9pupTÎs-·in this table exeludes the y�ung students - 13 ye.ars and
under 13 years. The scatter in their replies showed no oonsist�nt pattern ..

r�­

r: 

r1 
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The female unskilled represent those girls who selected marriage on 

completion of their schooling. Othèr thàn the comment on integrated 

students, neither pupil type nor sex renders any significant explana­

tory value. 

C. Evalyation of Fa.hher t s Education by the Students:

_,__ 

Selected Sample, 
Evaluation of Father1 s Education - Table 10 
Question No. % 

Fil'.l�her has more educa:tion thai:l I .need 88 27 .2 
Father has the sanie education as I need 63 19.5 

Father has less education than I need 172 53 .3 

323 100.0 

In the descriptive information under family background, it was 

.Pointed out that 67 .8% of the parents had Grade 8 education or less, 

and from the t_otal on children; s aspirations, a very high educational. 

aspiration of the children was recorded, so that it would have been 

expected that analysis of the data on the evaluation of the fathers' 

education would indicate that the children felt it to be inadequate. 

However, only 53.3% of the students felt that their fathers had less 

education than they needed. 

To compare the sets of data in another wa:y, only 2.3% of the 

students reported that their fathers had completed high school, 
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yet. in educational aspira·tions of comple·ting high school or betterJ" 

86% of the residerrtial students, 95 "7% of the in·tegrated students .and 

88 .. 2% of the day students expressed a positive aspira·tion, therefore 

. approxime:bely 90% of the »students should have rep,rted fathers

education�}as 11less t.han I need11 when in faC't only 53.3% d'-d so. 

Several observat,ions may be helpfuL Ei'ther the educa·tion,-
' ., . . . .. 

al aspirat,ions of the children are too high to be relia.ble or the 
. . . 

children may have misunders·t.ood · the question or both9 :. Th'ere is an 

. additional possibili"ty tha:t ·when answering the quest,ion. about 

their ow:n e:ducation aspirations,. they were expressing a free choice; 

but that because the evaluation of the fa·thers I educational level 

is a value-laden situa:tion the ,children r.na,y have reac't,ed emot .. ionaily 

to a judgem.ent that their fat.hers I education was less than a.dequâte.� 

Another possibili'ty unique to. -t:,he residential students is the effe·c·t . 
. . 

of the separation from their homes and fathers, seen in a tendehcy 

on the part of children removed from the home to idealize circum-· 

st,ances and surroundings in the home� I·� is also possible · to 

speculate that a ·traditional tface-saving 9 mechanism ma.y explain 

the children 1 s high evaluation of t.he·adequacy of the :t:athers' 

education, The cultural instinct of the Indiana is ·to avoid the 

epibarrassment o'r those· close to ·them, thus ·t,o. r·eport f'ather� 1 

education as inadequate· migh't have been in:terpre't:,ed by the 

children in this wày. 

,; 

• ,-1· 

--���. . 
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D. Achiav�7!_ent Ex,eec·t�'�;io��. of, -���-Cpi,fd:r.�;�f

Questions were wsed .fot· 1éitt ohildren· a�µ,·� :i;easons as

to why they expected o:r. did_ notr · èxwt:b 't,ô a�hÎf;'Ve· ·the i.deal Sob ·

which they had selec-tèd: hDo you :P:htnk ·this. is evër: lik;ely t,o

·happen? Yes:

Reasons for Nega·b.ive E.x.pec'l:,ations of
Aèhievement of Ideal Job - .Table 

Fac'tors 

Lack of self-confidence 
. Lack of ed.uca:tion 
LaGk of opportunities ·1 

Lack of parental support 
Discrimination 
O:thers 

....... 

-·

. . 

No .. 

.31 

20 
il 
'4 
·l
4

77

11 

% 

Li0 .. 3 

•· Jj. 7
lfi/3
5.2 

L2 
5�2 

100.0 

The reasons givèn by those children who did expect to
·' 

achieve their ideal job wer� alrnost identically di.stributed among

the possible categories lis-t-eo. in the above 'table on reasons given

by those who had negative expectations 9 · 

The 302 children whose replies could be aqalysed showed 

· ·225 who expected -tç. achieve th�ir· ideal job and 77 who did nÔt

e.xpec·t ·to do so. Of in·l;;erest, is the reld,ively small i:mport�nce

at·tached to parental support a,s ·to whe·ther ·they succeed or not.

!'t is also interesting -�hat only one student identified discrimination

as a fac·tor in not achieving 'the ideal jobQ When one considers ·the

emphasis on educa·tion, it is worth observing t,ha·t ·the st,uden·ts did not·

place 'this at 'the to·p of the·· l:is·t in reasons for achiev:f:_ng or no"t
...... ' 

achieving their occupational goal.
(", . ,. 
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E. Compar�son of Expecta:tions bY; Sex: A comparison of

the older students by sex reveals the �ollowing: 

Occupa:tional Expectaticm of · 
. 6lder. Students -Table 12.

Males F·emales 
. .

· No-� % No .. % 

Positive 86 76.8 69 68.,3 155 
Nega·tive 26 2J ,, 2 _32 31�7 5� 

112 100�0 101 100.0 213 

Earlier it was found. that' femàles had significantly higher · 

occupationala�pirations than the males:. Jt is,therefore int'eresting 

tha·t the females I positive exRectat_ions.- for :the future are slightly 

lower than the males. 

CONCLUSION 

Both educational and occupa-tional aspirations of ·the 

pupils are high� But .this high aspiration level can be modifièd by 

·�wo findings, - the children ts evaluation of their fathers 1 

. e.ducational level in relation 't,o their own edu9ational needs and 

the older females 1 expectations o:f achievement. 
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3 .' Children t s Attitudes 

3 1 

The first table deals with the children t s attitude about 

work, ttthe important things about workingn . (The young students 

have been excluded from this and following tables related to work.) 

A. nrrnportant Things about Working": · A comparison by

sex shows the following: 

Reasons for Working - Table .. 13 

Males Females 
No. % No. % Total 

Making money or making 
a living 76 63.1 47 48.9 123 

Doing something useful 18 16�2 24 25.0 42 
Keeping busy 3 2:�7 6 6.3 9 
Being withoth�rs 14 12.6 19 19.8 33 

111100.0 96 100.0 2D7 

The males appear to have a tendency to be more pragmatic 

in their concern for making a living. The very practical response 

of more than 50% of the pupils in their attitude towards "'the most 

important things about working" may merely reflect the low economic 

status of their families. It is a luxury even for the idealistic 

teen-ager to consider altruistic motives when economic want is so 

evident. 
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B .. · · At·tltudes of )'Upi;I.s towards· Job Loca·t-;i..on:. 

' ' .. 

Pupil A'Uitude toward Job Location - Table lh
.. 

. 

NÇ> ... % 

On or near · res·erve ; 23 , 

10�6· .· . 

In large tqwn.or city 125 · ?Îi-8
Wherever i't is easies"t 6tl· 3L5

216 100,,0

There were no· differences -tha·t -could be explained by sex, 

age or pupil type .. · The acceptan·ce of the white community as the 

locus fo_r employment demonstrat�s practica,i reco�t1ition o_f tbe.

limitat.ion of career opportuni'ties on the reserve as, well as an . . . . 

a:t:titudi.nal acceptance of adjusting to a whi'te culture location. 

Urbanization is added ·to cultural difference as a tension for the

child in the future. 

In contras·t; ·to this attitude ·towards job location were 

the responses to de-t:.ermine.where the children t s friends live� 

Only 5.8% of all students reported that they have· friends_in town
.. 

while ·the remainder replied that their �rie-nds live either a·\; the 

residential school or on ·the reserve� When one compares their 

l;i.mited · contac·t with people in the towns with their choic·e of a 

future job location it can be an:ticipated that children are going 

:to experience difficulty in adjus·ting t,o the white cul:ture ... 

.,; 
' 
IJ 

.IJ 
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of the children on tproblem: Indians have in earning a living'.reflect 

two types of general problems ,. 
the first problem resulting from the 

nature -0f the Indian culture and the second problem resulting from 

discrimination of the white culture� Significant differences were 

revealed between the attitudes of t�e youn�er students and the attitudes 

of the older students.· 

*'°"*' .......... � 

: Problems Indians have in Earning a Living by Age 
........................ .,.... 

Problems resulting Older Pupils 
from Indian culture No9 . % 

��---.....--·�"'°""°*' .. ......_._ .. 

a� Lack of education 73 38.8 
b. Instability in work

(lazy, shiftless) 13 6.9 
c. Behaviour problems

(drinking, fighting) 23 12o2 

Discrimination of white· 
culture ���

a. Lack of jobs 33 17.,6 
b. Lack of adequate income 22 1L7 
c • Discrimination 24 12.,8 

,.. ...... www -c .... , ....................
.
.............. _______ ...,.. 

188 10040 

Younger 
No. 

25 

5 

10 

38 
27 
8 

113 

- Table 15

Pupils Total 
% No� 

22.,1 98 

4.4 18 

8.8 33 

33.,6 71 
23.8 49 
T.l 32 

lOOoO 301 

The older students tend to èmphasize the problems dependent on 

the Indian culture itself, approximately 58% responding to these questions 

as the important ones Indians face in earning a living. Approximately 

65% of the younger students tend to define·the major.problems ·as those 

resulting from discrimination of the white cultureo This could be 

understood as a reflection of the older students ! greàter sensitivity 

and concern to overcome problems they observe in adult Indians ! efforts 
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to eàrn a 1iving ,i Being closer_to the age of responsibility they 

appear to be responding to the individual probJ.ems they foresee 

for themselves.in earning a living� 

D4 Attitude about School: The pupils were asked to 

· state their biggest p:roblem in schooL

Biggest Problem for Student in School by Sex -
Table 16 

-----------------------------4 

Male Female 
·Prob.lem No .. % No .. % Total 

Academic 57 38,.S 51 34.,0 108 
Restrictions of System,
Discipline, Teac.hers 46 -31.1 39 26 .. 0 8.5 
Personal Inadequacy 11 7 .. 4 9 6".o 20 
Pupil- Relations 19 12 .. 8 3.5 23,.3 .54 

.Isolation from Reserve 4 211>7 7 4 .. 6 11 
No problems percei ved 11 7 ,.4 9 6 .. o 20 

• 148 100 .. 0 150 100 .. 0 298 

While the boys appear to be more upset by the restrictions 

of tne system ( e,,g. discipline and attitudes of teachers) there is 

no significant finding when anàlyzed by age, pupil type or sex $ · 

It is interesting that while the academic subjects are listed·as 

the biggest prob.lem and restrictions of the system come second, 

pupil relations are reported as the problem of 54 of the 298 

students .. Two factors are worth noting: first, the children in 

·the residential school never escape from the pressure of the peer

group.
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Their activities are group oriented and hence if they are having a 

negative relationship with another pupil they are constantly forced 

together by th.e institutional routine. Second ., the integrated student 

may be experiencing adjustment problems in a white-dominated classroom 

situation. 

The children were asked what • � • ttThings they would like to 

do more often?" 

Pupils' Desired Activities - Table 17 

No. 
--

More groups at school 115 37 .6 
More leisure 77 25.2 
More educational opportunities 50 16.3 
Mentions training for work 43 14.1 
More involvement in white cornmunity 14 4.5 
·satisfied 7 2.3 

306 100�0 

The absence of organizations in the residential schools other 

than religious societies is reflected in the interest (37.6%) for more 

group activities. This answer is not inconsistent with the 25.2% who 

wanted more leisure or free time; as this reflects the routine 

scheduling of the institutional day. It is interesting that 30.4% 

of the 306 replies show an interest in educational and training 

opportunities. 
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The final table in this section deals with the students, 

attitudes towards . " ,, 
1What the residential s:Chool has taught 

Il you.,

"What the Residential School has 
Taught You 11 (by Age) --Table 18 

0lder Younger 
Anâlysis of Factors No ., % No .., % 

Education 69 .35..,7 45 39.8 
Manners and skills 53 27 ..,5 . 30 26 .. 5 
Character development 40 20,,7 14 12 .. 3 
Preparation for work 26 13�4 20 17 06 
Religion 3 1 .. 5 3 2 .. 7 
General dissatisfaction 2 .L,i .1 .s 

193 100 .. 0 113 100,.0 
. 

Total 
No ., % 

114 · 37 ,,J 
83 . 27 �1 
5h 17 .,6 
46 15�0 

6 1.,9 
3 ,.9 

306 100 .. 0 

All the children score education as the most important thing 

the residential schools have· .taµght'·them,.. Manners and social skills 

rank next in importance and are a white cultural adaptation indicator .. 

It may bè inferred that the children feel more secure in respect to 

white culture as a result of the training in manners and social 

skills� The older students appear to place more importance on 

character training than the young�. The surprising response is the 

extremely low importance attached to religion� Considering the· 
. · .  

·nature of environment with its strong réligious overtones., the

children a.ppear not to attach extraordinary significance te their

religious training.
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GENERAL OBSERVATIONS 
��-� 

In testing the questionnaire ·data agairist· the three 

variables of age, sex and pupil type, the conclusion that must 

be reached is that neither pupil type or age appears to explain 

any variation and that sex is appreciable onlY, in the case of 

occUpational aspiration, and attitudes towards work. 

The findings are so negative for the variables selected 

that the classic approach, to the investigation and ànalysis of the 

adaptation pattern of Indian children is completely repudiated for 

further research .. It remains to·study the California Test of 

Personality in the next chapter to observe whether the finqings 

of this test throw significant light on the adaptation question. 
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CHAPTER III 

C A L I F O R N I A T E S T O F P E R S O N A L I T Y: 

ANALYSIS AND INTERPRETATION 

The California Test was used to explore another facet of the 

development and att'1.tudes of .the children in the Indian residential 

schools. Analyticallyl) the test scores were used to investigate 

two things: the over-all adjustment level of the Indian children 

related to the norms established for this personality test; and 

the relationship between the children t s adjustment level and 

specific factors selected as measures of adaptation. 

To prepare the tests for analysis, the percentile ranks 

(potential range: 1�99%) for total adjustment were divided into 
. . . 

th�ee categories representing 'high1 or well-adjusted (over 50%)

'medium' or average (20-50%) and 1low t o� poorly-adjusted (10% and 

under). 

High Medium Low 
lover 50%) (20..;.�0%) (10% and under) Total 

Number in each 
category 83 233 38 354 

Percentage in each 
category 23.5 65.8 10. 7 100.0 

Thèse divisions, somewhat arbitrarily appointed, separate the 

more extreme cases from the majority range in our sample. In some 

cases, the data suggests that a more appropriate analytic break would 

be at the 50% point: 50% and under the be 'low', over 50% would be thigh'. 

1) see Chapt er 1, page 9 for a detailed aooount of the selection
and use of the California Test
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Certainly the scores under 50 can be described as 6low 1 if 

related to the norms set for the test, suggesting that the single 

break at 50% might provide a more legitimate portrayal of the 

adaptation of the Indian children to the white culture., 

High ( over" 50%) Low (50% and Under) Total 

Number in each 
category 83 271 354 
Percentage in each 
category 2Jo5 76Q5 100 '! 0 

However, for the most a�eurate description of student adjustment 

within the schools, categories representing three degrees (high.,

medium and low) were selected as scores of adjustment and were then 

tabulated against selected information from the children's questionnaire 

and data sheet to determine the relationship between adjustment and 

adaptation only., 

1 .. General Findingsl ) 

The adjustment level of the Indian children tested falls 10% 

to 20% below the norms established for the test., The consistency of 

this finding across grades1� suggests that a disproportionate number 

of .the Indian children in residential schools are deviants from the 

system of behaviour and altitudes supported in the white culture., 

The possibility that the questions were merely misunderstood 

by the children only supports our generalization of their alienation 

from the concepts normally internalized by children in this grade 

range. 

1) Any differences in total case nµmbers for tables reflect imcomplete
answers for those variables described by the tablese

�!- The Elementary Form (for Grades 4-8) was used for Grade 12 integrated 
students from Lebret ,. The generalizations cannot legitimately apply 
·to grades above the· accepted grade �ange., and at the Grade 12 level
they seem par,ticu;Larly.�applic�ble�
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Although there was some slight difference between the 

percentile ranks for the sub-sections of personality adjustment and 

social adjustment, most grades (14 out of 20) scored the same for both. 

The average percentile ranks by grade is remarkably consistent, with the 

exception of Grade 12�. 

Average Percentage Ranks for Total Adjustment by Grade 

Grade 
Percent 

5 
30.0 

6 
30.0 

7 
35,0 

8 
35.o

9 
40.0 

10 
40.0 

2. Association of the California Test of Personality with
the Inde_pendent Variables

Adjus·tment Scores Related fo Age = Table 19 

13 & over Under 
Adjustment Scores No. % No. % 

High 57 25.8 24 18.2 

11 
40.0 

Medium 145 65.9 87 66.4 
Low 18 8.18 20 15.3 

Total 220 100.0 131 100.0 

12 
60 •. 0 

Total 

81 
232 
38 

351 

There appears ta be a pattern of association between age and 

(25.8% to 18.2%) adjustment; the older student is better represented than 

. the youtiger in the high test score category and the younger more than the 

older iÏ1 the low test score category (15.3% to s;2%). The association 

is significant enough within the high and low score categories to suggest 

tha t age does ex.plain some of the varia tien· among the scores. 
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Adjustment S·cores Related 
')'-:; :.: . :,·'13"&· over-

IAdjustmènt Sèôrës· No. % 

High 43 24.4 
Medium ll2 63�6-
Low 21 11�9 

Total 176· lOOi,O 

to Se:x: ....Table 

. . · Und�;r. -1;3 ., -. ·N .· .,. ··%·' 
09 . _ o 

40 -22<)9
117 67 ;.,2 

.•. 17 .:.,. �:1· .9.� e 
174 ·100<1,1 0

.:. ;� 
• •'I•: 

.. 

. ... 

20 

Total· 

83 
229 
38 

350 

�·f',:·:. 

It can be noted that there is approximateiy the same percentage 

of males and females ( 24 .. 4% a�d 22,â%f 63,.6% and 67,. 2%; il<)9% and

908%) represented i_n the test score ca�gories high, medium and low.., 

Therefore, there is no signifioant association between sex and 

adjustment measured by the California Test of Persona.li ty "· 

Adjustment Scores· Related t,0 · Pupil Type ·of- Children- ... -Table 21·· ·

Pu:pii1.t1 _ Type 
Res1.dential Integrated Day 

�djustment Scores ·No a % Noe ·% No., % Total 

High 44 21�1 22 29.,J 17 24o3 83 
Medium 140 66a9 46 61.�J- l.i? 67 ,; l 233 
Low 2, ll;.9 7 9,.3 6· 8 .. 5 38 

Total 209 -100.0 ·75 100$0 ?O 10000 354 

The;-e is no signif�cant associa_tion betwe�n pupil type and 

this measure of adjustme.nt although there is a pattern of concentration 

of the higher adjustment in the integrated pupil type high test scores 

(29.3% of the integrated students) than in either the residential 

(2101%) or day pupil type (24.3%).



Reasons for Admission Rela·ted_ to Adjustment Scores - Table 22

Rela:ted to the residential and irrtegrated pupil types is the sta·ted 

reason for the chil.çlren, s admission into the residential school -

(welfare or education) and its association �ith adjustment .. 

. -

Adjustment 

High 
Medium 
Low 

Total 

Scores 
'Education 

No� % 

20 20�2 
70 70.7 

9 9.1 

99 100.0 

Welfare ·Total
No. % No� % 

43 25.0 63 23.2 
109 63 .4 179 66,1 

20 11.6 29 10. 7

172 100�0 271 - 100�0 

. Al'though there are 254 0% of the welfare admissions represented 
. 

-

in the high ·test score category as compared to 20. 2% of those admi·t:t,ed 

for educational reasons, · 't,here is a lso a greater percentage o-f. the 

welfare group represen:ted in the low test score category (11.6% compared 

to 9.1%). This pattern however does not signify an important relation­

ship between the ·two variables of reasons for admission and adjustment. 

Adjustment Scores as Related to Individual Schools: 

Average Percentage Scores by School 

Beauval 35�0 Gardons 35.o
Onion Lake 30.0 Muscowequan 30.0 
Duck Lake 35.o S'li. Philips 30.0 
Prince Albert 35.o Lebre·t ·40.0

Cowesses . 40.0
-L-1. -·· 

[']

L7

(l
· *Ed.uca·tion reasons are 'thè combined result of rows 2,3�4, of col. 18,

card 2: welfare reasons, row l,5,6, Day s't.udents are omi"t'lied due ··�o 
L ... lack of admission forms. 
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------·----1-
A'verage Sco:re.s by Grade and. School�k 

1---------------------------,.---------4 

Schools 5 

Beauvà.1 
0nion Lake 
iDuck Lake 
Prince Albert 86 .. 3 
Gordon 97 .,3 
IMuscowequan 
St� Philips 
Lebret 
Cowesses 101 .. 4 

'6 7, 

·J·· 9B�o
9

6

19 98 6 

101�8 
97 .5 -95 .. 8
92.9 

103.,4 

8 ·,. 9 .· 1.0 -·ia�_,-. . l.2

106a2 

99.,3 
105,.2 

100'1!8 102 .. 0 

102 .. 9 
1051;15 107 .,0 115,..9 

l02o6' 

The similarity in these scores suggests the lack of a sign­

ificant association between the schéols and the adjustment of the 

· children ,. 

�(Norms for the test ·would be 50% or an average row score of 111 - 117"
These figures agai� demonstrate the relatively low adjustment scores 
of th.e Indian student population • 
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. 3. Adjus'tinent and Family Background Variables . 
' ' 

. A. ·. Fathers I Occu�tion: The. first: two c_ategories · 

( funemployed. 1 '. and iunskilled t): are combined as i1ow t occupa·tional · 

level, and the last three ( t semf-:5killed i I service t rprofe$s:i,onal r) 

as 1 high •. 

�djù.f,tment 

High 
Bedium. 
Low 

Total 

Fa·thers I Occupation.al Level as Rela·ted 
·t.o Childrens 1. Adjustment Scores - Table

Fathers 1 

.Low 
Scores No. 

47 
134 
17 

198 

Occupation.al 

.. ' 

Level 
% 

23. 7 ,·
67�8 

B q 5. 

100.0 

Level 

High 
No .. 

9 
17 
4 

30 

23 

Level 
% 

30�0 
56,,7 

lJ .. j 

100.0 

Total 

56 
l;>l 
21 

228 

Within -the occupational categories of the fa·thers there 
' 

� ' 

' ' 

appears to be no consistent pattern of d.ifference. Those children 

wi'th fathers having. higher level occupations are be·t-tèr represented in 

the high 'test score category (30.0% compared to 23-7%), bu·t this does 

no·t continue in the medium score categ.ory nor the low score category 

where one might expect the representation to be lower, Thus ·th�e is 

no significant, associa·tion between. the fa·thers r occ�pational level 

and ·their children 1 s adjus'tmen:t· scores. 
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· Fathèrs 1 School Type Related_
To Ghildren-1 s · Adjus'tment, �-- Table 24

-� . ·--:· ,,� _., . 

' .. 

Resident:ial Integrated 
A.djustment Scores . ·No., 

···t ·No� %· 

. ,\. 
. .. 

High 42 1 v�,-
27 ) .. 

M�dium 100 64 ·5 9 81;. 
J:.ow ' lJ 3:: •4 . ·°'.; l· · 9�'.1 

.... 

tt'otal ... 
155 .. 100; ,o 11 ldO"O ..

... 
.. 

·.:·.-

Day 
Noo % Total 

21 21 .. 4 64 
67 68.,3 176 
10 ·10 .. 2 24 

98: 100$0 264 

Althàugh there appears to be a much greater percentage of 

children with.fathers who have attended resident:t�1-or day schools in 

the high test score category ( 27 ".1$ a'nd 21114% as compared to 9 .,1% for 

the integrated school type), those children �hose fathers attended the 

integrated schools are best represented in the medium test score 

category. -The representatation across the low- test·score category is 

equalo The small number of t1te integrated children represented makes 

any conclusions impossible� There is no significant association 
\ . : 

between the re�idential_9-!ld_,q.ay pupil type of father, and the children 1 s 

adjµstment. 

Although data on .family ba.ck�.-1s--1nadeq:,:wte,._,_:t.her·e is no 
. . . 

' . � . 

associatie>n. seen here bet:"een adjustment and family background. 
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4. Aspirations, Attitudes and Adjustrnent _ .. ·

A. Aspirations and .Adjustment: The association between

aspirations and adjustment would be;expected to be positive,

- integrated personalit,y does produce healthy and_effective attit.udes
' ' 

about the future; poor adjustment, doubts and pesitation about the.

future. 

.A recent study of fifty children disëharged form the 

Residential Treatment· Centre of the Children 1 s Aid Society of· 
1) . 

. 

. Clevelapd supports the selection of 1 degree · of adàptation 1 as 

the crucial indicator of treatment success. The report ··on this -

project states that a �child might experience initial change, but 

u:n:less he can susta.-in_ ·this and function with some degre_e of inner

harmony in accordance with societal standard·s, it carinot be said 

that he has been treated successfully. 

. .

Educational Aspirations as Related 
To .Adjustment Sc:ores - Table 25

·-

Ad,justment Sçqres 
Educational Aspiratons High Medium Law 
of the Children No. % No. % No. % Total· 

hntil 16 or Grade 8 4. 4.8 30 12.9 10. 29,4 44 
Firiish High School 11 13.4 51 21,9 4· 11;8 66 

College or extra . 151 · 6$.2 58.8 Job Trainini;i: 67 81. 7· 20 238 

Total 82 100.0 232 100.0 34 100,0 348 
• '

1) Matsushima, J. S�me aspects of definj�ng,. 'success I in
• .. - -

""" • "" "' ... "P' ., ,.. .... . , , 1 rJ, . ·"' """ , ,....t:,, r 
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·. ·A pattern :of a�sociation definitç)ly ,�ppears to emerge

.., , •.. ,ii,ë··;t�ee ·s,.cores :réi.r\g,djustl)lent:. are co.rrela:ted· wfth ,�ne 
·
:t:tu:'ee. � . . . . ... . . . . 

' l.�v.�l�, ,of- '11tspi;rà·t.ian,s., ' Thi� :i�i pàrÙ.culnrly-, ,tlQ:tJ.�.ea.b};e acx0..sa·: ' ·. · .. 
. � . . :. - ·. 

� . . . . .... 
. . 

.. . . . . 
... ,, ·, -, . . . -. 

t�� ·�•.eh1iege:�::,�a:·.lé�i-a jo.b :t;raini�� JccâtègQey ��ci, h�ds ·wli�û',' .. ,, ...

. tl\4 �b�-.,. ,i� -·��l.if1ed ,iis ooggest�:�i�to · low a���·t4o�a. :(��t�t···;: ·. ': .:: : : •.
i6. 9.�· �adè · $) �rtd · high· àspirati�ns (finish. Hiih School · à.nd .. · ·. '_: 

'
.

_ .. , ,._ •. ,• ,• . ., . . .. \. . ' 

College o:r extra Jgq: T1;aining) � • .' T:biiie :with a:· hi;gti, adj.µs t.;men-b ·. · . 
, ,. ... ,.,\ 

'r_ ·_1. <. ·-· 

score.ha'{e .})$ghei ed�c.�'tionai aspirations (95�:t) .... T·hc;>se with toi···.. .\
. ; . -· . . . .._. . . . . . . '. . 

Low
High 

Total 

. ··ispir�'tiôl'l$ .
. 
(lQ�, and :high) Reiatëd ·· 

· .. ·. To Adju�tment'. Scores .. Tâblé 2-6 . ·. . . . . ··· .. 
· •. 

.· High .·, 
. ·No. % 

As'I>�rations 
'· ··· . Medium 

No� .. ·. � 
( ne Low 

. No�· .. % 

4 4.8 J.o l299 10 29�4: 
75 ·9541 ·202. !j?.l ' 24. 70.0 

82 100.0 ,232 100�0· '·,.'' .34 ' 100;0 .·

.. Total 

ù4 
J04. 

Thêse · tab:\,es· demonstrate a po��ti:,,� re:I.aticinship çe-t.ween 

· ,adjus-�men:t and· educattona1 àspi:ra-tio�s.,. . 1'i'he rela-t;ionship 1;>$;.tween. \ . . 

· ·•. ·tbose with. 1 high t a.Spi.X'.at,��ns .and
. 
hi,gh. a�jÛs:tment ·scores and 'thos� .

with 1 1ow 1 ·(10% .. and·under) adjustm,et1t; �l!ld :tow a�pirations i$ 

. partiçu,larly in:terès·ting � · · 

._., . ......
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Children t s Evaluation· of tlieir"Fatnerst·· 
Educational Level Re ated to Ad .·ustrnent Soores - T.able 2· 

--. ----==::=.a===-...... --------:-------------"-'--...... -------=;,;...;;;=-.:.:-.---.,;__--1 

Evaluation of High 
Fathers Education No. 

0rnore than I rieed" 17 
"same as J; needn 12 
"less than I need" 

Total 77 100.o" 

Ad,justment Scores 
Medium· Low 

No. No. 

52 . 25:.8 8 24._2 
39 19_4· - -12 .36.4. 

110 .2 

201. 100.0 33 100.0

Total 

77. 6.3 

311 

There does seern to be a pattern .of association betwèen 

adjustment scores of the stûdents and the evaluatio� of their �ath��s t

education. Those students with a 'high' sco�� de�in_itely appear.to. 
. . . 

be more· realistic (62.3% say fathers have less than they. need) in.· 

their evaluation than those who have a 'loW-' score ·(only 39.3% sa.y . . ' . 

their fa th ers have less than they need) • Even those wi th the 'medium'. · · .: 
. 
sc�re. ap;pear significantly mo:re realisti_c tha.n those with -�ow sèo:res ·,.. :.

(55.2% as c·ompared to 39.3.% say their fa.t_hers have .less education 

than they need). . When "les·s -than 'I needrr is de.t'ined .as realistic, 

and nmore than I need'1 and "the. sa.me _as I ne·ed"_ as unrealistic
.,

the follo$g table can be drawn to dernonst:r.ate the realisrn of the 

children •. 

Children's·Realism Related To Their Adjustm.ent Scores - Table: 28

; 

-Evaluation

Realistic
Unrealistic

Total ..

_High 
No. % 

48 62.3 
29 '37.7 

77 100.0 

-
Mectium Low 

No. t No. % 

110 55.2 13 39.3 
_·91 L.t;.2 20.60.6·" 

201 100.0 33 100.0 

Total 

171 
lli.O. 

311 
' 
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There is a defi.nite pattern of relationship between 

adjustment scores and realism.as measured by this data. The 

most realistic are best represented in the high scores category 

(62.3%) and least represented in the low se.ore category (39 .3%). 

Unskilled 
·Semi=skilled
Service· 
Professional 

Total 

Occupational Aspirations of the Children 
Related to Adjustment Scores - Table 29 

Occupational Aspirations and Adjustment 
High Medium Low 

No • % · No • o No. % Total 

.. 8 100.0 19 100.0 31 100.0 303 

This table could be simplified by using the same break 

in categories used in the a11a.lysis of fathers' occupati'onal leveL 

('«High aspirations' would
.
include 'semi-skilled' 'service' and 

'profession.al'; 'low aspira�io�s' - 'unskilled'). 

t ona As r.

Low 
Hi h 

Total 

High and Low Occupation.al Aspirations 
Related to Adjustment Scores - Table 30 

Ad.,justrnent · Scores 
High Medium Low 
No •. No. No. 

12 1 
66 8 

8 100.0 194 100.0 1 iOO.O 

Total 

7 

303 
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Within the ·test score categories, high, medium and low, 

there is almost ·equal represen:tation.of those children with low 

aspirations (15.4% - 14.4;t and 19�.3%) and those with high aspirations 

(84.6% - 85.6% and 80.7%) • . There is no significant association 

demonstrated. 

The Expectation of the Children Related_ 
To Adjustmerrt Scores - Table 31 

-

High Medium· Low Total 
Occupational Ex:eect .• No •. % No ,, % No. -% No. %· 
Positive éxpectations 55 78.6 154 69.1 27 75?0 236 71.7 
Negative expec"tations 15 21..4 69 30.9 

--
2;.o 93 2a., 9 

Total· 70 100.0 223 100.0 36 100 .. 0 .329 100.0 

There appears ·to be no significant association be·tween 

expectations of ·1chievement, and adjustmènt as . there is approxirnately 

the sa.me representa:tion of expectations across the three tes.t score: 

categories. 

B. Attitudes and Adjustment: A tes·t was done for the

ass·ociation between adjustment, and attitudes "towards work ( "the 

important, 'thing about working�', location of future jobs and the 

· problems Indians have in earning a living) and education by the

residential school (parental involvement, ·the bigges'l', prqblems

in school, an· evaluation of wh�'t. "t,he residential -school has 'taught

'the stude�t,s and 11what they would likè 'to do more of 11). 
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. �) . At,titudès· t.Pwai-d Work 

The:re did no·t �ppè�,· \o �e �flY �;t.gnU'ica.-n� :reJ.a:tionship 

·. 't;>,e:tween adjustmen:t and ·the··.lt;\.�l"�a�·t ·.tntng ,l.1.9�u·t WÇl;'ki�\f 9:r

·· · àdjustmen� and future job, 10.ca·�iono Ther� did �p�ear ·to 'be 1
. . � . .· 

. . 
. 

. 

relatior;sh;tp between adju�rbm�nt,s scores a,nd �rtiude't\t.s t :perspec·tives

on the· ptoblem Indians had ea.rning a. Ji.iving�

... ..· . . . 

Problèms Indians have.Earni11g a Liv;tl'lg 
Rela·t.ed t,o Adjustment Scores.· ... Table 32 

�� . ' 

" 

Medium ' '
.... .... 

High Icw Tottl. .. . .  ' ' . . .  , . . 

No. % No� '% No� %·
l}. 

Problems. imposéd ,, 

38o7 153by Itkiian cul:ture 49 72.l 92· 47(12 12 
'2)

Di,scrimina·t.ion by 
10J 6103 lhl ' the whi't.e culture 19 27o9 ,2.s· ·19.' 

" -�-
Total · 68 lOOoO 19, 100,. 0· .31 .. 100.0 2911 

' '' 

72 <i 1% .of the bet't,er aè.justed studen:t.s ( 'high 1 ) see ·the . 
' ' 

· problems in ·terrns o:t the Indians I inabilit.ies or inadequacies, whereas

only 38� 7% of the more poorly adjus t.ed s·t,�d,en:ts hàv$ the same outlook�. 
. 

. . . . 
. 

. . . 

6:1�'3% of ·the triost poorly adjus:ted see the. problems a�· on.es. imposed by

·�he white çultur'e ( discrimination) as compared to 27 v9% of the be't,t,er

a9,justed st,udents. . One would expect ·thErt. the be·t:.·ter ao.jµ�tet.i s:tudeîtt..S

have· reconciled ·their minori't;.y situation with the ·r(?alit,ies of ·the·

. do�na�t culture. They àppear t,o have adopted ·the. majori't.y whit,e 

posit.ion .at .l.east in relation to Indians a.nd. ·t.11eir tuture,, ($ee 'aQj1*i'��'Q1' 1·
and· 'educational aspil":üio11s 1 for conf:i.ma·tion of .this)i, 

•-:·'.,;��·. 
1Y ''fncluding l.ack of êdu.ca·tiona1 dri�e� ins·tabili·ty in ·work and behavi.ou:r ptioblem.s f 

2) Including lack o! job opport.uni·ti.es and adeq�a'l;e income for clot,hes an4
shel:t.er and personal. discrimina-t,ion ;, · · · 

{i- Missing ai:e 9 scores for day. s·t.udents in ·the 'high� category-.. 



5 2 

b) Attitudes toward Education by the Resideritial School

One w6uld·expect the·more poorly adjusted residential 

and integrated students to show evidence of anxiety concerning. the 

amount of involvement with parents; however there is no significant 

association between the two.variables. 

Attitudes Toward Their Parents t Visits 
and Adjustment Scores - Table.33 

High Medium Low 
Students want: No. % No. % No. % .Total 

"l'-foch more 
or never" 27 52.9 101 60.5 22 6.4.7 150 
ntittle more 
or sa.me n ?l, L.7.1 66 19,5 12 35; 3 102 
-· 

rrotal 51 100.0 167 100.0 34 100.0 252 

The children with the high test scores seem to have 

somewhat less need for more parental interaction than those children with 

low adjustment scores (52�9% compared to 64,7%). This could be an 

indication of less anxiety about this type of family interaction, or 

it could merely indicate that better adjusted students actually feel 

closer to and see more of their familles. 

Ir 
I' ., 
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Children�s Estima·tion of the Biggest Prc_iblem
in Scho.ol Relat.ed to Adjustment Scores - Table 34 .,\ 

- ·· 

.• . � . .·,· ., .. 

High ·Medium . . Low 
Problems seen a�t ._ - .No ,. % No,. % No� % Total 

"Own" problems 31 -54.-o 85 47.0 12 39.0 128 
_ Brought on by 11Ôthers"· -2; Ti5.o 94 ;J.ë5 19 

-

01.éî
' 

139-·

Total 5-i- 100.0 .179 100.0 J1 100.0 267 

To analyze the data dEirived from the question on the 

"biggest :· p;oblèm in school II in_ r.�iation to · adjustment scores, the

categories of the ot"iginal code wer.e regroupedinto persÔnal or 

académie problems ( 11 own1i prob].ems) and -pr;blems brough-t on· by others 

(pupil rela·tions, figh'ting, ·and ·discipline or teacher probl�ms) • 

. The relationship is no:t signl.ticant- bu·t ·a - p�t·tern does 

. appear whereby the" bes·t adjusted :see school problenis as their 11own" 

(54. 0%) and the mo.st, poorly ·adjusted see. them as :prim.a.rilf ·the 

result of 11others 11 (53.0%)., 

11What the residential school has taught you II showed no 

significant, relationship with adjustment as measured by the 

California Tes t. of Personality� 

'.,, 

·:; . ·, \ � ... 
' . 

...... ::: 
,,; 
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Children's Desired Activities Related 
To Adjustment Scores � Table 35 

Type of Activities-

Leisure or Sports • 
Education 

Total 

High 
No.· % 

' J6 
18 

54' 100.0 

Medium Low 
No, % No� .% 

165 100.0 21 100�.0 

'. Total 

190 
50 

240 

There.was a greater tendency for the best adjusted children to 

concentrate on the desire for more educational opportunities, when compàred 

to children in the medium �d low adjustment score group (33.3% compared 

to 17 .. 6% and 14.J%) � 

Those children whose adjustment is scored as medium or low 
. 

definitely appear to prefer spor_ts; more so than those whose adjUstment .

is scored as high '(82�4.% and 85.7% compared to 66.6%). 
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CONCLUSION 

The adjustmen·t scores have signifioance for their 

association with educational aspirations. The be·t'ter adjus:ted 

· s·tudents ( 1 high ') defini'tely have a grea:t,er concern with ·the

need ior education which holds throughout other. ques·Uons

involving an educational component. In somé_cases, (perspective

on school problems arld occupa·tional probletns of Indians) there

appears to be a pattern emerging which would be iden·tified with

. adaptation toward the white culture. The l,)e:tter adjus·ted, 

students seem to have set themselves 1 outside 1 tneir own 

culture (i.e. they identify problems as characteristics of 

the Indiari race) .instead of se'tt,ing themselve.s against the 

white cul:t\lI'e ( i.e. the _poorer adjusted tend �o. mention 

discrimination or discriminatory practices as causal). 
• 1 

•. ' .  . 

This explanation ·would have to be tested further · t,o 

measure the significance of thé pa·t-tern; however t,he practit,ioner 

should not·ignore the implications of social and personal 

adjustment for the realit,y of. adaptation. A balanced inves·tment 

in the personal welfare and adjustment of the India:o studen:ts . 

. should be more effective than· ·the preserrt tende'ncy to an 

irrtegrat,ed educational system. 
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LEGAL STATUS AND ADMISSIONS 

Legislation côvering residential schools is a part of the 

Indian Act, 19·51.. This legislation defines a ·child as an Indian 

who has attained thé age of six years bu·t has not attained the 

age of sixteen years and as a· persan who is required by the 

Minister to attend schooL The legislation defines schools as 

including day schools,technical schools, high schools and 

residential schools. 

Section 113 of the Indian Ac·t s·tates that the Minister 

can enter into agreements for the education of Indian children 

with: 

a. the government of a provincë,

b. the Commissioner of the Yukon Territory �

c, the Commissioner of the North·West Territories, 

d .. a public or separate·school board, and 

e. a religious or charitable organization.

The legal basis of the residerrtial school system is 

permissive in that the legislation sets out alterna·tives which 
. . . . . . . 

the. Minister may use in ·the provision of educational facilities 

for the Indian child. 
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The .nine re:;,idet:rtial schools in Saskatchewan are owned and 

maintained by the Indian Affair.s Branch with contract.ual arrange-

. men:ts between the Branch and the religious çlenominations regarding 
. .. . . . . . ... 

management of ·the schools� The form for admission to a residen-tial 

schqol is signed by the parent or guardian of the child._ In 

theo:ry, the· It1dian parent places his child in a residen"tial school 

but in prac-tice; the_re are numerous variations as to who takes 

the initiative t,o s·tar� ·the admission process. Qui'te often; 

family breakdown · leads ·th_e supèrin·�endent of an agency or his 

staff to place a child. 

The admission applica:t ion signed by the parent or guardian 

gi ves a measure of gua.,rdianship to ·the principai while the child 

is attending school. 
' . . 

. Permissio� for medical and dental t.reat--

ment;, as ·the .J)rincipal deern,s necessary, i� conveyed by the 

signed form. But ·the form specifies. ·that in all _cases involving 

an operation
j 

an endeavour· shall be.inade·to obtain the parentsi 

- consent.

The principals hold differing views as to the measure 

of guardianship conferred. on them. _· Some f eel. ·that. it presents 

no problem at all, and that they are· the legal guardians of 

the child w:Lth all the rights and responsibil�ties of a 

guardian;_others feel that the parents are the legal gua:rdians 

and could revoke the agreement and remove the children from 

·the residen·tial school.
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The admission form, however, spells out that the child shall 

remain under the guardiariship of the principal for such term 
. . 

as·the Minis'ter deems proper. 

The guardianship issue is a special problem when 

children are inV'olved in residential schools for othe:r than 

ecfocational reasons.. If_ the ·child is in need of protection 

due to family break-down, the admission form type of gua:rd{an­

ship is weak. In ef fect the parent can revoke his consent 

to have the child remain in residential _school. Most of the 

principals expressed the view that if a parent demanded his 

child be released they would comply. Again the placement of 

·the child in a foster home during the summer appea:rs to be

assuiriing guardianship rights beyond those conveyed by the 

admission forrn� There is a real contrast to the extreme care 

exercised by a ·court of là.w in child welfare proceedings in 

respect, to removal of guardianship of a parent and the 

establishment of a new guardian. An important right of_ a child 

is to have a guardian. For the child who is placed in a 

residential school for a welfare reason, the mat-ter of gua.rdi;rn-

ship is far too obscure. 
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1. Ch,ild Welfare Legisia:tion: ·

. The province of Saskatchewan has excèllen·t non­

discriminatory child welfare legislation applic.à.ble to a1i 

persans in the provinc_e. Th,is legislation has six major 

purposes: 

a. . investigating allegations o.r evidence of
. . 

neglect of children, 

b. protec·ting· neglec·ted childreti, 
. . . . . . 

. 
. . . 

· c. providing care f or children assigned to· it.

under the Child Welfare Act or any other Act, 
. . . . 

d. superv"ïsing children assigned :toits supervision

under ·�he C_hild Welfare Act. or any other Ad,

e., piacing children for adoption, 

f. assis�ing unmarried parents �nd ·pheir children,

and any other duties given ·to the_child welfare

authority by the Act. or any other _Act.

While provincial child welfare services supposedly

are non-discrimina-tory, in reality they are no·t·:available ·to the 

Indian·s of Saskatchewan.. The . reàsons for this seèm to go back 

into history when the ·prevalen·t a·t·ti'tude in the Branch,- readily

accepte� by the province,· was tha·t the Indian ;i.s 'tlie exclusive 

responsibili'ty of the federal governmen·t� This approach has been ' ' 

challenged and the.legal rights of Indians under provincial law is 

spelled out in Sec·tion 87 of the It:idian Act· - R� S. c. 1952 � 
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However,. officials of bo·th the Branch and the provincial 

departrnent with whom ·the project direct.or spoke, agree 'that at 

present there {s on1.y minimal serv:lce provided to Indian families 

arid children. Iuci.eed, i"t is felt tha:t it would require a 

massive inves:tmerrt ot:, staff and funds t,o provide adequate service. 

Care. and Custody� 

The èare of "the Indian child and the cùstody of the 

Indian child are no t. minor issues. If a child is placed in a 

residential school beèaus� he needs protection due to parental 

neglect; .is this sit.ua·tion any differen:t in July and, August than 

in September ·or Octol:>er? The majority of children return home 

for the summer period. The principals explained this apparent 
. .

dichotomy by saying that the summer period was less demanding 

in the care of childreri - the weather was warm, there was food 

available and tha·t i"t is generally considered the I fun season 1 

in the· culture. Another important reason not mentioned was the 

institu"tiona.l system which 1,,ras geared to operate ten months 

rather than "tw'elve, This reflected aga::5 .. n ·the dominant influence 

in ·the ins,t;itutions .of a basic education function or goal rather 

than a chi.ld carè func·tion. 

The removal of the child from his home, by an 

administrative decision, relieved "the parent of responsibility 

for ·the care of "the chilcL But ·the custody of the child is 

left in doubt,, particularly when the program is structüred for him 

'to return for a two-mont,h period i.n the summer. For the child whose 

parents are neglectful, this is _::,erious, 

l 

1� 

••
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: The lack of parental in�luence or participation 

durin:g :ten mon_ths of the year le_aves the cb,ild alone to 

. adapt and ad.Just -to :the white culture of the residential school. 

The absence of the influence of the residerrti�l school during 

- the summer inonths . ieaves :the child to readapt_ a.nd readjust
\ . 

· to the Indian culture. · Time and ·again 'èb,e · principals

raised the question of the ease wi'th which the Indian child

n1oved from one culture to the ·o·thër ...

It. was likened to ·.baking off one set of clothes 

and pu:tting on_ another. · Examples of diet, living ha.bitsj 

religious observances . and language all poirrted to :this . 

cultural switch· depending o.n ·the environment. It can only 

be expl.ained by the l,ack of in:ter·nalization of the whi'te 
. . . .

cultural values._ The Indian child will submit to the 'direction 

of the .white au:thority but it is. wrong. to equate submi�sion 

with-· internalization of t�e value system. 

It is suggested th�·t many adolescent Indiana. return 

to the reserve culture as a form. �f- rebellion, confronted as 

:they are with conflicting _pulls _between .·the two cultures. 

Central to a reso_lution of the impact · of the 
. . 

culturai clash and·_ struggle for ·the Indian child is an in·tegra-

·tion of these major forces in bis life., Few children are. . ' . . 

equipped to handle this struggle on their own. The need for

an approach that streng·thens the family and assists the· fam.ily

. to participate and support the child in his adapta·tion is

essential.
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Indeed it is essen:tial that the family i'�self 

adapt if any -significa.nt resUU,s are e:x:pected with the 

chi_ld? Dividing the care and custody of the child into 

tirne Ù.ni'ts in the year must be re-examined� The r1He of 

family. and ·the parental function may need to be augmented 

but should not be supplanted, except in serious cases -of 

child protection and then only with due legal process. 

In the absence of any real child welfare se:rvices 

to Indians in Saskatchewan., the Branch has adapted its 

existing ma.chinery to inee·t the need� The residential school 

is thus seen as a resource for the child who needs protection 

and placement outside his home. S:tatistics on admission 

( see next section) clearly indica:te ·that the majori:ty of 

admissions_·res1J,lt from child welfare probleni.s rather than_ 

educational needs. 

Negotiations covering services to Indians be·tween 

,the federal government and ·the province must take in:to account 

· the· need for a modern system for the care of dependant and

_ negleC'ted children and the provision of adequate s_ervices to 

support families in.time of crisis. 'l'he Indian family, like 

any other, should have available to it the best system of 

family and child welfare service that a modern s-tate can 

provide. The cost of such a service, and decisions as to 

pl"ovincial and federal financing responsibility
9 

will not be 

easy to calculate. 
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Admissions: 

The Admission policy of an institution shoµld reflect 

the type of service the instituion is structured to provide. 

Who is denied entry, as well as wrio is admitted, is significant 

in understanding the philosphy and purpose of-the institution. 

In the residential schooi field, tension over admissions led 

to the request for this study by the·Canadian Welfare Council. 

The Branch has established a policy whereby the Indian children 

having first access to residential schools were those living 

in unsatisfactory home situations or who were orphaned. 

The purpose of an instiution is to care for the children it 

can treat. It became, therefore, of utmost importance for 

the long-range planning of the Branch and the Churches to 

understand how well they were meeting the objectives of 

treating and.caring for the �ependent and neglected Indian 

children - - the main group in residential schools. 

Reason for Adm:i.sssion of 1612 Indian Children 
to riine Residential Schools in Saskatchewan - Table 36 

Educational Chiid Welfare Emotionally Mentally 
Needs Needs Disturbed Retarded 

18 87 
Onion Lake 13 11.'.3 
Prince Albert 315 31 
Punnichy 40 110 1 1 
Beauval 80 44 6. 4
Lebret i.J.2 139 9 2 
Lestock 157 6 12 
Duck Lake 45 158 
Marieval 16 ?� 2 

Totals 639 912 26 21 

Delinquerit 

14 
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In Table 36, the admissions have been divided.irtto five 

categories. The first two cover situations arising from home 

environment: educational, meaning that the primary reason for 

admission was the lack of access to a day school on the reserve, 

the migra tory pattern .of living of the fainily, o;r the lack of 

any nearby integrated school the child could a.�tend; child 

welfare needs, covering the orphan child, the child, born out 

wedlock, or family breakd·own. The last three categories cover 

children with special needs: emotionally dist-urbed,. mentally 

retarded and dèlinquent. 

Of the 1612 children in residence; 912 are i;,here 

for child welfare needs and 639 for· educ_ational needs . • . 26 

were identified as emotional•ly disturbed on admission . 21 

as mentally retarded and 14 as delinguent. There were a number 

of psychological and psychiatrie reports for the retarded and 

disturbed children. In the main these reports were prepared 

after the child's admission. The schools normally don't 

admit delinquent childrenj however in particular cases where 

it was felt that the child would respond to the residential 

school setting, exceptions were made and the children admitted. 

Combining the educational need and the mentally retarded 

categories, the total is 660 for education-related reasons, 

and combining the other three welf are-related categoriès, the 

total is 952. The over-all admission percentages for the 

nine residential schools show welfare admission totals 60% and 

educational admissions total 40%. 
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If "the Prince Albert school statistics are J:'e:moved 

. from ·these. to·tals; -�he remaihi\1& eigh� sç}lÇ)ols snow an 80% 

wélfare reason for admission and a 20% e.du.cation<?-1 11eason, 

The eigh't:. :sc�ools thu.s ve�y clearly renect. tpe
' ,•'\ . 

adznisslon policy of ·the Branch� 

Adm:î.ssionProcess: The har4 �ta on reasons for a®û.s�ion are 

easily measured if one accepts. Ü1e v�Jic;U:t,y of ·the sta·t.eme)nts 

on the admission forms. But a, ,fu.ller cons:i,.dera-t;,ion of 'l:,h� 

process is necessary", 
. . . 

In normal child welf are'.: ·pr�ct:i;.CE!, .· ·the admissiol'.\ p:rocess 

. should include ·the following s·tel)s·:. 

1. Adequa:te appraisal at the initial point, of ·applic�l'tion
. 

·to
. . . . 

eva-luate thé basis for the ·placément l"�quest, to assess 

·�he severity of the problems and �he appropriateness of group
. . 

ca.re as the method to help · the ch:i,.ld and to study ·the insti- · 
. . . . \ . 

tution 1 s capacit,y to mee:t the needs. o:t ·t;h·e child. 

2. Extensive counselling with parents to es't,ablish wit,h them the

· pùr._po.sè of placement, ·to de,fine with ·thern the character and

ex'ten:t of ·their_ participat�on, to provid,e substan·tial. casework

service in relation to the problems which µecessita:te place­

ment _of their chi:J.d.

3.. Casework. treatment t?r children ·to prepare 'l:,hem for placement 
. . 

·to help them modify or resolve_ their 'behavio-qr and personalit7

problems during placement,
. . 

4, Planning for af·ter.,;care needs in relation ·to the child 1 s disch�rge 

and the after-ca.re seJ;"Vi,ces tha·!; he and· his family wi�l require. 
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In ac"tual practise at the residen:tial schools these 

things happeù at eath of the four key steps: 

l.. Theoretically the parent initiates the reqÜest 

for placement of his. child in a 'residen:tial ·school. This ma.y 

be appropriat,e' in the' educa;tional- needs càtegory but is in­

appropriate in a chi;I.d protection service where·'
t

he parent, if 
,,. . . .. . 

availabl�, would likely ,ne_e,d a tremendous amount of counselling

to voluntarily surrender his child for placement, I't is 
. . . . . : .. . .. . ! 

evident from the lack.of _child welfare services to Indian 

childre'n in SaskatcheW<3:n :that ·the _placement of childre!l in.

residential schools is · tge method of_ handling family situa·tions 

where there is a need ·to prot,ect the children. The' lack of 
i . . . . 

recorded data, even on ·the admission form, sugges·ts_ that little 

or no counselling is dc,ne with the child or his parents and 

tha:t an administrative decision is made at the agency level :to 

. p:l:acec"the ehild. 

2o There is li't"tle or no evidence of cciunselling 

wi'th parents of children admi"t"ted 'to residential sèhools ,. 

Indeed, one could sèarch far to find a parallel situation in 

which parèn-ts are less involved -in the direction of ·their 

children than res:ldential schools. There wère a number of 

instances of paren:l;s visi"ting, or schools tha·t allowed week­

end leaves for their children, but "these were thè ex,cep-tion 

ra·ther than "the rule, ·
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The Branch has been_. arguing for ·the establishment of parent­

teacher organiza·tiot).s but li't'tle has · been done. · Insofar as 

· service to the .Indiàn !)arents around the p:roblems. which

necessitated placement of their children there is no évidence

that any substantial work has even begun in this area.

· 3� Social work is ·the major discipl.ine in a chiJ,d

welfare programme. However, we find ·that al'though 80% of the 

admissions in eight of the residential schools are for child 

welfare. reasons, there is no social work staff a;t any stage 

i_n ·the admission process, or ·in the institution.: The 

. prepara·tion of ·the children for �lacement is impossible under 

·the system. There is no staff to do it, Two wèeks before ·the

residential schools were due to open in Sèptember 1966, the

prin_cipals did not know who had been approved for· placement,

_in ·their schools. · · 

Professional services in the institution to help 

children modify or resolve their behaviour and personali'ty 

· problems during placement are completely lacking � This is

not i�tended to reflect on principals, teachers or clergy

in the schools, bu-f, ta stress the point t·hat in the functions

. wh:ich they primarily discharge ·they are neither equipped nor 

sho_uld they be expected to provide. professional casework 

servicef 

: . · ...... � .. ··�/.-�. 
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4d Planning for discharge of a child from an 
. . . 

institu·tion should begin on the day he arrives. Ho-wever ·there 

was no evidence at all of planning of this dimension with the 

children ér with their parents. When the child reaches 

Grade 8 he is included in. a gr6up that is interviewed by a 
., .. :. 

Branch educational officer on the next step in his educational 
. . . . . . . ) . 

programme. Sorne · supervision was provided for those students 

who were placed in foster homes to continue theit education 

in the city. However the guidance officers, with a case:".loâd 

of 150 Indian s·tudents in foster home placemen·ts spread over 

a wide. geographical area, cannot physically handle the demands 

of the job and certainly no level of intensive supervision is 

possibleo 
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The failure of the admissions policy of Indian 

residential schools can bé summarized as follows: 

a.. . The admission policies do not follow the 

established criteria f or détermin;i.ng which 

childl'.en; need institu;tional care. · 

b. · Continuous work wi'th the Indian parents before
., 

during, and after the child 1 s placement has

not been available;

c. Children in residence have been without the

.counselling needed to help them deal construc­

t,ively with their problems.

d. The daily living program has not beèn

specifically directed towards treatment,

nor geared to ·utilize group life as a

part of rehabilitation q 

e. The specialized services of consultants have

bee� used only.sporadically.

f. . Dis charge planning ·and prepara:tion for the child 1 s

leaving have net received due emphasis nor been

diagnostically determined. 
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CHAPrER V 

ADMINISTRATIVE ASPECTS 

The material in this ch_apter deals wi'th the residerrt.ial 

school system and the administrative analysis of this system as· it, 

affects the adaptation and adjustmen:t of Indian children. The 

thesis of this chapter is that the organiza:t:i..on of the physical 
. .  . . 

plant, th� system of administration, the bas:i.s of finance and the 

program have.' a real impact on the way in. which the child a da pts to 

the environment. The over·-all concern that emerges is the need for 

a comprehensive set of standards to guide both the Branch and the 

Churches in operating an insti·çutional resource for children. 

There is standardization in such areas as budget allowance for 

food and clothing, salary levels and the academic program, but 

the development and implementa·tion of acceptable standards of . child 

care are lacking. To the project director this absence of child 

care standard; is reflected in ·the treatment of children en masse 

rather than as individuals and.is observable for ex.ample in the 

limitations of the physical s·tructures, the high degree of re­

gimentation, the sleeping and eating arrangements and the ratio of 

staff to children. 
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1. The Physical Plants

A. Designation: Because the nine schools have two designations

it is important at the outset to identify them and establish the 

designation that will be used throughout the report� Table 37 lists 

the name of the instituion, the designation for the report, the 

location of the school and the auspices. 

Nine Indian Residential Schools in Saskatchewan - Table 37 

Name Desiimation in Reoort Location Ausnices 

St. Philips 
Indian Res. School Kamsack Kamsack Roman Catholic 
Onion Lake R.C. 
Indian Res. School · Onion Lake Onion Lake Roman Catholic 
All Saints Res. School Prince Albert Prince Albert Anglican 
Gordon Res. School Punnichy Punnichy Anglican 
Indian Res� School 
Beauval, Saskatchewan Beauval Beauval Roman Catholic 

·Qu'Appelle Indian
Res. School Lebret Lebret Roman Catholic 
Muscowequan Indian
Res. School Lestock Lestock Roman Catholic 
St$ Michaelts Indian
Res. School Duck Lake Duck Lake Roman Catholic 
Cowesses Indian
Res. School Marieval Marieval. Roman Catholic 

B. Auspices: As Table 37 shows, seven of the schools are

under the management of the Roman Catholic Church, and two are under the 

· management of the Anglican Church of Canada. The Roman Catholic Schools

are administered by principals who are priests and.members · of the

Ortler of the Oblates of Mary Immaculate. The Anglican Schools are

administered by principals who are priests of the Anglican Church of Canada.
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The Oblate Fathers 1 Indian and Eskimo Wèlfare Commission, Ottawa, 

is the c_entral coordinating church office for the Roman Catholic 

achools. The work of the Anglican Church in this .field is.under 

the Residential Schools and Host.els Division, Anglican. Church of 

Canada,· 

Bo-th- Roman Cathol:i,c and Anglican Schools · opera.te under 

a standard con-tract. between the central church offïces and the 

Minis.ter in Charge of 'Indian Affairs. 

C. Ownershi_p and Maintenance of Plants: 'I'he Crown

owns the lands and buildings of the nine residential schools. 'The 

maintenance: of the buildings and equipment,. is also Crown responsibility. 

This accords with the. general pattern of o_wnership and maintenance of 

residential schools acr()ss Canada. :.There are several .schools where 

the buildings are still owned by the Church •. 

D. Loca.tion: There has been a pattern in Canada to build

children 's institutions 'in the woods '. Land was cheaper and problems 

of control were less visible to neighbouring communi-ties, In a number 

of instan ces cities have grown out to and a.round the institutions 

arid today they are located on some of the richest real estate in 

Canada, Indeed, some institutions have been able to fund their 

up-dating in program, new buildings and additional servi.ces by the 

sale of real es:tate. no longer used for farming, 

Eight of. t.he schools in Saskatchewan are located on or near 

the Indian reserves they.serve. 
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Beauval, Onion Lake and Marieval are the most. remote from any major 

centre of population .. Beauval is sit.ua·ted eight.y miles tiorth of 

·Meadow Lake on a very secondary sand highway. Onion Lake is eut

off for part. of the year because it ·is.reached by a·ferry across

the Saskatchewan Rivero Marieval is .si:tuat.ed mid-point between

. th� communit1es of Broadway and Greyson4 Punnichy, Lestock and

Duck Lake are located near small centres but the communities çio·not 

offer :the kind of resources that support and enhance an institu­

tional program. 

The town of Kamsack has been the subject of an excellen:t 

research study � Although the residential school is located five 

miles from the community� tensions between the town and the 

Indian population are reflected in negative attitudes towards 

the residential school. 

Lebret, located near Fort Qu 1Appelle; has a larger centre 

of populat,iop. and add:i.tional cornmuhity resources from which to 

draw. · It was disturbing to no·te the lack of communication bet,ween 

the high school personnel in Foi't Qu 1Appelle and ·the residen:tial 

school acim.inistration concerning 'the integrated students, 

Prince Albert is located on èhoice real estate in the 

ci'ty of Prince Albert. In theory lt has all .the advan:tages of 

location, being able to draw on t,he services and facilities of a 

large urban community. The largè number of integrated student;s 

in Prince Albert also forces a high degree Qf community contac't. 
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It must be observed, however, that the residential 

schools have by and large isolated themselves from direct commun­

ity participation either in their programs or reaching out to the 

community •.. ·'Îndeed schools immediately adjacent to. Indian reserves 

can be strongly criti�ized for the invisible wall that exists, 

apparently to protect the children from the reserve population. 

Incidents of disturbance and vandalism attributed to persans from 

a reserve in the past have caused some administrators to shut off 

contact between the reserve pop�lation and the children at the 

schools, 

To illustrate, there is one school which designates 

an Indian Parlor as the place where Indians may visit pupils. 

It is a porch on the main b�lding. It ,is enclosed but only 

crudely furnished with benches. The problem of supervision 

reached such proportions at some point in the past that a oné­

way mirror was installed to observe what was going on in the 

parlor. The involvement of Indian parents with their children 

attending the residential schools will be dealt with more fully 

in later aspects of the report. 

The position of the schools is ambivalent with respect 

to the cornmunities adjacent to them, whether they be Indian or 

white. They are not focal centres for programs of social upgrading, 

cultural enhancement or recreation for Indians and they appear to 

be remote rf�m and uninvolved in the white comrnunities of which 

they may be a part. 

1 
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. _An ul:'ban location is dèsirat,le fol' thèse reasons! 

1. lt · is easie-r to a-ùract and hold comp§}tent_ staff

in this setting. Few senior people; or·those· With professiona1 

. training, will choose to live in isola:tèd locations. 

2 .. The urban sE;:t-ting prevents the· staff from 

becom.ing ingrown, There are opportunit:i,eé for staff to be 

stimulated by discl,lssions with other experts in their own and related 

fields. Extension and siimilar cours es can be arranged easily, 

through the university if there is one or through the use of 

specialist s·taffs available in the urban setting. 

3 � Part-time staff from ·the community can be utilized 

to supplement the work of the institutional staff . 

4. Comrnunity facilities, such as clinics, hospi'tals,

technica.l schools,. unive_rsities and churches can be used for 

the child.ren, Such facilities' are becoming increasingly 

available in most�reas. 

5. -Communi-ty contacts, such as exchange visiting,

employment interviews, sports, theatric_al productions, and 

use ôf institutional facilities by the community are facilitated. 

The loca:tion of residential schools illustra-tes the 

problems invol ved in po_licy-making because of competing factors 

·. that must be considered, such as:

The long-term goal of integra·ting the child as an 

· adult Indian in Canadian society suggests an urban location, while

The need for contact with the pupil 1 s family suggests 

a _location near the reserve. 
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E .• Design and Condition of the Plants: Several general 

observations are appropriate before discussing individual schools. 

The nine schools are located on most desirable physical landscape 

in their areas. Proximity to lakes, a hill commanding a view 

of the courtit�Jside or a peaceful valley were the main factors 

in site location. Indeed it was never difficul't to find a 

residential school; one only had to look for the most attrac­

tive natural landscape and the school appeared. 

Residences in èight of the nine schools, Prince Albert 

being the exception,. are the traditional orpha.nage type of 

structure. · This is a three-storey brick or wood building in 

which all the children sle�p, eat and play. Many of the staff 

have their room.s there, and in a number of ·the schools some 

classrooms were also housed in the central or main building. 

This design, which was in vogue in 1932, was popular because 

it was cheap, supposedly efficient, and could house the maximum 

number of people in the minimum amount of space with a minimum 

of staff required for supervision. 

The design of a child-caring insti't,ution either 

contributes to the good of the program or is a real drawback. 

Buildings are an·institutional necessity and their design, 

construction and layout is of major importance to program. 
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The residential schools are designed for the care of children, 

en masse .. · They sleep in large dormitories, f;Jometimes withup to fifty 

occupants. Bunk beds are used and it is often difficult tà move between 

t}:ie beds. The children are usually fed cafeteria style in dining halls, 

The gaines rooms are inadequate for the number of children who use them. 

There is a lack of storage or locker space. In such a structure there 

is no place where a child can escape from the group • 

When the physical limitations of the daily living programs 

are evaluated in the light of such factors as the individualization of 

the child, that is,. the importance afforded ·the child as a persan, the 

schools score very low. With the knowledge of child care available 

today, it is inexcusable that children are still cared for in a nineteenth­

century atmosphere of shelter. Opportunities for a child to get away 

from the group, away fr·om constant exposure to other children, must be 

providad in a sound institutional setting; the ·residential schools lack 

.the se faciH.ties. 

F. .9..2,.4.,filiru'l: It is a tribute to the efficiency of the

housekeeping staff that the residential schools are as.clean and 

orderly as they prove to be. From dormitory to dining room, from 

washroom to play area, there was an order and tidiness in the arrange­

ment that never ceased to amaze the project director. 
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It demanded regimentation of the children to accomplish this 

and again emphasized the fact that the children are treated as 

a··number to be coùnted and directed, :rather than as individuals 

to be cared for. 

Regimentation and routine cannQt be escaped in an 

institution but it is  the degree to which they are imposed that 

is crucial for the children . .A high degree of regimentation and 

routine is unavoidable in buildings of the type used in the 

residential schools. 

.A number of the residential s_chool buildings should 

be closed immediately,. The main building at Kamsack is of 

most immediate concern. It is an old wooden structure and 

the risk of fire with,a possibly high toll in lives is too 

dangerous to risk. Surely the country has experienced 

sufficient tragedy through fires in institutions to make us 

face the necessity of sound and safe buildings for the care 

of children. The public wrath that would oe incurred by such 

a tragedy should be compulsion enough for actiQn to occur now. 

Better that a chiJ.d I s education be interrupted for a time than 

that any further risks be taken in loss of life. 

· Efforts have been made in the past year to reduce

the number of children in the residential schools because 

of over-crowding. The authorized enrollment in each school 

-has been set up and as Table 38 on this it:em illustrates,

the schools have adhered to this new·quota.
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Numerical Breakdown of Services Provided By
Residential Schools in Saskatchewan - Table 38 

Res. Students 
Authorized No q of Children No� of \. attending Total 
Enrollment in Residence Day Students Integ. Classes Boys 

1. 

2. 

) ,, 

4. 
5. 
6. 

7� 
tl. 

9. 

Kamsack 100 105 
0nion Lake 12.5 12b 

Pr. Albert )7.5 )50 
Punnichy 165 157 
Beauval 140 V? 
Lebret JOO . 268 
Lestock: 175 175 
Duck Lake ltlO 2()) 

Marieval 90 91 

Total 1650 1612 

. , 

,. 

166 
11.16 
··, . 

41 

55 

117 

525 

133 

1.n
22-> 179 
16 102 

77 
10 lj6 

129 
22 105 

10) 

271 1095 

I't is not clear how the authorized enrollment was -determined 

or whether it is planned to gradually reduce -the population ·to 

manageablè limits. The au:thorized enrollment for the nine residential 

schools is 1,650 and the number of children in residence · at, the time · 

of the study was 1,612. ·The only school ·tha·t was significantly over 

the authorizèd enrollment was Duck Lake.· A fire in a day school, 

Cumberland House on Pine Bluff Reserve,· necessitated 'the placemen·t of 

children at ·Duck Lake for the remainder of the term and this accounted 

for the extra number of children above the authorized enroliment • 

The schools -tha't caused the project dir·ec'tor immediate 

concern in terms of ·the condition of the l!lain buildings, overcrowding, 

and fire danger, were 'Kamsack, 0nion Lake and Marieval. Both 

0nion Lake and Marieval areremote from available fire fighting 

equipment, and are of wood cons·truction. 

Girls 

138 
141 
1.71 

9b 

60 

V2 

101 
9tl 

105 

1042 

' 
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They represent real fire hazards even though extensive 

expendittUres have been made on fire warning equipment. 

It would require a lengthy cat�logùe to list the obvious 

needs for.upgrading and updating the physical plants in the eight residential 

schools. Foremost, in· the mÎJ).ds of a number of principals·, was the need · 

for gymnasiums. The lack of indoor play areas and the value of gymna_siums

·for_ a wide variety of activities is not a debatable issue, the need for .them

is self�ev:i..dent.

G. Ne� Construction: The new construction which has

· ciccùrred in the· past teri yêars in eight of the schools has been
., 

exclusively for academic blocks. The contrast between the modern academic

buildings and the main rèsidential structures, where the children live-,

is startling. Indeed this contrast 'is so sharp as to be a dominant

impression of residential schools in Saskatchewan. It must be inferred

that the Education Services Division of the Indi:an Affairs Branch places -

its highest priority on the educational function of the residential schools

and hence has been able to secure the capital funds necessary for excèllent ·

classrooms, housing for the teachiers, and supplies and equipment for the

school program. The status of teachers is also an interesting testimony

to the priority given education in the _administration of the Branch.

When contrasted with child care staff in -salary .received, hours worked-,

and living accommodations provided, ,the teachers are much more favoured.

Considerable funds have been expended on maintenance, 

and Duck Lake School is the. primary example of a major overhaul of the 

interior of the méÜn buildings to update .the physical surroundings. 
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Nèw plumbing, wiring, and tiling have been ins_talled and new· interior 

wàlls hâve peen co�struct_ed� Howeyer, :the problem remains of too 

many chiidren crowded into too small a space, wi th no opp_ortuni ty 

for any semblance of family-type living� 

The éffect of this type of structure and design is to force 

conformity on the êhild rather than enabling the staff to take into 

account the U11ique perso�ality of the child and his individual 

needs? it forces him to become a member of a large group in every 

significant aspect of .living. The importance of the group relationship 

and statu$ arnongst. hj_s peers becomes paramount'. Added to this _is the 
1 

dilution of the adult�child relatio�ship by the large nurnber the 

adult must care for. Indeed in this situation
., because the children 

share a common cultural·background, the white adult is very much thé 

alien. His value system whilè learned is not absorbed. 

2. Prince Albert
-0,-:."IWOWW� 

·. A wide gap separates eight of the schools from the part:ially7

built Prince Albert coinplex. It is différent from the other eight 

schools to such a marked degree that it will be referred to separately. · 

Prince Albert is the only urban school
., 

located as it is on choice 

property overlooking the city.. It is the largest school:, .with an 

authorized enrollmènt of 375 students. Of the total 271 residential 

._ students attending integrated classrooms, 223 or $0% are in residence

at the Prince Albert School. The·se factors and others., 
which separate 

the Prince Albert School, will be dealt with in other parts of the 

report. 
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The presen:t physical plant consists mainly of.· mili'tary 

barracks buil't d.uring World War 11. Four very modern cot:tages 

. have beeri completed ih the past two years. Thèse are the first 

of 35 new buildings which will màke up the new Prince Albert 
-

campus •. The inadeqù.acy of war-time a:rmy barracks and mess 

halls as an environment for children is accepted. The decision . 

to replace these s·tructures is ·to be commended.. : · The temporary 

necessity of_ housing children whose scho_ol had burn_ed in 1946, 
: 

. . . 

becàlile an almost permanen·t. solutio.n, consideritig that two dèèades 

have· pa��ed ànd the majority of children in the Prince A:J.bert 

School still sieep, eat and have their r_ecreation in the huts� 

This school is the only one where capital funds- have 

been invested in creating a newphy�ical environment for the 

care of. residen'tial children.. The cottages are attractive and 

well"equipped� They can house up to 24 children. each and are 

so marked an im.provement on anything else in Saskatchewan that 

·one he�i'tates to be critical at all of them. From the point

of vie� of physical plant it. is sufficient to say that ·the

. Prince Alber-t co·t"tages are so far superior to other accommoda:tion 

for children in residen:tial schools in_Saskatchewan and, indeed, 

. in other .parts of the Prince Albert School, as to defy compar-. 

ison. 'l 
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3. Responsibili'ty for Program

A. . Approach: Program responsibility. is highly complex

in the residential schools and ;t:"equfr.es· èareful study. The 

Direc·tor of Education Services has administrative responsibility 

for the whole program of Indian Education Services, a part of 

which are the residerrtial schools. There appears to have devel -:­

oped cver the years since the Branch assumed ownership of the 
_ ·  . . . . . . 

. 

physical plant, a separation of prograrri responsibili'ty between 

the Branch and the Church. Education, maintenance, admission of 

children and budget control are regarded· as the Branch's 

responsibility� The management of staff, hiring and recruitment 

of child cafe supervisors and the standard of day-to-day child 

care is the responsbility of the Chûrch through the principal. 

A number of directives from the Branch in the past few years 

indicate� that the nat"?-re .of the separation is less clear eut. 

Examples of Branch involvement in what were formerly regarded 

exclusively as Church resporisibilities, include the estabiishment 

of an authorized enrollment reduction of the number of children 

assigned to one superviser - from 3o to 25, arid a very recent 

decision by the Canada Labour Relations Boa.rd that non-teaching 

employees of the residential schools are employees of the Crown. 

It is well defined that the Branch through supervising 

principals in areas of the province, through the Regional 

Superintendent of residential schools on up to the Director, 

Education Services 
J 

has. the program responsibili'ty for the 

academic content of the residerrtial schools. 
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Through pressure for improved stan,d�irds in the 

child-care aspect of-the program, the Branch has also in:tro­

duced. st.andards, e •. g. that one supervisor will have 25

child.ren, as his group$ Because. improvement in such standards 

have fùrther implications, the Branch is bec�ming more and 

more involved in the non.:.academic area of the sçhools 1 

operation,. 

The responsibilities for program appear to be more 

and more the·concern of the Branch and consequen:tly Jess 

influenced · by the Church. In this . regard there. is a. 

dile�ma-fo.r the· principal who _is the represen:tative of his 

Church in ·ehe administration of the sèhool, wheri. the policy 
. . . 

decisions that vitally affec·t his management are made not by 

the Chur ch but by the Branch. 

To be blunt, the go_als of the Church and the goals _

of the Branch are diff eren:t in their · priorities. . Presurnably, 

the Church continues to be involved in the residential 

program as the. spiritual agency in reaching the child while 
. 

. . 

the Branch .is primarily çoncerned wit.h the educ!l:tional function •. 

As the report s·tat,es in a later chapter, the function of :the 

residential school appears to be primarily a child welfare 

resource for Indian. children and this aspect of the prpgram 

is now becoming clearly recognized and supported. 
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There is no question that the Branch exercises the 

major supervisory function on the program of the residential 

school. There is a split in the work of the Branch and we 

find that certain functions such· as the initiation of ad­

mission applications are handled through the local Indian 

Agency.; that large maintenance authorization is_ tied·in with 

the local agèncy, and that numerous problems in communication 

rest between the principals and the local agencies• staff. 

It was interesting to note the number of times principals 

reported direct communication between themselves and the 

Director, Education Services, by�passing all the regional 

structures� It must be assumed that their unique positions 

as. Church representatives gave them a sense of freedom in 

direct communication which under normal circumstances in 

bureaucracy would result in sanctions by the local and 

regional staff who carry responsibility. 

Beginning with the principal of the school, it is· 

useful to observe the number of persans who hold him 

accountable for various functions: 

L regional Superintendent of Indian Residential 

Schools, 

2. the Agency Superintendent in the locale where

the Residential School is located,

3, the District Superintendent in the area of the 

schoolts location; 

4, the headquarters staff of the Education Services 

Division, 

5. the Church officer to whom he is accountable.
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B. Evaluation and Standards

While budget control, educational supervision, 

maintenance of buildings, admissions and discharges are care­

fully supervised by various specialists, the principal is on 

his own in respect to �he child-care program in the institution. 

It may be that the Branch expects such programs to be evaluated 

and supervised by the Church, and the Church has the same 
. . 

expectations of the Branch. The fact of the matter is that no 

outside evaluation anci. supervision of the child-care component 

of the programappears operative. It would seem logical that 

the Regional Superintendent of Residential Schools would have 

this role of evaluation, supervision and consultation. The 

absence of manuals of policy and procedures and personnel 

policies is just a further indication of the greater need for· 

clarity for bath staff and children in day-to-day operation. 

The absence of any formalized and routine system of 

evaluation creates a risk that is bath dangerous and unnecessary. 

In medical �ractice, prevention is preferable to cure, and 

the earlier the diagnosis is made of a disease, the better are 

the chances of recovery. This analogy is true for the operation 

of a children's institution. 

Evaluation without a set of standards is· like measuring 

a room without a tape. The development of adequate standards in 

the instituional care of children has been the focus of attention 

of a number of North Am.erican agencies. 
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The Children r s Bureau of the United States goverrimen:t, the 

Chil<:i Welfare League of America, various State authori'ties, 

the Ontario Association of Children I s Aid Societies, are · 

some·of the organizations which have tà.ckled this issue • 

The standards are developed for the safety of -t:.he children 

and for the developme.nt. of the child in the program. · In

addition ·to the· development of s-tandards there ·should be 
. a wri't'teri rnâ.nual of polièies and procedures to guide a11

the staff in' 'their day-to..:aay job. 

A joint comm.i:ttee from the Branch and from the. 

newly forme_d Association of Principals of Indian Residential 

Schools, with outs ide consultation; should unde;rtake this 

important task of establishing standards and a general manual 

of policies and procedures. For several years the standards 

may have to serve as guide and goals while the necessary 

adjustmen:ts are made in the physical plan:t, the program and 
. . . . 

stàffing arrangements; once established, the standards will 

be a cr.itical instrument in the process of evaluation. 

The procedures and authority implied in a regular 

evaluation may in the introductory stage prove threateniog. 

to some principals. But if appropriately handled and 

recognized, feelings of apprehension �an be allayed through 

the improved reaction of the children and the improved 

operations of the residerrtial school. An inherent part of 

this program of rou:tine· evalua·tion would be consultation with 

the principal and staff on special behavioural problems and 

others, 
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4, Basis of Finance 

The nine residential schools are main:tained and 

supported by the Indian Affaira Branch. The contribution by 

the churches is minimal in the total budget and is designated 

for. special purposes·, such �s thé religious program of ·the 
. . . ' . . 

school or special gifts at Chr:is:tmas. The Anglican Church 

has beèn :.making a contribution toward the superannuation 

fund for èhurch employees � .For all prac"tièal purposes the 

contribu·tion ·in rnoney from church, sources is of· no signif�cant 

accoùnt in the over--all budget of the schools. 

. In January 1966, the nine principals were asked to 

comple·te a questionnaire on the latest figures available 

showing a cost· breakdown of their operations. From the 

breakdown,, f.our·items were isolated which appear in Table 39.

The se items are salaries, food, clo"t,·h,ing and the cost per

annum per child.. These items . are, comparable · amon'g·. the nine 

sèhools •. Items such. as main:tenattc.e and extra-curricular 

ac"tivi'ties show cos·t fluctuations. The salary, budgét does 

no·t include teachers f 'sala�ies which are handled directly' 

by the Indian Affairs Branch. 
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_Select.ed Cost Breakdown of 
c·ost per child per-i"t.ém anct·cost 

.. 

·. ·. 

Nin,e Residential Sèhool.s 
per· child pei' Annum ,.. Table 3;9'

... 

. . -.. 
' . 

., . ... 
··-::·:· ... 

.· 

Enrollment Sal_aries Food Clo"thing Per child :p.er A anum 
•. $ $ $ $ 

Kamsack 100 529. 211. 68�-- l,l,22. 
Onion Lake 125· 475. ·122� 60. · t150� 
·Prince Albert · J75, · 150 •. 64.

·�02 ... 292. .. 

J.o� 380 53·. '8°52: Punnichy 170.
.. 

·Beauval i4o 579� 144. 85. l,Q9J-•. 
Lebret 300 33,3 �- 15L 68. 694.
Lestock _17;, 304 ·162� 6{,. '·. 742" 
Duck Lake '• 11:SO h5tl .. 206. 77, 1)1.:W •. 
Marieval ,·90 . bb2 ,. 191) • t12. .. . 

. . 
1,19;3; ,. 

. Observa:tiôns on Table j�· bear out the general rule that

the mo:re childreà. in 'cà.re the cheaper the unit cost. The -·two 

large schools, Lebr!;)t .and Prince Albert have the lowest un:i:t cos·ts 

per child per annum. ·: Êèàuva1 1s the on1y .schoo1 _where a nor:thern 
. . ·. . . ·. . 

allowa_n�e is · pàid to staff and ·this contributes to its highjinit 
' ., . . 

cos·t. There is a consi�·bency in the unit expenditures on c:J,.oth_ing 

and to a· lesser extènt cm food. The higher figures for somè .or

the schoo1s is. explained by ·the extra· allowance for day stucÎ�n:ts 

who réceive their noon mea1 at .. the school. . Certain fixed co�'t,�: · 

_do not vary wi'th th� size of ·the school. There is, for examp;tè,
. 

,•, : .· ..
one pr1�ci'pal whether thère are 90· ·of j-7,5:. studen:ts" · Many �:r:/ ·. ' .. · 

• • • • ,•' : : •.• ·= 

the h�useke�ping a·nd main·tena�ce staff are also independent .. �'f, -,,:_ ·... . . . · .. 
·the number Of S'l:1'lld��S in ·�hé school.

l 

·....: . 

... : � . 

·, 

. 

·, 

;;.. 
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The per diem allowance for food was unifornùy set at 

66·cents per day per child.as of September 1, 1966, Transportation 

costs from the majorwholesale centre near the school are charged 

separately, It is argued that the younger children eat as much 

as the older children °and often waste more food. 

The Indian Affairs Branch has relied on the services· 

of the.Nurtritional Branch of the Department of National Health 

and Welfare in determining a standard for food costs. The 

·· practice is to relate the food allowance to the cost of living

· and consumer price index.

The clothing allowance. is worked out on a quarterly 

basis at $13.39· for children· 12 years and under, and $19.69 

for children 13 years and over. ·There was · an increase of 

approximately 10 percent in the clothing allowance figures 

on September 1, 1966. This allowance. could be adequate; 

assuming the child cornes into care adequately outfitted� However 

this is seldom the case, and the schools are hard pressed to 

dress their students properly. The condition of boots, shoes; 

and other footwear, cause great concern because of their 

relatively high replacement cost and the need to replace them 

often� The institutions t central purchasing office in Winnipeg 

was used by the principals both for the purchase of jobber lots 

and to check on wholesale prices. Much initiative remained with 

the principal to work out the best deal he could get. 
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The best, deais· necessarily lead to mass purchases with limited 

variety in color and style of garments� The residenf,ial studerrts 

who remained at the·· school and had limited con:tact with the ' · 

outside environment were the poorest-èlad group. A·number of 

the schools had uniforms for use on special occasions .. 

One of the problems of integra·bion faced by the · 

principal was·how to dress his· students goingto pubiic school 

in an acceptable manner so tha·t they would not feel different 

fromthe average child attending a public schooL One could 

comment :that iri :this mat ter of supplying the integrated student 

wi'th ·comparable c1othing only a beginniog has been mad� •. The 

.. extra demands for spending nioney for hairdo fs, sports programs 

and dating are sigq:ificant new expencli'tures as the child 

socializes in the process of irrtegration, and are not recog­

nized in budgets. 

Since the principals .do not · control .admissions to 

their schools and 6pera:te under an authorized enrollment, they 

do hot actively seek ou·t children to attend the institution. 

When direct requests are received, these are referred to the 

Branch. 

The cost per child per annum (see Table j9) is low in 

· comparison with most progre�sive inst:i:tutional programs for

children: .. It is recognized that there are other·costs such·as

capitàl funds for buildings and rem�deling, · teachers r salaries

and the work of Branch personnel.
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Nevertheless, the operç3.tional costs bear 9ut the philosophyof 

caring for children a·t the leas:t public ex pense rather than 

devel6ping a program :to ·meet the special _needs of children, 

which will cost corisiderably more. A rei'ere_nce to some special­

ized. institu:tional services for children illustrates ·the increase 

in high costs of programs which are geared to provide a total 
. 

l . • • • . • . 

service ·to the child. A 1964 study of th_e costs of residèn:ti�l 

treatmet).t in the Uni"t.ed_ States showed an over-all range of costs. 
. . . . 

. . 

per child per annum from $4500 to $14,059� · In Canada, tl:i.e:r;e is 
. . 

: 

a wide pattern of costs. Provincial institutions for-children 

in Nova Sco·tia are averaging $3,300 per annu.m, an Ontario 

treatmen:t centre for chilfiren
., 

Warrendale, has had a fee of 

$27,00 per_day_or $9,855 per annum.; a Winnipeg institution 

reports its per diém costat $16.50 per day or $6,052.50._per. 

annum. Trie purpose in ref erring to these cost,s in other 
. . 

institu:tiona 1 pro_grams is solely to make the point that the 

care of children in ari insti:tu:tiona.l setting is e:x:pensive, if 

the philosophy is to meet·the needs of the child rather than 

caring for children as.cheaply as possible� 

If the residential schools are to be modified with 

an emphasis and focus ·on thè _child� recognizing the unique strug­

gle he faces in adapting . from one _culture to another, the cos·ts 

a�e going to be h;i.gh. 
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5, Program 

The organtza"tion of -th� tès.i.d�ntial S:CM(l'.l progr.;tm. 
. . : ·  ·'_· .. )·,·. . . . .

. is crucial to- ·the: atf.ainment. of ·the goars qf.:-°t.he institutions; .' . ·. .. . . 

ôf ·;·pêcial :i,.ti)pçtt.ance in -this study are _the ways in which the 

progrà_m pro�o:tes ·�h� ·goal of integr�rtion of the Inoian chilcl . 

irrto the :-broadér· ,60.mmu�ity .,· how the program· assis·ts. the child
. . . . . . . .. 

.
.
. . ·

. 
·, 

to ·adapt :from hi°s · own bac}{g:round ·to· the new environmen·t and

the ways in ·whic�·-:t1te: program aid,s and assi;;rts. in ·the social-
\. 

psych_ologicàl ·adju�·�nien:t of ·the child.

The ·residential schôol environment is _based on ·a 

white, Christian·-ori�nted value syst,em and the Indian child 

coming into thi� envi:ronment ha_s to make major adjustments 

from his o·wn cultur·e .. · . . . . ' 

An· extensive tabular score of ·the important fact<;>rs 

in· the envirorimen·_t f � ·the child was developed.. The mos-t 

significant 
. 
fi�ding '.from ·this mass of data __is the similarity

in the envir.onmerrt of· the nine residerrtia.l schools. · While 
. . . . 

. . . . 

there are sonie difi'_èr�pces, .and t:ihese will be no·ted in ·the 

descriptive analysîè th.àt follows, ·there is a remarkab1e 

uniformity in pat·tern, �o ·much sa t,ha·t one is forced to con-. 

clude ·that to the Iridian chilq it mus·t seem ·tha·t once- you . 
• '  

have live"d in one residen�ial �_chool you �a.ve lived in them

alL 
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The analytic outline for institutional study lists 

the areas of program that were received under the section 

Integration - Organization of the Staff and Children in all 

Activities(See appendix), Some of these are dealt with in 

the preceding section and others are elaborated on in the 

chapters on Staff and 'Opinions and Attitudes'. The major� 

factors that follow are the significant ones fqr this study 

on adaptation. 

A. Sleeping Arrangement: Eight of the schools

house all their children and staff in the same building. 

Prince Albert is the only school with a cottage plan; 

occupancy is limited to 24 children and staff per building. 

In the main buildings of the other schools the 

children are housed in dormit�ries holding from 25 to 50 in 

each. In ma.ny of the dormitories, bunk beds are used because 

there is not adequate floor space to accommodate single beds. 

In the four cottages at Prince Albert there are two children 

per room. 

Night supervision is provided by a child-care staff 

person who usually has a small room immediately off the 

dormi tory. Many of the dormi tories are too sma.11 to · allow for 

storage of clothing and, in some instances, the children have 

to change on one floor and sleep on a.nother. 
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I't is sufficient to say that :in all cases too many children 

are housed in too small a space. The standard introduced at 

Prince Albert is a major s·tep· in the provision of adequate · 

accommodation. 

While good maintenance and use of new equipment wa.s 

evident in the bathing and t·oilet facilities there v.1�.1:·e, again ., 

insufficient f a,cilities for the numbers of children� 

B. Clothitifp The pti.rchase, washing, repair and.

storage of clothing for several hùndred children is a 1n;ajor 

opera·tion'f .There was no in:terchange of clothing permitted 

between children in. any of ·the schools wi'th .the exception of 

reassignmen:t of good used clothing when a child had outgrown 

the garment� The clàthing was assigned and nu.mbered and each 

child had his number, covering every-thing from tooth brush to 

skat,es" Numb_ering is an easy method of iden:tifica·tion so long 

as it, does not. become a SYlllbol of the depersonaliza·t:.ion of the 

child •. :With the number of <:hildren under ·the care of one staff 

person, there is little douht tha"t,. ·the handling of the large 
. . 

group forces much · depersonaliza·Uon 'of'. the· child� 

.Budgeting limitat,ions require that the clo·thing bè 

purchased in· large quanti"ties; thus excluding.the preferable 

indivi"1ual choice by the child of the clothing he  wore .. .  The 

senior students at Lehret were the only group allowed the 

luxury of personal choice� 
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Comment has already been made in the financial section of the 

special clothing p:roblems of int,egrated studènts,. The in:tegrated 

students were· _the best dressèd; the residential studen:ts were 

next and ·the day stll;,dents, as a group, were the poorest. clad� 

There appeared to be adequate sports and play eqùipmerit, 

and the athlet.ic teams from the schools were par-ticularly -wèll­

dressed in appropria·te uniforms and with proper equiprnent,. 

·Parents assumed very l;i.ttle responsibility for clo·thing� A

number of the principals explained ·that _ when ·the children went. .

home on visits, there was a problèm about clothing. If the ·

children wore ·the clo·_thing issued at the school, they frequeritly

re·turned wi"thout. this clot,hing bècause of the needs of brothers

or sisters.. Conseq_uently some .of the schools orily allowed th_e

children to wear home the clothing they brought-in or an issue

of clo·thing o·ther than ·the·· new clo-thing they had at the school..,

This was not true for all children or all parents bu:t was a

problem general enough to warrant attention.

. c� Food; The quan:tity, quali'ty and system of food-
preparation in the nine schools is very-good., Thel equipm�nt for 

storage
., 

cooking and dish washing was also good, on the whole. 

In Marieval
., 

·there is an awk.ward separa·tion' be-tween the kitchens 

and the- s-torage area. Sani:tation in respect ·to food disposal . 

and the dress of . the staff wàs of a high order. · The dining· room 

was supervised by staff, · and both staff and children participa·ted

in ·the cafe·teria-st,yle serving. 
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In most of the schools the dining rooms were in ·the basement 

and provided less than a desirable atmosphere for eating. 

Tables and raw benches were archaic and res embled the caric9,- · 

tù.re dràwings of the poor houses and work housès of bygone .: 

days. The.'children cannot possibly learn table manners or 

good eating habits under the presènt ·system� Because·o.f the 

numbers in some schools, all childreri cou.ld not be fed a·t one · 
. . 

.time, so that the boys ate at one sitting_and the girls at 

another •. 

· Three of the schools provided �fternoon and evening

snacks for thè children� Five of the schools provided one 

snack, usua.lly in the afternoon. One school, Punnichy:, does 

not provid.e à snack at ·any time Q Food has much meaning to 

the chilcL It 1 s a basic human need and for the child is 

usually associated with mother. To provide a ba.lanced diet 

only is to deny t,he psychological impcirt�nce of the ritual of 

eating ta ·the child. 

P, Religious Education: There is a stress on 
. . 

religious _ education in all of -the residential schools, as one 

would expect., The eq,ucational progràm includes provision for 

a half"."hour period of religious instruC'tion each d.ay. Five 

schools use this daily period in this way fi four schools do 

not formally sçhedule it but attempt to use a variety of 

methods to instruct ·the child.ren. 
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There.is a shif't â.way from required attendançe at daily �ss o:r 

services and an attempt to develop a desirt'3 on :the part of the .. 

child -to participa.te voluntarily., SUnday serviceS.Jtre _compulsory 

and the majority of the children attend either wi'thin .·the school 

or at the mission church associa·ted with the schooL 

Rèligious training of the. child · is 1ess obvio-q.sly an 

evangelizing approach now than it was.historically_and is 

seen more routiriely as a further. dimension of.· education. 

For the clergy there is a conflict between their 
, . 

calling and the role of principal .or administrator of a·governmerrt-

owned institution. This is not to suggè.st that ·�he roles of · 

· priest and administrator are: mutually exclusive but ·to record 
. . . 

. . 
. . . 

tha:t there appeared to be an area of problem in rôle dilution� 

The Branch of ficials appeared to see the administra:tive rôle 

as primary and not to take full accourrt of the pries·tly. role. 

Similarily, in staff relations, i't was necessary 'for most of 

'the principals to·have· ç,Vailable a'spiri'tual advisor O'ther 'than 

themselves for the :staff,, because of the au:l:,hority :they carried' 

as administrators. 

In one pa�t of the questionnaire administered to the 

children they were asked to list 11Wha:t the residential school 

has taught · me 11• Orily six of the 3 54 · children made any · mention ·

of religion and these were all males; fou.x· from Onion Lake, and 

one èach from Lestock and MarievaL · 
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· In ano·ther question deà.ling with occupa·tïona.l choice, only three
. ( 

males select.ed a· religiôùs vocation. It is striking tha.'+, in

· an a:tinosphere of high religious ·orien·tation, the_ chj_ldr_en . do

not seem to be iden·tifying themseives wü,h the religion.. 'l'he

summer· period when the · childreri returned to the :reserve was
. . 

accepted as a period 9f almost complet� inactivity in the·

practice of their religious.duties. Many of the Church
. . . 

represeri'ta:tiv�s · an_d 'the principais are d�bating the a.ppropriate-

ness of èorrtin�ed. involvèment and whether the Church .has become

·too ins·titutionalized iq. the residential se·tting:..; .It is

sufficient at this point in the report to note ·this _rethinking

on the rôle .of. the churches iri this work.

Eo · .Academic Program: There was nq a:ttempt to evaluate 

the acaderilic program of the residential schools, h_owever there 

are à.riumber of descriptive comment�_which should be·made to 

ind.icate how thls· f�nction of the program opera tes. . As 

indica·ted ear_lier · the physical set=up ;fJor the classroom teaching 

. was generally of a very high · order. There were · som.e exceptions; 

a.log cabin for a classroom at Oniori.La.ke, overcrowding in

classrooms at Les·tock and 'the deep coricern for updating the

facili'ties at Lebret for a modern high school program� Children

ii-Uended classes wtth members. of the opposite sex. · In four.

'schools the academic program served bath �e�i-den:tial and day

studen:ts, ·three schools · served residential studen:ts and had

studen:ts going out ·to the cornmunity on an integra-ted basis.
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Punnichy had residentialJ 
day and integrated students and 

Beauval had residential students only. 

The program of study is academic :with no vocational 

training except that woodwork�ng and domestic science classes 

are scheduled for the older-boys _and girls a half a day a 

week. A special class for retarded children is conducted at 

Marieval arid there is special work in kindergarten classes to 

assist the beginners in language development in English. 

Varioùs enrichment courses in English and an emphasis on 

relating course content to the Indian culture are îmaginative 

and indicate progress in making the educational experience 

meaningful for the Indian child. The schools follow the normal 

provincial.curriculum and inspection of the program is carried 

out by the provincial Department of Education. The school 

year corresponds in time to the provincial education calendar. 

The classes averaged approximately twenty-five children. 

There were some combined classes, but on the whole the teaching· 

of the children appeared to be a well-ordered and operating 

part of the program. In conversation with many teachers, the 

project director was impressed with their dedication, their 

enjoyment of teaching the Indian child and the excellent 

rapport they had developed with the children. The teaching 

sisters in particular exhibited the tremèndous devotion and 

interest plus high academic attainments
J 

which have been· 

a hallmark of their Orders. 
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)lhilè tperè were· a numbe.r of outstariding· Jay teachers' the
. . . i . . . . . . . . . .

isolation of many of "thè schools s�emed · to contribu:te ·to a

higher tu;rnover and consequerrtly the employment of younger,

less expérienced. teachers. �-

The ·attendànce of children i-n schoç,l · preSJ,nted

little or no problem fo� eïther the residential or the fntegra.-

ted students.

. 

{ 
The rou:t-1.ne. of .:the institution did not allow for.

-much decision on the child 's part. He attendedq 

. The day
. .. 

-�·tudents presented a to·t.ally \11-rt:;eren:t ;problern wi'th one 
. . . �� . 

s�hool, reporting average attendance à�· ·lqw as 50% for some �ay
-�-- . . 

. ·· .. ··�.: . 

studerrts. At Punnichy, for example, · thirty-otiê ---�;}" students
. . . -�, . . ' 

missed a total of 124 days in a twen:ty�one day school
° 

iilG-�th.

. Other schools reported a 75% - 80% attendahce record for. day·

students. The irrtere·st and effort pu:t forth by the bus drivers

in rounding up day studerrts, o.f stopping at the door when

children were missing to fin_d où:t why and encourage parents

"to send their childran
.si 

is a fine example of a plus int.erest

in t,he jo1?4

The 'drop-out pattern was highest amongst ·the day

. pup:i,.ls, although some·residential studerrts home on Christmas

leave failed to return. · The· number of students expelled .

during the year was e.xceedingly small considering ·the -nu.mber

of children ·involved.
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As a final no·te on. the academiè pràgram:; there are 
·' 

some very severe. limi'ta:tions on day studen·ts in the home

environment towards achieving àn educa.tion� M�ny homes do

no-t have electric power; there is the absence of privacy .

which homework st,udy demands. In some homes the childr�n

do not receive breakfast. before attending classes, and ·th_ere ·

is the absence of reading material, .., èven newspapers, ·-
. . . . . . . . . . 

. 

in some homes� The home must provide a base for stimulation 

of the child if learning is to be nia:icimized� · The de-stimulating 

effec't- of· some of the homes of !ndian. children poses a real 
. . . . . . 

problem, In ·the report on the gradua-tes of residential schools 

there is the addî:tional. ·:�q-ture presented of tension for 

the child ,. betweeri the ·dema;nds • for :f\ltther educa:tion and 

training t,o partici�·te in ·thé broader Canadian s�ciety,. and.

the pu.il bac}f.. to teservés -where eduça·tion beyong a grade school 

level may be suspect6 

. F. · -Recrea·tion;. ·. Th� rèsiderrtia.l schools place

considerable emphasis on organized sports ... Hockey, baseball 

and track teams regularly com.pét:e in organiz.ed leagùes \Ti.th 

the su;rrounding cornmuni'ty � · The nwnber of trophies in evidence 
. 

. 

a·t the schools a"t't,est t,o the su.ccess of the teams in àpor.ts. 

The boys dominated in t,his field and .there 1vas. no lft"tle unrest,

among the girls because the program had ma.ny more inte:rès-t,ing 

ou't,lets for the boys, 
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The schools had good outdoor plà.yground and sports equipment. · 
/' 

The need for gymnas iums was gi ven �i'gh ·pr-;i�rj:ti by, 'thttSé' principals 

:who d.id not have one, The indoor: play area was far too limited. 

Various activities wer·e unique to certain institutions such as 

the Beauval Indian Boys I Choir and curling rinks at two of 

the schools. Integrate:d· stùdents were encouraged. to participate 

on teams at the schools they at:tended. 

. There was a real emphasis on the sports program partly · 

becausè the children' loved to participa·te and-also bècause it 

was s een as a healthy outlet for adolescents. , 

G. · Student Governmerrt: There was no or_ganized

activity in student government. Since the majority of the children 

werè under 16 years �nd below. the Grade 8 level, 'it w\s felt not 

to be workable. 
·, . . 

. . . . . \ . 
Thère was mention of spontaneous acti'V"4-ty .by 

\ .· 
the children in developing concerts and deciding on speè�l 

\. 

even'ts su�h as a picnic. It was not apparent whe·�her the i¾:hools 
. . \ 

had attempted a student governmen:t program _and failed or whe·�er 

they fel't it to be unworkable and made no effort to develop it. \ 
\ 

The ·important point is that there are limits of sophistication �,
and degrees of responsibility that can be developed·in assisting 

the children ·to have some participatfon_in the even'ts of the 

residerrtial schooi.' life. The planning_ and arrangements for. 

social and sports events have prôven tci be eicellent starting 

points in having the children assume a rôle in their own affairs� 
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It is a slow�r method .of getting things done but the involvement ·· 

is �n important pru:t;.t of learning for. the children� There is

room for creat:ive ·development in this par:t of the. progr�m·:.. 

. 

. 

H$ Vacatiot1s and Visits: . The children rema:in in 

the residen:tial · school for a ten-month period and return home 

for the ·summer period. ·· The issue of care and custody in the 

èhapter on Legal Status has already focussed on certain issues· 

.. in respect tq vacations in the. summer, Most· of the children. 

réturn ·to thei1". homes for the Christmas period,,. These are the· 

twomain vacation periods in the year� ·Parents_are expected 

. to contribute towards the transportation cost, of the Christmas·. 

vacation� 

The · prac·tice. of. week-end visi'ts to the home was not 

prevalent in the schools. Sorne children were granted. permission 

to have week-ends· !;l:t home if they lived nearby and if the parents 

. hà.d _cooperated in returning · the. children on time ori Sunday. 

As a gene�al rule, this was not encouraged� rn·the section on 

. clothing, reference was made to probiems encountered each time

chiidr�n went home a�d came back •. The attitude seemed to be, 
. . 

on th� part of the schools, that it wasn 1 ·t wo�th the troubl(;l •.. 

Th�re was also a concern for the moral welfare of the oldër · 
. 

. . 

students who re:turned to the réserve on visits, and this was .. 

·expressed in terms of drinking and sexual experiences.
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Parental vis:t:ting, while not discouraged, is not as 

active as one would expect .. Some parents visit.regularly -while 

the . majo;dty never q.o, Visiting hoùrs are usually · se·t a� 
. . . . . . 

. . . . 

Sunday _afternoon althoù,gh this is flexibl�, .a_nd parents are

not turned away unless ·they have been drinking,. Letters., a. 

very important link for "the child, are irregul,a:r from mos·t of 

the paren·ts •. 

The' important fact ·tha:t emerges in this is the absencé 

of any vital, .con:tinuing and frequent communication between·t,he, 

child .and his parents� Rather than stimulating ç1.rid fostering 

a_ greater degreè of participation the general · a·ttitude is · 

laissez-faire. Indeed, -while no one expressed hostility to 

the parents, the conviction. seemed to l;ie that they upset the· 

child and were a disturbing influence in t.he routine of ·the 

system. The report :tha:t parent�l visi'ts had an ups_ett�ng effect 

on the cl):ild should be considered as the · reader s·tudies the néxt 

section on Control of Children. It is a signal that the Indian 

child responds emotionally and with ·his whole self to the 

familia.r and secure areas of his lifeo 

I. 'Extra-Curricular Activlties: While the program

of the residential·school lllUSt include oertain essentials such 

as classroom instruction, sleeping, eating, attending church 

and rec,reation, .it is importabt to report on the extra events 

that break into the routine schedule ·te offer a. relief fl."om the 

day-to-day activity and become special to the children. 

.\ 
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A formula ha.s been worked out to de·termine the amoun:t 

·for· this act.ivity .of the grant, but, simply. expressed_ it averages 

·twenty · dollars per · child per year... Film rental, extra sports

equipm,en·t 
J 

and ;transportation co.sts ·to special �yents are major

e.xpenditures in ·this part of the ·budget •.. · · 
. . . 

. Sorne of the extra-curricular aC'tivities which 

. impressed the project director were: . choirs, figure skating, 

handcrafts 
J 

curling� . visita to ·the: urban centres'· square 

dancing and winter carnivals,. 
· 
As commendable as thèse ac'tivi'ties

were, there was a_ ·tremendous scope. for more involvement of the, 

majorit,y of ·the student,s and creativi'ty 'in the· developmeirt or·

new activities. A valid comment wàs made that some students 
. . .. . . 

. 
. . . . --

. 

.

. . : 

. 
. ' . .' 

. .· 

had a 'time problem to ·meet a,ll of the activi'ties that they now 

hàve scheduled .. 'l'hesè include a. regular académie program; with 

the required eveping study' ac·ti vities associq.ted with the . 

. town· �'cliools ··thèy attend and. some participation in ·the. life ·

of the residential schoo:J.. program. �ile :this appeared to· be.
.
.. a . reali'ty for: the older integrated stud��ts,. i't is not true

. of the majority Of pupils in the re�idential se:M;ing; 

Children wi'th special talents in spor·ts or singing 
. .. . 

again appeared to be favourèd, 'and 'had Ôpportun;ities for inter-

es·ting ext:,ra��urri'cula:r;- activi'ties. -�he rema.inde:r-, and these·· 

·rre tne' maj·o��ty of the .children and par·bicuiarly the_ .. girls, . 

. ' - 'do neèd ,to have their êxperi�nce. enricned. in this reg'ard. 
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'rhere · is. the need to recognize tha"t th.is· type of activity, ·. 

whe·ther it ·� groùps such as Scou·ts or Qui des, hobby craft, 

cèramics, wcodworkihg
., 

.sewing, trips_ to .the ci'ty
1 

choral 

societies, drama · or wba:tever; requires skilled adult leader-. 

ship and adequàte funds :to pursue. There is the opportunity 

through the e::d,ra-cùrri.cular ac:tivi'ties ta bring the 

commu.ri:i:ty into the residentia"l scbool as. well as ta have the 

child go out. There is litt.le dqubt .that. one of th.e be:s·t public 

relations mea,ns the ·schools have usèd has been the chiloreti r s

chairs, dancers, bands and participation in sports • 

There is awareness '1:,hat· much- more can and should 

be done ·to enrich the _extra;..curricu.lar program. A persan 

with special ·training in ·directing t,his whole area of the 

progra?# would .be a wise investm�nt .for ;the _residential schoo1.· 

Present full-time .staff with special taleµts could be involved 
! 

and augmented by part"."'time staff and voluhteers, recruited from 
.! 

the community. 

6. Control of Children

· The control of children is an important factor in the

climate of àn institution. The crises that arise from time to 

time in the administration of a, facility with large numbers of 

children more often than not have their root cause in the 

methods and approach to control. 
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. The word discipline is avoided in this disucssion .· - . 

because the· word has .been too often corrupted to equate 'W:itl:î- ·· 

pun:i.shmerrt� The.ré is a wide range in viewpoints ·amongst · 

the principals of r�sidential schools in Canada on this pc>int" 

The subject wa.s thoruughly debated ât the Elliot Lake 

conference :early·in 1966 .. While the_Canadian pattern is re­

presen:ta·tive of extremes of authoritarianism and permissiveness, 

there was no·t within the hi.ne schools tn Saskatchewan the 

ex:treme .fluctuations� It is the view of the project director 

that Duck Lake, Lestock; Kainsack and Prince Albert represented 

a stronger authoritarian line in control of childreh and 

Marieval, Lebret, Punnichy and Beauva.1,·a less authoritaria.n 

· approach;.. Some indications of this are the sepapa-tion o.! the .

children by sex in -activi'ties, the concept of the tasks they

were to . perform which the .child care star f · had, -and the

participation of the_ students in planning ac-tivi'ties, This. is

not to suggest ·that one group of schôols is operated bet-t,er

than another but that there· is a differerice in their approac:h

to control of children.

Corporal punishmen:t is u.sed in eight of the nine 

schools but the occasions are rare. Frequerrt runaways
., 

· 

attacking a staff member and -�p.ef·t were the major offences 

that resulted in a s:trapping. In all schools this was 
' . . 

. 

rigidly controlled by the principal who alone had authori:ty 

to authorize or administer t:t:ie s·trapping� 
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It. would be u:nûsual if- ·incidents be·tween s·taff and children 

didn 1 ·t erupt j. ahd indeed they .do; there is, how�ver, a very 

clear di:rect;i:�e on the ina:t-ter of corporal punishment.. 
• . 1 • • • 

Denial of privi1eges to. :i,ndividuals was ·the most frequently

used.· ine.-thod of punishme�t, . Loss of group privilege.s was the 

next most frequent method of ·puriishment. The use of isolation 

was:: rare. No schoçll U:sed loss of meals as a punishment f I't 
. . 

ts important in a system that uses privileges as a major factor 

in control of children thàt there be a wide variety of privileges 

available to the child and the group. If a Saturday night rnovie 

is the one outs·tanding �C'tivity_ in the week, then· denial of this 

for the child or ·the grqup is a: very severe punishment indeed. 

Assignmen:t of extra househol_d chores was used in some schools 

and the p!'incipals felt that this offered a better type of 

. experience for the child; it wa.s tangible, of set duration 

and over wi'th soon. The involv_ement of the principals in 

counselling the children and staff individua.lly ahd together 

when control problems arose is to be commended • 

The major impression in respect to corrtrol of 

children is that ·the resident.ial schools had very litt.le 

trouble în this area, Indeed_, the projec't director was 

disturbed that in a group of 1612 children, control problems 

were so minimal. In terms of the consistency with which this 

was :reported., it mufft be concluded that the reports were 

accuralte. But why?
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Given a similar number of whit.e children, the control problems 

would have been ten�fold those reported in the nine schools. 

Cultural differenc�s was the common explanation given:

Indian children are easier to handle. To a degree it is possible 

to accept this explanation but it does raise very serious 

questions that may shed some light on the adaptation and adjust­

ment of the Indian child. The cultural difference of 

child-rearing habits between the Indian and white .culture 

suggest that the Indian parent is more permissiv.e in his 

handling of the child. In the process of admission of the 

child, there is not the preparation and help giv·en that would 

enable the child easily to move from the reserve to the residential 

school. Why then does not the child rebel against the regimentàtion 

of ·the school? One other explanation given was that the Indian 

loves order and structured situations, that they are more 

comfortable when they are dependent and someone else makes the 

decisions. This informant suggested that the Indian makes à 

good soldier for this reason. The project director does not 

accept this interpretation for the children. Indeed it is the 

system, the highly organized structures of the long-established 

residential school that forces him to submit: the routines 

repeated a thousand times over of a bath, head rub, issue of 

clothing, assignment in a group, the routine of eating, sleeping, 

playing, going to school, all highly organized wbich :1eads to 

conformity. 
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l't is corûormï.ty which is only a ·v�!.'\��W -f� many. Indian chil<lren, 

ànd because it is a ·veneer 'there is ·th,. appearance of adapta.tion 
. . . . . . . . 

�nd ad,ju�rtmen·t.�, It .ïs an: adaptation and. adjus:tment. ·to· ·�he 

res_id�ntial syste� ra:ther an internalizat�on of a new · valu,e . 

syst,em q 

. The· criticism is th'en not with what the s·taff overtly . . . . . 
. 

. .· 

do to childr_en bu:t rather what they don 1t do for ·t;hem� The 

staff. mus·t be sensi'Uve and trained. ·fo the bridging rôle 'that. 
. . . 

they are to pl� be't,ween two cultures, if they are ·to penet:ra·te 

with the child beyond .the stage of conforinity •. 

: CONCLUSION 

The crux of thé issue,. rèf:l.ected in this tremendously 

higll. deg.ree of confo:rnrl:ty �nd. 13ubm.'ission, - to authori'ty on the 

part of the _ lndian child, . is :whet,ller emotionally he has · ever 

rnoved into ·the res:i.dent.ia.l school •. Cor)sidering the lack of 

individualization in ·the' programi how could a child be expec-ted 

to adapt .and adjust, 'to an_ alien cl.,ll'tùr.'.al system? The an,swer 

· is obviou� - _he. c·anJtl .· This refled:.� more accurat,ely the s�ate

of the majorit,y of Indian children in residential schools o:f'
. . 

the t.rad,itional type.. Some child:ren .do make i;t · in ·sp:l;te ·of the
. ' . 

. . 

sys·tem. Factors such - as parental suppo,rt �- special intè;rest of

· a s·taff membe:r1 or special ·talents of the chi.ld can m.ake the

d.1f.ference ,in individual cases. The concern is t,ha:t ·the

ove:r"'8.ll sy-stem appears to have ·this effect on ·the majori·tyu
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CHAPl'ER VI 

This -cbap·ter Will repot"b Ot\ t,hê staff of ·the .Indian 

residi:mtial schools .. ,in addition ·(jo· ·the· into:rma:tioa _SU.l)plied· 

by the principals on. job classifica:tions and number of staff, 

was a simple questionnaire èirèulate-d·· ·to the staff on a 

voluntaryr.'basis. Besides rendering mu.ch usèful informa·tion 

the staff questionnaire served as a tangible expression of 

interest on the part of ,the project ·team with the attltudes 

. and concerns of. the s.taff. :The number of staff posit,ions 

listed by ·the principals numbered 331. A .total of 223 staff 

members responded ·to the questionnaire. 

In addition to participa:ting in two corif erences with · 
. ' 

all the principals' and the direc·t observation of many staff. 

on the job during ·the study, the, projec·t d.i.rector had the 

opport,uni'ty of participating in the 1966 Staff Training 

Institu·te for· residential school staff in August of 1966. 

From these various·discussions,.the data.obtainèd in the 

study i'tself and the st,aff questionnaire, ·the material in 

·this chapter has been assem.bled. The following table gives

the Indian -· white breakdown and. the. job classification of

s·taff in the !ndian residen·tial schools •..
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Indian-whitè Breakdown, and Job 
of Staff - Table 40

,. 

Job Classification Indian 

, Houi;ieke_eper & Maintenance. 57. 
'1'.'eacher 5 
Child Gare Staff 15 
Administra tors 0 

.. Total 77 
" 

Clas_sifica tion 

White Total 

96 153 
81 86 
48 63 
29 29. 

254 331 

All.of the positions are .inc�uded under one of the four 

job classification.s in. the table·� The- most generic classification 

is the Housekeeper and Mâintenan·ce one 8f!d inclu.des all of the 

.... 

poe.i tians not spec_ifica.lly covered · ·1n · the other three groupings such 
. . . . . 

aa co�ks ., sea.mstrE?SS, bus .. driver, matd�, maint.enance engineer .,

watchman and maintenance mano The i;,e9-che�s inelu�e the senior 

teache:n and,� combination'of pa.�t-ti.n\� teachers whq are taken 

toge1;,her to represent the eqù.ivalen,t· ·or a. position, thus the 86 

teache:cs are 86 full-.time tèaching poa.itions-and ;epresent more 

individ.uale:i because so:me are employed only.part-time� This ru.le 

applïes to all the job claeeifications 9, The· adininistrators ·alsci 

include.mis�ionaries who act �� assista.nt principals, la.y aesistant 

pr�oipal1 and chief matronsq 
i,.· .. 
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1. .. Indian Staff

. There are 77 staff podtions of the 331 total, filled 

by Indians. The Indian staff are heavily represented in the. · 

housekeeper arid · maintenance classification but only nominally 
-

in the child càre. and. teaching posi·tions. There are no Ind.ian 

staff in the ac:ùninistr�·ti ve classifica·tion. To the Indian 
. . . 

child the important positions are alm,ost always ·filled by 

whites and Indians do the lower s·tatus work. It is suggested 

tha"t, this stratification of role by racial lines can create 

a negative rôle image of the adùlt Indian .for the Indian child. 

While the residentiàl schools did offer employment for approxima:te- · 

ly 77 adult Indians, th;Ls presen:ted certain problems to the 

a dministra·tio n. 

In one· school the principal .reported that he had 
. . . . : 

difficulty discipiining any of. his Indiàn staff because they 

were all reiated and if you offended one, you �ffended them all. 

In another school, the principal reported on the pressures the 

Indian staff members faced from the reserve and the name­

calling they had to endure. He repàrted tha't once a year one 

of his Indian staff had to corne in drunk and ·tell him off 

11goodn , apparèn·tly so that ·he could convey this to his friends 

on the reserve. In another school the· male Indian staff 

seemèd to have beèn employed as a reward for ovèrcoming 

drinking problems. 
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The·. projectt director wàs · impressed with the · sinoere interest of 

many of the Indiâ.n stàff and Wi.th the rapport they had with the 

children .. . ··Therè seé;rneq · to be· 1ittle doubt however that many 

were under cohsider�ble ·pressures bécause they were holding 

employment positions that �ère:a1i too scarce to others on the 

2o �
.,
ss.ê1..t..9� 

. In the main the admihistrators and their assistants were 

pr�es�s, (Prince Albert and Gordon were exceptions in that they 

had lay assistants). Their duties :i.ncluded the overall adminis-
'.: ··� 

tration of the staff, daily living and açademic programse They 

were responsible f�r budgeting and pùrchasing,, The employment of 

the no:p-teaching staff was their re.sponsibility. The contacts with 

Indian parents� branch personnel and various community relations 

were carried out by the principals� It is not possible to list 

complete.ly the variety of tasks they perf ormed. The handling of 

money consumed a great deal of the principalfs time. The project 

director was struck by the number of occasions in different schools 

when the p�incipal was interrupted for a financial transattion. 

It should be observed that they were on call for. 

emergencies twenty-four hours a day and that the care of the 

children was officially entrusted into their hands. 
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They were expec"t,ed to _handle · the discipline and to offer 

useful guidance _and 7ounsel to t,he children as well as the 

staff. in a real sense ·the •tone a or _1 clim.ate 1 of ·the 

residential_ school was set by the personality, attitude, 

interest and over--a.11.philosophy of the principal. 

The principals found that t,heir time has bèen more 

and more concerned wit_hdetail and reports and that they were

becoming further removed:from the day-to-day program. However
j 

the project director was impressed with their knawledge of 

individual children and t,he. pos:i:tive way in which the childreri 

related to ·the _principals and the o·ther admi_nistrative personn:eL · 

The educatiom\l background of the principals was 

mainly in the field of .theology and philosophy. Some had 

academic training for the cla13sroom. Soma had courses in 

psychology. They expre_ssed a. general lack in their training· 

-in child develo_prnent, counselling a.nd ins·titutional adJninis­

tra·tion. This accounted in part, for ·the lack of innovation

and ·the degree of sameness in the adminis'tra·tions, The

principals were more inclined to run a. 0 -tight ship I than -to

risk upse·t or controversy with new approaches. Certainly -the

physical plant, 'the limited staff resources and unif drm budge:t

items are a factor in 'the sameness bu't 'there was an absence of

creati ve program and experimen·tation.
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The assistant principals were either missionaries who stood 

in for the principal in his absence but who inainly concerned themselves· 

with the spiritual needs of the families on the reserve, or were younger 

men in training in institutional administration. In some schools they 

assisted dire�tly in. the administrative detail and developed useful 

procedures such as the Rating. Sea.le� .stndents in Duck Lake, 

The chief matron perfomed a host of functions in supervising 

the housekeeping staff and the kitcheno She was a key figure in the 

institution and handled a multitude Qf daily crises as well as· directing 

staff. Beth lay and religious women filled this post :Ln the various 

institutionso The demands on their time in excess of the eight-hour 

day were very considerable. 

3 • Teaehers . 

There were a total of 86 teaching positions in the nine 

sehools. The. study did not attempt to evaluate the quality of· 

the elassroom program or the compétence of the teaeherso ·In the. 

chapter of .. administrative aspects a section is devoted to the ·aeademic 

program. The teachers are _appointed by the Branch in consultation

with the principal of the schools. There appeared to be some history 

of friction in the responsibility of the senior �eachers te.the 

principal but if this problemwas current it wa.s_not _expressed 

during the study. 
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-The project director was impressed with the degree of clari'ty

between the principal and the senior ·teacher and from wha:t

could be observed there was a good relationship in all

instances. The ·ceachers rated a much higher status in: the

residerrtial schools than did the supervisors · of the children.

This was evidenced in salary, living accommodation provided,

hours and days worked and the s·trerigth of the teachers 1 

professional àssociation. The classroom blocks were modern,

the classroom equipment genèrally very adequate. The most

perturbed teaching staff was .a:t the Lebret schoo·l and the

project dir"ec-tor met for several hours with the staff a·t the

. school to discuss their viewpo"ïnt on. the integratfon question

and their recommendations for the future of the Lebret high

school. Their views are corrtained in the next chapter · on

attitudes and opinions. The qualifications and dedication

· of the religious as ·tea:chers provided a real bonus to the

over.;.all ·teaching competence. Isolation and the general

shortage of_qualified teachers presents a real recruitment

challenge to the Branch in manning the classrooms with lay

staff. There has developed however an: 1 espiri't de corp'

among · teachers in Indian schools, enha.nced by their .association

which seems ·to provide a needed sen.se of belonging . ·to · a specia 1

group.
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4. The Child Care Staff _

\.l 9

This group is referred- to in the residential_schools 

as superv;t.sors •. Even in the desigri.ation 6f ·�he group as 

su,pervisors, there is a nega:tive conn.otation, suggesting _·that 

their main func:tion is control� _The more acceptable. terms 

for this posi't�on are I child care worker I or I group .. 

counsellor'. There_ are 63 positions _as compared_ ·to 86 

teaching posi:tionsq The child;..staf.f ra:tio. for t,hi� group 

was 30 children ·to .one staff member and this was reduced in 
. 

. . � . . 

the spri ng t,o 25 . c}iildren to one. �s-taff member. · 'The· child 

ca.re s·taff have a broken shift during the_ day wi-t;h r_esponsi-
. -

bili'tie.s during th_e. periods before_ and �f:ter school, a-t:,

meal times, during. the evening · prog�a� a�d a·t; bed time. 

Many of the ch:i.ld care staff slept it:i roomif'6.:dj the. dorrnitory 

of the group ·t:.hey supe:ryised and were resporis;ble for _thé 
. . 

children at night. Their hours of work were quo-ted as 

from six·ty "to êigh·ty hours a week. When: -they _had a day Off 

it meant a doubling up for other child care staff. Although 

the budge·t allo�ed for a child care staff person for every _
25 children ,; in rea,lity -thes�. staff mem:t>ers had a·t -times 

a much larger group of children in their care, be_cause -there 

was no relief s-taff available,. when a staff member had a da.y 

off. or wa_s sick. 



.. ,. ! 

The child care staff member stands in.the place of·the 

child 1 ·s parent in °the residential school. It is a great re­

sponsibility to carry ·the day-to-day responsibility of caring 

for other people 1 s children. 'l'hey direct his getting · tip, 

dressing, feeding, hisplay and discipline. They are on the 

spo·t to handle his problems and share his good moments. More 

than this, the child. through placemen·t has los:I; the normal 
. . . 

models of father and mother from whom he learns what, men and 

women · are like. The child carè s·ta:ff become substit,u:te 

models for the child. He irnitatès bo·th ·their good and bad 

habi'ts and copies their ideas about life. · 
. . ' . 

The key: to meeting the needs of the child in . 

residential placement rests very much on the child care staff. 

The two quali·ties which summariz·e the bes·t a child care worker -

can bring to his work are unders·tanding and respect for the 

child. The child care staff person must know his child, 

observe and lis·ten if he is ·to be truly helpful. Wi·th a 

large gro�P
.1 

this is no·t possible. The ehild, ins·tead of 

being approached as an individual, becomes a number to be 
. . . . 

counted - t,o be controllèd.. This is the failing of the 

da.il.y living program in the resideritial school: ·the lack of 

individualization of the child .. 

While the range of personnel who carry the child 

care function inc_luded the warm, understanding child-focussed 

person
.9 

there are 'l:,hose to whom ·the work is only a job and 
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the hours are ·too long and the pat insufficien:t.. The projeC'l; 

direc·tor" was more impressed with the f emale child care staff 

as a group thari thé males. Th,is rnay be_partially ex_piained

by the rôle of thè.child care person re�embli,ng mowe a 

molhe� 's funè:�ion in the home than a father 's funct:lon. 

In the Prince Albert programme where sevèral married couples 

are employed, th�e app·ears ·to be a good wo:rking relationship 

and division of iabour. Seve.ral principals fel't that employ­

ing young single Indian men as boys I supervisors created 

.Problems. The age differential between the staff and older 

boys was one factor but "the problem of group controi was also 

preser:rt·. 

5 .. Staff Education and Training 

The educa·tion and training of. -t;.he residential school 

staff is reflected in the following table.. There were 219 

of the staff who answered ques·tions reia·ted to this factor,. 

out of 331 to·tal staff • 

Educa·tion 

Total 

. Education and Occupation of Staff of Nine Resident,ial 
Schools in Saskatchewan -.Table 41

ousekeeper & 
.Adminis'trat,ion . ·Main·tenance Teachers 

l 

.13 ll2 

Total 

219 
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The administrator$ and teachers score above the 

high school graduation line:·as a rule and the child care and 

housekeeper-main·tenance staff below the high scho61 graduation 

line. · The most disturbing information on th_e table is that 

24 où.t of SJ child care staff score below ·the Grade 10 level 

of education. The specia.l training category includes staff 

train:i,.ng courses for residential personnel, nursing 

assis-tants I training1 
special teaching courses such as 

attendance at a summer school_in some way related to upgrading

the staff member in his day-·to-day competence. 

More than So per cent of the total staff responding 

·to the questionnaire h,ad less than high school education.

This represents a considerable impact. on the Indian child who 

is being encouraged to aspire to a high educational attainment 

when the models ('that is, staff)· do not have whà:t is generally 

considered ·the minimum educational standard (high school 

graduation). Because of the nature of an institution, all 

of the staff whether they be the _cook, the laundry worker, 

maintenance man or bus driver, have an impac·t on the children. 

S:taff training and staff development is a respon.­

sibility of administration. Sorne of the schools have regular 

staff meet,ings but this is not generaL. There was considerable 

reliance on a one"'.'week supervisors 1 training course held during 

the summer. . This was not a regular even·t although a training 

session was held in August of 1966. in Prince Albert�· 
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It was organi.zed by the newly formèd principals' association and 

financed by the Branch"·. As commeridable as an·�ffort of this'kind 

is, it is :no substitute for :.the in:..serviee train:i:ng of staff in 

,the' ins.titution itself 0 

Sorne components of such an in�service staff training 

èourse include -(a) adequate staff supervision begirinirig on the 

;day the. staff member becomes an employee ( th_is involves the 

employm.ent of a chief chilct·care worker who is qùalified to 
. . 

supervise staff and administ�r the': daily living p;ogram; a . 

functian quite distinct from the·chi�f matron, who is responsible 

for housekeeping details, (b) l'e3gular and _planned teaching 

'ee:;ision.s on child development, group 4y:t;tamies, institutional 

,living
,. 

counse�ling, control of children and prograin planning, 

(c) regular_evaluations of the staff member helping him_to strengthen
�

.
. .. 

his talents as a child care worker and to recognize areas of limi.­

_tations in his approach, · (d). outside CQU��es that. may be in the 

11:attire of academic upgrB:d.ing, special meetings or_lectures on 

su.bject.s related to the institut:i,onal care, �f childreno 

These are only a beginning of the.possibilities 

for staff development and training in the institutional 

l:ietting. Thel;'e will be a number of side effects that the 

administration must expectq As the staff and, in particular 

the child care staff become more know�edgeabl� about the 

s�·ope of their rôle and more dire�tiy concerned with the 
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individual child_, pressures w:i+l arise to reduce the ratio 

of staff to children, so that more can be accomplished. 

As _they _become more involved with the child the sheer 

physical exhaustion oî meeting the child 1 s needs will demand 

a normal work week: As training and competence improve, the 

expectation: for recogriiM,on. in increased salaries will 
. .. . . . 

become apparent. Howev�r, . if. ·the program of staff· d,evelopment

is clearly related to improved working standards, there is 

a_n · excellent possibility 'to greatly improve the service gi ven. · 

6. Length of Service .

A further question on the staff questionnaire 

dealt with length of service. Out of 181.repl��s the spread
) 

·from under a year to over thirt.y years was fairly wel1

distributed -· 55 had under two years I service -- 85 bet,ween

two to ten years and 41 over ten years I service.

The· presence of the religious in these figures 

tends to give 'them an unwarrarrted stability in terms of 
. . . . 

length of service. On the other hànd, there is emerging a 

rudimen:t�ry' formula·tion for a ca:reer line in work with 
. . ' 

Indian children among the non-religious s-taff ·at all levels. 

. ' 

�. 
..--
..1_ . --
� ,; 

, 
l 



r •• 

A Policy Issu,é 

Therè is increasing .pressure,. l;)ecaùèe 'of recerrt 

legislation such :as the Fed.eral kbour Code, Fed .. èral 

Minimum. Wagè l�gislation. and union ilC"tiv:t·ty 9-mongs;t . 

non4eaching staff, to détermine ciearly. t.h�· '·s-tà:tus. of 

non-teaching employees in the Indi�n resi4errti�'.l:- schools • 

.. The policy issti.e· �ri ses �s ·fo. whet,her · they_, should. become.

civil servants of . ."�h� federal government .. 

. The benefit,S. of this approa·ch ar� ;considere_d. to

be, Substan't,ia1 ·t� the eniployeE{ in such· àreas as salaries, 

heurs of work; sick leave, · death benèfit,, superannuation 

and generai working condrtions· •. On the negative s:i.de_

wouid be ·the loss of au·tho:rity 'lihe ch�rches ··no·w poss.ess in 

opera:ting the schools. There. is additional è:oncern for the 

Chris·tian s:tmo�phere· Qf the schools;whkh ie main·tained by 

the churches selecting dedicated staff o.f their denomiria·tion

but which would not necessarily pertain in a system where 

employees were appointed by the puQlic service authority. 

The other alternative would be a rèturn to a. 
. . . : . 

. . 

system of grants ta the churèhes in support of· ·their .
opera·ting a reside·nt,ial· school, The ·gran·t. syÈrtem clearly· 

es·tablishes the·. churches as employ�rs, T�è emp1.oyees c:ould

' 'then choose ·the:ir .own union to beirt. represen·t their i_nter�s't,s. 

. ! 

i 
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Two maj_or prob.lerns emerge in a return to the grant systern o 

It assumes the churches are putting some major financial 

contrihution into the residential schools and the grant is 

a subsidy or a grant in aid of a serviceo This is not the 

case, as the schools are owned by the Crown and the churches 

make no. significant financial contribution to their support.. 

The second objection is that there are approximately 1200 

employees involved in various job classifications and the 

churche.s are not likely to welcome labour disputes, long 

eontrac.tual negotiations and the entire spectrum of modern 

emplÔyer-employee relationshipso 

In stating the policy problem that must be faced 

by the Branch and the Churches
., the project director is led 

to once again emphasize that the residential school system 

itself is the core issue and that the solutions recommended 

must take into account the priority of the chilà's needso 

The confrontation that this policy issue creates 

is basic and is the outcome of the shift from the churèhesV 

responsibility to the more dominant role of the Brancho 

In modern·day employer-employee relations, no employer 

can traffie on the dedication and loyalty of staff to 

sustain poor wages, long hours of work ., poor working · 

conditions and the absence of employee benefitso 
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.Fu,tt,her, ·the_ -matt.er of the aocounta;bility ·the· Branch n�i f'oxr ·_

large expet1d.i'tures of governmen't, funds is l��s di.r.e.o.:t-. an4 

certain undèr a gran·t system. The:re is a p�riod of t,raq.s.t ... 
. 

. -

'tiôn_ whil� the changes in program and resoµr,c$S. �re devèlop�d, 
• . • 

• • • • l 
• • • .• •  -• 

. . 

and the church -shoulci offer a care-taker management of the

re$idèrrtial scho_ols du:ring ·this _ ·transi·�ion_.. However, the- · 

chù:rchès ;houici· iook \o the developinent of u.rban .hç,s;tels­

as the more appropria·te area of SE:Jrvice. 

In the dev�lopmen·t of- :urban hostels, the church 

_wo-q.ld be moving in'to an a.re� of direct service to the older 

Ind:lan chilp.. It should b.e possible for thè ch1Jrches. t,o _ 

borrow the capital funds necessary to const:ruc-t the hos-t:,Eùs·, 

or t,o buy or ren·t. exist,ing nomes which co'Uld be used as 

qostels, A ne-twork of these would be estab.lished in a city 
. ' 

and could be administ,ered by t,he respohsible _ church. 

Hou.se paren ·ts would be _ employe� as well as addi·tional staff 

and the church officers- would carry an advisory, consultant 

role on adm.inis·tration and the spiritual welfare of the 

· ·studen-ts.

The admission policy to t,he host,el would be de·tE:Jr­

mined join"tly by the 6hurch and Branch for those stu,dents 

coming to the urban area for continuing education, upgrading, 

job trainin8 and beginn:i.ng emplorment. 
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In respect to older children who would be under the supervision 

of the child welfare aU'thority in the province, admission of 

these children would be determined jointly by ·the Church and. 

the child welfare authorit,y. Bath the province and ·the 

Branch would in effect purchàse · services from ·the church for 

this group of older chiidren. :- The- church would build, buy 

or rent the resource,, employ the houseparents and o·ther 

s·taff necessary, ei'ther employ or contract, for specialized 

services needed arid generally operate ·the program. 

The introduction of standards, evaluation and 

. licensing would assure all· three .bodies ·that, ·the hostels were 

operating aècording to ,sound practices.. The chù.rches would 

establish a per diem rate sufficient to retire the mort.gage 

incurred in construc-ting â new hostel or buying and remodeling 

an exis·ting building,- and sufficient to caver the operational 

cos·ts of 'the hos·tel. Included in the operà'tional cos'ts would 
. . 

be an upgrading of salaries, employee benefits·such as sick 

leave and re'tiremen-t, staff development and the general over­

all administra·tive costs ,to the Cnurch. 
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CUAFTER VII 

1 2 9 

_A T T I T U D E S A N D O P: I _N I O. N S 

. I:t is impor:tant _t,o. round out 'tl'le p{cturi9 9,t' rèsideni:,ial 

sqhools by re_cording some of the major cur;r:en,t ··a·\,t:i;�ude� �nd 

opinions· exp:re;sed py _those c+ose to :the system� Th� first 

such group are. t,he · stuq.en'ts who have been 'through. the sy�rtem 

and are now. living ei'ther on the resSrve or in ·the urba.n 
. . 

centres. Wlµle they have beeri lis·ted as graduat es of :the . 

system; some did not, in fac't; qoml)lete the grade eigfrt level 

which is 'the higb-est·.grade :tâugh'�. in most of 'the residenti�l 

schools in Saska,tch�warx. 

1. The Sample

It was ·ctecided to · ob:tatn à list of gradua.tes f(.)r ·the 
. 

. . 
. . . 

) 
.
. 

paèt fi ve years !rom the quar'terly re·turns prepared by 'the 

Branch. Through a careful analysis of-the records in 'the 

Saskatchewan Regional office of ·t.hè Indian Affairs Branch• a 

list of 588 pot,ential respondents was ga:thered. S'ta'tis'tical 

chart.s from the records in. the office were ··then used t,o 

identify each potential responden't 1 s agenèy, reserve; band 
. . 

number, bir·thda,te, sex, marital st,a:tus and lat.est address. 

The goal was to ohtain a sampling of this group of respondents 

and i"t wa.s agreed t,hat 75 interviews would provide 'this. 
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Several factors forced the decision to attempt a numerical 

goal in the number of interviews rather than'attempting a 

random sampling or some sophisticated sampling technique. 

The mobility of9 this age group was a.first consideration, 

and this mob�lity is increased during t?e summer period, s9 

that availability of respondents was -a deterrnining factoro 

Further.. it was felt important that the study reflect attitudes 

and opinions-of graduates who were residing in the urban 

setting as well as tho_se who were living on the reserveo 

Forty-five .respondents were on the reserve and thirty in the 

citiesq In total 41 women and 34 men were interviewedo It 

should be carefully understood that the responses of those 

selected graduates were only an indication of some of the 

problems, as perceived by the general Indian population. 

2o The Interview Schedule and Procedure 
-.wwww,.:w ........... � • ._.._,...---..,..www.....-..owo.e............._ __ .....,._---...._ 

This schedule of questions for the graduates was 

designed to match .the subject areas eovered by the Children's 

Questiannaireo In some instances identical.questio�s were 

used on. both. ·The main area of inquiry was their educational 

and occupational records, occupational aspirations including 

job level or type and job .lo.cati_on. Questions were introduced 

to gather data on their attitudes towar�s their residential 

school experience. -
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The assistance of a number of resource persons was obtà:i.ned 

in the method � · approaeh to the individual so that the m:i.ximum · 

benefi t could be·. obtained by the contact., · There a.ppea.reçi. to be no 
. . 

set pattern either in.protoèol-when the staff person went on the 

reserve or in special tec!IDiques which would.help t,o overeome 

cultural differences. ïhe_one suggestion which did in fact prove 

niost helpful· wa.s the_use of group interviewing with two or· three 

respondents. It was necessa,;ry to experiment with several_approaches

to determine 'Which one appeared to yield the most useful data. It 

quickly became apparent to·the intèrviewers that in a direct inter­

view situation there wère inhibitions on the part of the young people, 

lack of responses ·and a.rudety .over the tra.nscribing of conversations 

by the interviewer. It was found_useful to give the person being 

intèrviewed a copy of the schedule to read along w.i..th the inter­

views" By sharing in the e.x.perience in this way and with plenty of 

reassurance that they could add or delete commenta at the end, the 

interv:iews p:voceeded fairly succes�fully. Of the 75 interviews
.,

23 were respondents in a group of two or three persona .. This 

inconsistency_in the administration of the schedule was a positive 

attempt to adapt the process of the interview to cultural variationso 

It was inevitable.that in some cases the group interviews tended 

to produce a 'group responset strongly influenced by the domina.nt 

persan "in the groupe 
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The major conce:rn in the_ data c.0.llec-tion from the graduates,

and this was evident with the children also, is the super­

ficiality of most.of thèresponses. Th� difficulty remains 

. for these young people in perceiving the real issues and 

concerns. Part of ·the tlif ficulty is undoubtedly due to 

·the problems the Indians have in articulaM,.ng these issues

but ·there is the further major drawback of unfamiliarity 

with the culture. 

3 . . Results of the Questionnaire 

The following information was. collected on ·the 

background, occu�:tions _.and: atti·tu_des of the gradua'l:;es. 

A. Famil;y B'ackground: The school type; educational

level and present location of the parents of the graduates was 

ob'tained. The followingsummarizes the findings, 

School Ty:2e 

Residential 
Day 
Integrated 
No school · · 
11Dontt knowtt 

Total 

Educa-t:,ional Level 

Grade 8 or less 
Some High School 
High School gra.dua·te 
No ·school 
unon 1 't know 11 

.. 

Total 

Mothers. 

55 
6 

6 
5. 
3 

75 

Mo·thers. 

55 
6 
1 
5 
8 

75 

Fa·thers Total 

51 106 
12 18 

3 

4 
6 9 

75 1.50 

Fa·thers To·tal 

·53 108 
6 12 
0 
4 

12 20 

75 1,0 
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The parents: of the gradua.tes a.gain showed the same 

pattern as the parents of the children in the· residential 

school in respect to two-thirds paving atterided residerrtial 

school themselves; The educational level of bo·th parents. 

was similà.r to the previous firiding in that i·t was. preo.ominantly . 

at ·the Grade 8 <:>r iess level, Only" one mo'th�r- had in· fà.ct
,:. . 

completed high sèhool. Only 8 of ·the farnilies were res:i.ding 

in an urban area. In 61 cases the par·en't.s were residing on 

an Indian reserve, in 5· c·ases the parents lived in a rural 

ar·ea near the reserve and l �espondent did not know where 

his paren·ts :were. 

B � Educational Back�round of the Graduates: Since 

all the gradua·tes shàred the common experience of attending 

residéntial schools, the reason for their admission proved. 

înterèsting. There were 58 who stated that· education was 

the reason they went,. 9 stated that a welfare reason·resulted 

in their admission, 3 stated religion and 5 did not know,. 

It is possible th�t some t,hought eduèation was ·the reason 

although ·the cent,ral factor may have _been wèlfare, or the . -

figures ma.y reflec-t, a reluctance to s ·tate a f welfare rea;on' •. 

Considering the concern expressed in the report on the 
. . . 

admission policy and procedures it is useful ·to observe the 

wide divergence between the answers given by· ·the graduates 

as to -their reason"foradnri.s;io� and.thé ov"er-all dominance 

of welfare reasons recorded on 'the admission form. 
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1 

Educai:.ional Level of the Graduates 
J 

Tabie · 42 
by Sex 

Educational Level Male Fema.le To·tal 

Grade 8 or less 9 12 21 
Sorne High School 19 .. lij 3T 
High School· graduats 2 5 

·some college 0 2 
Extra job training 4_ 4 tl 

To·tal 34 41 75 
. -.: 

This ·table müs:t be · evaluatëd along with the fact that 

17 of ··the gradua t.es a_r_e:_ still attending-high school. The 

most optimistic ass��ption _would place the 17 wi'th those who

might ·be expected to coniplete high school, get, extra job 

training <>r at·tend collage. This would render a group of 

34 ou·� of 75 graduates who might be regarded as making reason­

able educatiotléi.l progress but it also renders a group of 41

.Wh?. have no·t compl_eted high school and are not progressing any

furt,her in. acquiring more education or job ·training. Further 
. . 

enquiry in:to the reasons for leaving school revealed ·tha·t 46

had in fac·I; dropped out,; 5 of the 8 ·taking extra job ·training 

did. no·t complete high school. The reason quoted by 29 of ·the 

46 who had dropped out was that they didn 1 ·t l�ke school. This 

was elabora·ted to mean that they had trouble with the discipline, 

attendance, the academic work or didn r:t l�ke the ·telil,chers. A 

to·tal _of 1.5 stated that, there were family problems that forced

them to stop and this_was elaborated to_ mea� mainly ·the fin­

ancial. need of the family to have them make a contribution 

throu.gh working. 
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In two cases, both girls, they became lonesome in the urban 

· setting and wanted to return.to the reserve. The reasons

listed for dropping out of school strongly point to the

need for a more intensive school guidance and counselling

program for Indian youth. · The·typical pattern was an adol­

escent boy with a partiai Gradé 8 who says he wants to be

a mechanic. He has been out of school a year (lie quit

because he didn tt- like it)_ and he has been working for

different farmers a few days at a time. He has been unem­

ployed about half the time. If you ask him if he'll be able

to do what he wants, he most often says yes, he doesn tt see

why not, he can go back to school if he .:ior.a.nts and take an

upgrading course. Re t s not sure whàt education you need to be

a mechanic, but heard from a friend that he could take an

upgrading course. When asked if he is going to doit, he says

he's been thinking about it, but hasn't asked anyone yet.

Maybe he shoùld go to an Indian Affaira Counsellor and ask

about it the next time he goes to town. A school guidance

program that was geared to reach out to these youth on the

reserves, to follow up and patiently counsel th.em is urgently

needed. The number of counsellors available have their hands

full supervising the students who are motivated, so that the

hard•to-reach and unmotivated youth on the rural reserve is

left out. Too often for this yoùth the fbloom of ·interest',

the feeling that "maybe I could become a mechaniè", soon

fades and disappears.
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C.,. Attitudes about -the Residential School: The grad.;­

uates were asked to èxpress their preference be·tween attenclirig 

an integrated school and attending a residential. school q 

Forty expressed a· pref erence · for resident,ial schools and Jl 

stated ·that they would have preferred to att,end an in·begrat,ed 

school. Some who che>se integrated over residential did express 

a preference for a coro.�ina·tion; 4 s·tuden'l:,s only sta:ted a choies 

for day schools. Female s·t.uden:ts showed a sligh't; preference 

for residential schooJ,.ing. 

The responses ·to the questions on the e.ffe-ct ot. the 

residential school on adap·t.ation produced a wide variation in 

opinion arnong .the graduat es q, 

Effect of 'the Residential ·school on 
Adapt,ation of Gradua.tes, by Sex - Table 43

Views on Ada�tation Male Female Total 

Prepared one for adaptation ' 
-t,o Indîan cùl'ture 6 8 14 

Introduced one "to whi·te world 9 10 19·

Residen·t;ial. sc.nool produced . . . 

some unders-tanding of 
bo·th cultures · 9 14 23 
Too. isolat.ed from Indià.n. life 
for adap:tat,ion 7 6 13 

Don 1 t know· J ) ·o
... 

· To·tal 34 L.1 75 
.. 
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Approx;:imately one-:third of the ·gradua·�es fel:t 
... , . 

that the residerrtial scho_oî experiençe gave. ·them soine under- . 

standing of both Indian and whHe culture, What this table 

demons·�rates most clearly is ·the cultural clash, ·�he child 
. . - . : . 

finds himself in as a ::residep:tial st,udent, and :the Varia·b�Ofl 

in the impac:t it has on the student> 'rhç,se who fel't the 

schools were India.n·-or:i,ented recalled the influence of child _. 

care _stç3.ff of Indiap. origin. 
. ..:.::, .. 

Those who feU the schools were . . . 

white-oriented recalled the influence of white child care 

staff. This reinforc�s the pa.ramount influence tha·t the 
' • • • • 

•• • < .  

non'.'""teaching staff plays .in the schools. 
. . 

The gradua't,es_ were asked t_o · _express the problems -

that they feel Indians have with school. The ·highe�rt number, 

(38)" more than half _ t_he group, sta·ted t,ha·t lack of parental . . . . . 

support was the major problem. They felt s·�rongly -·�hat Indian 

parents d:i.d no·t understand or suppor:t _ ·the need for even -

mi.nimum edu.ca·tion. Considering ·the discussion and commeri"t

already made on the lack of ;i.nvolvement of ·�he Indiari parent 

in ·the educat:i.onal process' this_ is a dramatic comment,ary by 

the gradua·tes of the conseqûences of this _ lack of involvement. · 

This r�sponse by the gradua-tes :parallels the response in the 

Children I s Questionnaire in Chapter lL The first significant 

mention of discrimination came out in relation 't,o problems 

with school; 14 of the graduat.es mention ·this as the biggest 

problem and rela·te i·t to ·the integrated sch9ol experience; 
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10 state lack of mo·tivation; 5 isola·tion froni. the reserve;· 

J isolation from the commi.mH,y; 2 pupil relations and J didn 1 t 

know what the major problem was. 

The graduates were a.sked what change� in the residen­

tial schools they would like ·to see. Forty-eight responded 

that the schools should provic;Ie more emphasis on job training. 

This area of get;ting and keeping a job was of course the 

prii:nary concern 'to ·1:,his group, bu·t it did rèflect a. feeling of 

inadequacy with what the system had provided. There were 10 

graduates who fel't more emphasis should have been placed on 

the Indian culture, 9 who fel't.they should have been helped to 

get an in·t'egra:ted educa·tion and 8 wb;o . recomm.e·nded program 

changes in the daily living or àcademic program. 

The graduates were asked.what type of schooiing they 

would prefer for their children in the future. Two-thirds 

selected integrated schools because they felt i·t would make i't 

easier to adapt . and adjust to the whi;te culture if the children 

s"tarted ·their education in àn integra·ted school. Of the 

one-third who selectèd a residential sèhool the dominant reason 

given was the good s·tandard of educa't·,ion. · 
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D. Presen:t oc·cupatiqn of Gradua.tes: Th� gradua-tes
1 •• 

are ctivided into ·three
. 
categoriës ... Tfi�p·t;r..;severi ·were émployed, 21 

. . . . 

uneniployèd and. 17 · att.ending SCPQ9+. · o:r. ·th;e ll u.n�mpl.oyeq,, . +J

'1-rere femà.les -an(;). lived a'I;, home Ot?, :t,h� .fè$erve� 9 we:re mc rt_hers.
. . . 

at. home with children.. There · were ,2 mal.i�S. a�o. 15. f emarle� · ..
. . . 

worlüng •. Most of the males .had l9w lêv�J. ,jpl;i$.. 'rhe :fol.\owing 

table gives the br<;>ad .. classif:i.ça"t,iori pf. th� 3.7 emJ)loyed grad�ates ·� . . . . . . . . 
: . . 

by sex. 

. . . .· . . . . 

Present Jo'b Classifica·tion ot �Ill,pl<;>yed 0-radua:tes 
. · · · · by Sex -� Tabl.,e 44 · . '. · ·_

Classificàtion· Male ·. · Femàl.e ·.

· Unskilled
Semi-skilled .2 · 16.

.
l .. f'J

.
1. ! L 4 .t $ 

. 8 . I 4' 
. ·skilled 

• it . j '• li.�-··· .. ·1. . 1. ·2 ..
Service 2 4 .,.-_q .. .t: .-,-· ·-· . .1 � •-t,;4'
Prof essionaî ·.1 .. ... 1) ;. i - 4 . . Üi . 

s
.. � -� ,. ...... To·tal 22 15 37. 

· E. Aspirations for'Fut,ure Jobs:.·· The gradua;tes·.were
. . . . . . . 

:asked abou·t tb,eir fU'ture job aspirations, -the ·type of job they . 

would like to have� As. w_ith the chïidren in residential school 
. 

. . . . .· 
. . .. . . . 

··tbe·· fèmaiee a�pe�r ·t,o have higher aspiration�. The i'irst,

table shows t,he _res�l·ts for. ·the 't,o·tal g:r.9up· p_! ·1s Btnd:·'t,he

second ·tal;>le ·the· resul ts for 'the 17. s:t.ud.ent:a. W�Q ar.!! · cçmt.inu.ing·
. :_ · .. 

' . . .:, . . . . 
. . . '. . : 

. . . .. . 

. t,héir edu.ca:t�on� 

· .. ' .. 
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Aspirations for Future Jobs of Total Sample, 
by Bex - Table 11-5 

Job Classification Male Female 

Unskilled 
$ 

8 1 

Semi-skilled 7 9 
Skilled 7

.. 

2 
Service 4 9 
Professional 8 18 

Don't·know 0 2 

Total . 1b. J,l 

Aspirations for Future Jobs of Graduates 
Continuing their Education, by Sax - Table 

Job Classification 

Unskilled 
S_emi=Skilled 
Skilled 
pervice 
Professional 

Total 

· -

Male 

1 

2 
2 
0 
2 

7 

. 
. . 

46 

Female 

0 
2 
0 
2 
6 

10 

The difference in level of aspiration between the 

Total 

16 

13 
26 
2 

7S 

Total 

1 

2 
2 
8 

17 

femalés and the males remains. The girls tend to aspire toward 

the service and professional classifications while the majority 

of th.e boys are in the unskilled, semi-skilled and skilled 

groupings. Once again an inquiry was made into the expectations 

they had to achieve their aspirations in occupational.choice. 

It is significant as it was in the study of the children in the 

residential schools, that although the females have higher aspir­

ations, they have lower expectations of achievement. 
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Expectations of Achieving. Occupational Aspi,rations 

Expectations 

Positive· 
Negative 

. Don 1 t know 

of Total Sample, 

' . 

--

Total 

by Sex - Table 47
... 

-

Male Female 

28 18 
3 19. 
3 4 

34 41 

·Total

46 
22 

7 

75 

F. Preferred ·Job Location of Gradua tes: Two -thirds

of the gradua't;es felt tha.t an urban location for work would 

bè their choice. They felt the reserve lacked opportunity and· 

10 ·rel·t 'tbat the lif e on the reserve was. batl, This was spelled 

· out to mean t?o rnuch· drinking, no work, lack of h,ou_sing and

facilities. The one-·th:1,.rd, who chose ·the reserve ;as the

P!eferred j.ob·_1o·ca:tion, tnentioned ·thâ·t. ·their. famil,:i.es we�e o�

·the réserve. This fac·tor influenced. 16 graduat,es of whom 11. were

females. Five sta·ted t,hey liked rural life and 1 expressed ·the

hope of improving lifè on.the reserve.

G. _ Perceptions of Problems Rela·t:.ed to Work: It is

possib�e to classify ;the responses of ·the graduates to this 

question �n·to. t.hose problem.s. tha't,. arè j,.mposed by ba�kgr_ound 

anc;l Indian· cu.lt.�re� �no. :those problems irnl)Osed_ by- the whi't,e 

· culture •. : In -two areas· (lack ·of educa't,ion and job ·�raining, and. . . . . . . . . 

· · general non�specified cul'tur_al �nhibitions) the problems appear

to .be _imposed by both ·the In.dia.n and whi'te cul't:.ure,
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Perception of Problems Rela·ted to Work - Table 48 . ..

Problems Perceived as: Imposed_by No. of Responses 

Our people lazy, shiftless are 
and irresponsible Indian culture 20 

Our people lack motivation 
and ambition Indian cul't;ure 16 

Discrimination white culture 10 
No work available on or 

near ·the reserve white culture 
Lack of education and Both Indian and 
work training white culture 16 

General cul'tural inhibitions Both Indian and 
(non specified) white culture 10 

Total 75 

The respo�ses show a general frustration, both with 

their own culture and the impact.of the white culture on them. 

There is a stark realism in the graduates' analysis of their 

life situation and very little attemp-t to hide or project 

their problems. 

Finally, in respect to satisfaction with ·their 

prèsent .social and occupational status, 44 felt they were

satisfied, 30 were not and 1 did not know. Where they expressed 

an interest in more activities or involvement with white 

society, this was done in a qualified way. The females are 

much less satisfied with their present statua than the males. 

By examining ·the responses it was found that the least 

sa·tisfied were the low achievers bath educationally and 

occupationally. 
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H. · Attitudes· and Opinions o;f Senior High S-tuden:ts, Lèbret�

A very useful discussion was h.eld with. the Grade._ 11 aqd 12 students 

at the Lebret Residentia1 S'chool.· They were ôpen, frank, anx:l..ous 

to talk . and displayed a good sense of humour:. They.· f el:t t�at a . 

s·ty.dy of this t:ype wa,s excelleitt but wondered why it· had ncrt 
. . . . . 

been clone .;·.te.n years ago ,,: They ·relt. :�hat _the phasing .out program

should have ,co�ence� c;'t the pr�mary leye"l; �athe� t,hàn the 6enio.r

high level.. -They f el·t there was too much to adjust :to at t,he 

integrated S?hool. . New tea�hers_, �ew aurroundings . and lack �f 

rules endangerE:ld their mar�s in scho(.)L The s:�u.dents f el"t that 

gràdua11y ·t.he Branch would phase out· the aca.demic _program in 

the residential schools. 

Mos·t o.f the studen:ts . said ·they preferred 'the 

residential school becau.se one did ·not run into the· sazne .diff­

icultîes in an integrated ��hoo_l.. They 1iked the school spirit,
. . 

and found Ï't · easier to . study· when i-t was. part. oi · the supervised 

daily program •. The Lebret S_chool representeq the .know:n, .as 

many had been there since Grade 1, and t,he in-èegrateq school 

the unknown, unfamiliar .outside. They took pride in. th� sports 

achievernent� of the residen:tial schooL Th�re was a dissenting

opinion on the lack of freedom and ;the numb.er of. rules for 

adolescents in the residetitial school. 

· In respect to the status of the adul't Indians, the

studen-ts felt·they shoÙld be consulted more and be more involved

in planning. 
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They felt the Band Councils could help to play·this role but 

· were no·t do ing so. They felt there was a definite lack of

leaders4ip ih the· Indian communi'ty and tha·t as a res�lt, the
� 

· Band wen:t · along with whatever was suggested or imposed from

outside.

The senior high school students felt t.r1a:t they would 

not live on. the reserve after they completed ·their education. 

They felt, that the India·n people tend tci reject the re·turning 

professional or well educated person .. ·· Too often, they felt, 

the best educated ones became employ�es of the_government a.nd 

took on authoritarian attitudes. 

They f el't greater. emphasis on education had to tàke 

place, Indian leadership had to develop, consultation between 

the Irid:ian and the Branch was necessary, and àdult · ed.ucation 

on the reserves was sorely·needed. They spoke of _co-op 

farms·as one possible a:oswer to the future use of the reserves ,. 

although·the general consensus was that the·reserve system 

would eventually have to be ab6lished. ·· The group rec6gnized 

tha·t such a plan would bring hardship and dislocation for' a 

time but felt if the Indians wei�e forced to I sink or swim 1 

t,hat the Iridians· would do something and mos·t tertainly survive. 
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I. Attitudes and Opinions of Indian Parents:_ The

first observa.tien is that no systematic gathering of data on 

the attitudes and opinions of Indian parents was made. There 

are-however a number of disturbing impressions of the Indian 
. . 

parents and in particular their uniform lack of involvement in 

the residentiai school system. Most of the impressions are 

gained through the responses of the c·hildren to questions· 

about their parents, and through generai findings of the way 

the system opera.tes. 

Both children and graduates feel that parents are 

not generally supportive of the educational aspirations they· 

have. The tradition of sending children to the residential 

school has been a.cceptèd as the pattern or the normal way 

things are done. Some parents feel the residential schools 

are Indian oriented and therefore are important in order to 

preserve the Indian culture. Others feel just the opposite 

and feel they do not contribute to t·he sustaining of Indian 

culture. :Many Indian parents feel that they can trust the 

clergy who operate the schools and that they can do a better 

job of bringing up the child than parents can. Others want 

to bargain with Branch officials over whether they send their 

children to integrated or residential schools, and are concerned 

with what they can get out of it for themselves. They are 

aware that it is a period of transition moving towards integra­

tion, thus if they cooperate and send thèir children to 

integrated schools, what are the tangible rewards? 
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Man;y� adult Indians who have been edÙcated in 

residential schools report very d:ifferent ex.periences·, To 

some i"t offered a real opportun:i:ty and they were able ta 

use the experiencempositively and move on to responsible

positions in the Indian and white communi'ty.. To others it 

was a negative experience and the recital of events that 

turned them against residentia.l schools is a reflect,ion 

of the historie pattern of poorly equipped, inadequately 

financed institutions wit,h harsh d:iscipline, use of child 

labour and second class status for the Indian. It.is 

important to r�alize that the residential schools of a 

genera·tion ago were · quite, diff erent from the ones in 

current operation. 

SUW,ARY 
--.... � 

In this chapter a report has been made of the 

attitudes and opinions of three groups: gradua.tes over the 

past five years; senior students at Lebret, and some parents. 

These attitudes and opinions help to round out the picture 

because they reflect the viewpoints of those now outside the 

system of residential schools but with first hand experience 

with it. It is also important to emphasize that these are all 

Indiana, They recognize the transition that is taking place 

and react in varying degrees of in·tensity in �mpport of or 

agains·t the change .. 
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Sorne of the solutions they suggest su.ch as. the aboli·tion of 

reserves are drama:tic, · but, they make clear· the fact that Indian 

youth are seeking nèw nièans t,o help their ·people. Their call 

for leadership amongst Indians suggests that, · they see an
. . . . . . 

important fu·ture role for themselves to help raise ·thé st,anda:rds 
. . . . 

. . 

and conditions of their . own peopl�.. The irrter-ge�erà:l;ional 
. . . . . . . 

tension betwèen the y�Ùth and ··the· o1der Indi�n resembie� ·the 

classic s·t�ggle of many groups who are going ·throùgh a 

period or·transition, 

'· 
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CHAPl'ER VIII 

FINDINGS AND RECQMMEN.DATIONS 

l. Admissions
" ·  

A, The admission process w>:ierei?,y the_child is 

admitted to a residential �chool is inadequa·te� . There is a 

serious absence of recorded data-on the child and the r�ason 

for admission is open to question because of this lack of 

information, 

r-t is recommended t,hat admission policy and

_procedures be revamped and be prof essionally determined to 

restrict institutional c!are t,o children who need and could 

benefit by a form of supervised and insti·tutional care for a

definite period, 

B. The reasons given for the admission of 80% of

the children in eight of the resident.ial schools, and 60% of

the total population of the nine schools in Saskatchewan, is 

related to the welfare need of the family. Thère is no 

evidence of preventive or rehabilitative services operating 

t,o serve the family. 

It is recommended that fam.ily and child welfare 

services be es-tablished -to aid and· assist Indian families, 

and that these services be provided by the Child Welfare 

Division of the provincial Department of Public Welfare 

under the agreement in Part 2 of the Canada Assistance Act 

of the Parliament of Canada. 
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Provision of family and child welfa�e services should not·be 

restricted to the narrow definition of investigating allegations 

or evidence of nèglect ?f children., but recogniti�n should be 

given to prevention of family deterioration, and professional 

services given to strengthen and maintain familylife. In 

families where.protection of chtldren is an issue, all of the 

resources and authority of ·the child welfare legislation should 

be used. This would include intensive home supervision, 

referral to other community servic�s for necessary services, 

.the use of the court, temporary substitute care, foster home·

care, adoption and sele.c·ted institutional placement. The. 

keynote of this recommendation is that the agency will need 

to direct more resources and energy into services for children· 

in their ownhomes and.that where substitute care is .required, · 

homes in the Indian communitr should be helped :to provide this 

C. The legal status of the Indian child in the

resi.dential school in respect to care and custody is obscure. 

· The removal of the child from his home by an administrative

.decision relieves the pàrent · of the responsibility for the

·care of the child� however, the custody of the child is left

in doubt·, particularly when the program is struGtured for him

ta return for a two-month period in :the summer. For the child
. . 

whose parents are neglectful, this obscu.ri:ty is serious.

It is recommended that the Indian child who mufft be 

removed from his own home for a welfare reason be handled by 

the Child Welfare Division in the same legal process that is 

now available to other children in the province who are made · 

temporary or permanent wards of the Director of Child Welfare. 
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2. Adjustmènt

A. The personal �djustmen:t of Indian children in

residential schools is consistently lower than the norms 

established for�the Californià Test of Personality� The 
. . 

. 

. 
. 

basic adaptation of tne India_n _child as ;i.ndicated by his 

personal adjustment and his educational and occupational 

aspirations is not generally achieved t.hrough the residential 

school experience. 

It is recommended tha:t in the development of services 

to meet the needs of the Indian chil�, due regard be given 

to cultural differences, the child 1s family heritage, �nd his 

uniqueness as an individual, if he is to bridge the gap 

between the rural Indian community and the urban white 

community. 

B. The analysis of the variables of age, sex, pupil

· type and residential school at·tended, does not produce

significant. insight into variations within ·the child group

in respect to either adaptation or persona:l adjustment.

The effect of these findings is to clearly point to the

over-all impact of the residential schaol system as the

cri tical factor in the issue of poor adaptation· and adjus·tmen·t.

It. is recommended that in further research of the 

Indian child population in residen:tial schools, the organiza;tion 

and operation of the system itself as i-t affects the child 

would be a more fruitful area of study than the normal 

variables among chi.ldren. 
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3. Prosram and Care

The residen-tial ,_ school . sys·tem is geared ·to ·the 

academ.ic training of the child and tails.· ta meet. the ·total
. . . : . . 

needs of ·the child because it fails ·to individualize; ra·ther 
' . . . . . . 

. 

i't treats him eri masse in ev�ry _significa,tl't act,ivi·ty of �ily 
. . . . . . . . 

. 

. . . . 

life, His sleeping,_ ea;ting, recrea·tion, ac�demic ·train�ng,.
spiritual ·training and discipline are all bandled in sv.ch a_ 

regimen·ted way as ·to f9rce conformi ty ·to the insti·tu·tional 

pattern.. The absence of emphasis on ·the dev'el.opment of ·the,, 

individual child as a un:ique persan is ·the most dürturbing 

resul't of this whole sys·tem� T.he �chool� are provicü.ng a . . . . . . 

custodial care service rather than a cbild developme_n·t se�vicEJ. 

'rhe physical environment of '1:,he daily living aspects of t,he 

resident.ial school is overcrowded, poorly des:î,gned, highly

regimen:ted and forces a mass approach "t,o children. · Thé 

residen:tial school reflec't,s ·a pa·ttern of child cà.re which 
. . . 

was domina.nt in the early de cades ·çf ·the 20·th century, � 

concept, of combined shel'ter and educat,ion a't, the leas·t public 

expense. 

r-t is recommended t,hat ·the Educa·tionai Services

Division of the Indian Affairs Branch concern i·tself 

primarily with ·the edu.cation of !ndian children and remove 

i tself from the operation of childrens I ins'titu·tions such 

. as t,he present resident,ià.l schoo_ls. 
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Gonsidering ·the number of admissions to the residential

schools of neglected and-dependent children the Education

Services Division should arrticipate a future time when

this burden of child care will_be assumed by the provincial

child welfare auithorïti.es and the role of providing edùcation

s.ervices to Indian children can become exclusively ·their

responsibili ty, to work ou·t wi'th ·the provincial educationa.l

authorities. The churches should plan now to gra.dually

withdraw from the Indian residential scbool field and be

willing to provide a caret;aker management of t,he resources .

during ·the period it will take the provinces to assume a
. -

full role of responsibi1ity for the care of neglec·ted and

dependent Indian children.

4. Communit,y Rela·tions

The residential schools have become isolated from

·the Indian reserves in terms · of involvem.ent and yet do not, ·

participa.te vèry ac'tively in ·the white community. They

represent �n island between 'the ·two cultures, The involve­

ment of the churches in ·the residential school field has been

so systematized 'tha:t it has become a m.anagerial function

rather than a crea:tive and dynamic fore€! for change,
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· It. is recommended 'that where children need :to leave .
. .. ') 

. homè ta continue their education a numbelt o'r resou:r-ces be
·, 

developed including: 

a) well-supervised Indian foster homes,

b) well-supervised white fos·ter homes,

c) transi:tion. ceU'tres w,!'le:re special emphasis will be

.. · placed on assisting the cb,ild to adapt from the

Indian to the white culture, 

c;l) .hostels: tp provide for group care,for Indian
�- . 

childr�n in. the .urban set,ting .• 

·The .churches should èonsider the advisability:of

ent,ering int.o agreements wi'th the: Edu�ationa� Servides Branch 

·of the. Indian Affairs Departmerit.respecting the.devèlopment

of urban hosteis 'l:,o provide a living arrangement, for teen-age

India.n pupils who are corrtinuing their education� obtaining

job ·training or beginning to work in the urbàn s.e'l.ting. The

· problems t,.hat. Indiàn teen-a:ge boys and girls face in· the �ove

f rom ·t;he rural to the urban centres sugg·�st tha·t a network .

of small hostels or · gr1:,up hom�s would serve the ver:, great
. . 

need and provide the b.ase for the :tndian youth to consolida.te·

his sense of belonging in the urban setting. The churches as

volun:tary agencies should have .. the flexibility to experiment

and develop unique approaches to assist Indian yout,h.
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Because. of the role il.nd acceptance of the church by the 

communioty, · they could provide very important &ervices to 

bath the Indian Affairs Branch in respec·t to 'those children 

needing urban ac�ommodation and to the child welfare author­

i·ties as a placement resource for the ol�er child who cames 

into care. Both of these sources of placement would be able 

to reimburse_ the church organization at a realistic per diem 

that would take into account the normal operational costs plus 

the retirement of the capital investment required for such 

an operation. Assuming that thë\required standards for such 

an operation were met, the church h.,ould again be master in 

i"ts own house; a situat,ion which does not prevail at the moment 

in the residential schools. 

5 . · Evaliià:tio.n Froc edure 

There is no systematic evaluation of the over-all 

program of ·the residential schools. The residen:tial schools 

are inspectèd by the provincial education department and the 

Branch in respect te the academic content and teaching · com­

petence, . The schools are ncrt licensed by the provincial 

department of welf are às child .. ca:1:{'; ins·titutions and are 

not subject at present to inspection. There is an absence 

of written manuals of policy and procedures in the residential 

schools to guide principals and staff,. 
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It is recornmended tha"t a committee undertake ·the .. 

task of preparing general manuals of policy and procédures 

for the operation of residential schools and hostels. 

Included in the terms of referènce of ·th;is committee would 

be the determination of certain basic standards such as the 
. . . . 

' 

. . 

sJ,.eeping space neede.d for each . child, the chi:Ld-:staff ratio 

in the daily living program, ·types of extra curricular 

.aèt_ivi:ties t,ha:t should be availabl� ·to ·the: children, 

appropria·tE:! methods of control of children, parent-child 

vi:;ii'ting, the availability of counselling and guidance 

services to t,he children. . I't is reèommended that this 

commi:t"t,ee have representation frorn ·phe Indian Affairs Branch, 
. . . . . . 

·the Church · officials and the newly formed Associa.:.tion of

Prip,cipals of Indian Resident,ial Schools and Hostels� It 

. is further;·.recommended that . the comrni:ttiee have available 

to i·t the services of ou·tside consultants. . The standards 

that would emerge could then form the basis for a regular 

evaluation of ·the re·sidential schools and hostels. 
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6. Staff

A. There is a ·need for a ma nuai sett,ing out

personnel policies and p:ractices. Sorne commendable work 

has been done bu·� there was a distinct absence of clarity 

as to the future sta·tus of non-teaching employees: whether 

they would continue as employees of the Church or become 

employees of the federal government� There was the special 

probletn of providing twenty-four hour care for children and 

working out heurs of employment for the child care staff. 

Since the institutional staff are ·the key ·to the quality of

program that is offered, concern must be recorded at the 

low edùcational qualifiôations demanded
., 

the low status of 

the staff, the limi-ted wages 
J 

the long hours and the · 

minimum attentl.on paid to staff development and train.ing. 

It is recommended that the non-teachihg· · employees 

of the residential schools become employees of the federal_ 

government rathe'r than con·tinue their present status, It 

is further recornmended ·that a general manual of personnel 

policies and p:rac·tices be developed;this manual to include 

standards in respec·t to recruitment, qualifications, 

orientation, du-ties, lines of authority
., 

salaries, hours 

of work, vaca·tions, fringe benefits and staff development 

for the non-teaching staff in residential schools and

hostels. 
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B. The investment in training and staff development

is limited niainly to a one .. week course held in ·the swnmer _and 

a·ttended b;y some of the chilci care staff. The day-to-day 

supervisio.n of the child care s·taff does no·t possess a 

strong t,rainine component, and such avenues as. staff 

meetin�s, lectures, films and ob.serva·tion t�ips a_re ::ieldom 

used. Considering the very crucial role the child.care staff,' 

should play in ·the residential school. or hostel a_nd the .

scarci'ty of formal ·training programs, ·there muE!t be _built · 

into the res.idential schools and hostels program. a very · . 

strong, well-organized "training and staff developmen·t. component_.

I't is recommènded that the ro+e of the chief child 

care worker or.senior superviser should be proféssionalized 

s6 that this person can teach and . direct ·the child tare s·taff 

in their function·. An· iriunediate invèstmen·t in upgrading 

the p�sition of chief child care worker could involve'ei'ther 

the employment, of a · sociàl. worker or the investment . in 

training costs for a staff pers on to ·take specià.l training 

in a well-stru.ctured course on the ins·titutional care of 

children. It is further recommended that the one�week 

supervisors' training course-be extended to two weeks, and 

tha·t i t be a requisite for permanent employment. The next 

stage in development would be a cercifica·te summer course in 
' ' 

child care and in this regard the assist,ance of sev�ral 

universities or technical sèhools should be encouraged� 
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In the institution or hostel., 
a continuous planned 

program of staff development shoul_d bè developed. The

responsibility rests with each principal to make certain that 

as many aids and J'..earning activities as can be used àre 

available ·to his staff. The Branch throùgh its regional 

services has available various professional staff who could 

assist in this important function. · The use of the extension 

services of universities is another rich resource, Finally 

there must be commi'tment to a quali'ty prograni of child care 

so that the new techniques and skills developed through 

·training and s·taff development are appreciated and rewarded.

C. There is uncertainty on the part of staff at

all levels as to what the fut,ure holds for them in employmen:t� 

There is an inevitable period of frustration as the long 

term plans are developed but careful attention to the sté:!,ff 

during a transitional ·period is necessary. Change is often 

resisted because of insecurity and uncertainty about the 

future, and staff morale.canbe seriously damaged. 

rt is recommended that communication be maintained 

throughout. the period of transition so_that the staff are 

kept well informed of decisions as they are taken. Wherever 

possible ·the changes introduced should be attractive and 

beneficial to staff and through a program of consultation
.,

they should be encouraged to participate and cooperate. 
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Where a dislocation in' employmen:t results from +,he closure 
. . 

_of a residential·schooi-this shoU:ld be p�èceded by sincere 

efforts to assist the pre�en:t s·taf.f find related employment • 

7. Overcrowding

While reductions have been made in the authorized 

enrollmen·t ?f the ·residentia1 scho_ols, there are far too 

many children housed in too smalJ, a space in all indoor 

activ;i:ties, . The design of ·the buildings as well as the 

space is a handicap to t,he deyelopmen·t of any but, a 

regimented mass ·approach to the child�en. The cot·tages 

developed at Prince Albert offer a very attractive design, 

structure and space pat,tern to use as a model ap.d �rtandard 
/::'" 

of wha:t can and should be provided. Three schoois need to 

be careiully as.sessed as to the cùrrent fire bazard, natnely 

Kamsack, Onion Lake and Ma.rieval. 

It is recommended tha't where a residential school 

because of construction or loca;tion presents a fire hazard, 

the school be closed immediately. A fire mà.rshal 1 s rE;iport 

should be made of all the schools annually with a caref'ul 

assessment immediat.ely ·of the Kamsack, Onion Lake and

Marieval schools. Any new ·cons·truc'tion program might, be 

modeled on the Prince Albert cc)'ttage approach or the 

Mission Ci'ty .residen:tial school complex. The Prince Albert 

cottages provide a model for small urban hostels while the 

Mission City complex provides a model for larger transitional

cen:tres. 
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APPENDIX l 

INDIAN RESIDENTIAL SCHOOLS 

ANALYTIC OUTLINE FOR INSTITUTIONAL STUDY 

Adaptation� Sources arid Assurance of Upkeep 

1. Legal status of school administration
- relation to Branch
� relation to Church

2, Responsibility for .program - to Branch and Church; · effective 
enforcement - supervision,· machinery and effect'iveness 

J. Source Ôf finance for (a)
(b) 
(c) 

ownership of land and buildings 
maintenance of plant 
educational and living programs 

L.. Basis of finance (a) children's per
(b) _ flat grants or 

diem from Branch 

. (c) conditions of 

· other income from Branch,
Church 

eligibility for grants, 
per diem. 

5. Protection of inconi.e .sources -
�a) Adm:i,.ssions - · (1) what are acceptable reasons for admission · 

or refusal 
· 

(b) 

(2) 
(3) 
( 4) 

who screens applicants 
who makes final decision on admission 
distribution of admissions, by source 

and category of referral, 

Community supports Indian identification of the school 
as a cultural·asset 

�.Relation of school to local or provincial 
systems (e.g. integrated schools, 

training programs) 
- Location of school.

Integration - Organization of Staff and Children in All ·Activities 

A. - Children

l, drganization of school program as it affects intègration, adaptation 
and adjustment -

(a) Organizatian of classes - integrated or separate classes
- day pupils fram reserve
- size of classes
- sex composition of classes
- range of ages per class
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.(b) Content of educational program - academic or vocational 
facilities and coürses 

- duration of school year, vacations
comparison of Indian; white curricula

- examination standards as applied

(c) Uses of discipline - methods and frequency

(d) Drop Out patterns - in the year
. - between years 

Sleep:ing · arrangements - no.· of . children per building 
- no. of children per room
- night supervision arrangements

Cloth:ing uniform mass purchase
- individual clothing items permitted
- appropriateness of clothing styles

Food n6�·of children·per table
·- méthod of supervision of serv:ing and eating
- food served famiiy or cafeteria style

use of children in kitchen
-- access to snacks 
- timing of meals

Religious education ·-'frequency, duration and nature of 
: :religious observanqes 

- size.of group ·participating

Recreation - sports, parties, at school: frequency
and.numbers :involved 

- use of children or adults as leaders
- visits to·town - number involved

� supervision 
- type of activity allowed

Vacations and visits -:during school year - where children go 
- frequency, length of

visits .by or to 
(a) Indians
(b) Whites

- long vacations (same as above)

_Student government, f orm, etc. 

Chilq:- staff ratio 
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B. Use of Staff

lo Staff numbers, by category of a) job title
b) race
c) religious status

2o Qualifications, by category . a) job :title 
b) race
c) religiou.s status

Jo Staff=pupil ratio, by category a) job title 
b) race
c) religious status

4. Staff=pupil contacts in program areas and emotional content of contactso

Goals 

Orientations of Authority=figures (principal or other significa.nt staff) 
on integration issue = for which culture are c�ildren_preP.ared'?

Two factors - a) Indians as inherently inadequate to white culture 
yso a.bility to develop potential skillso 

b) Children as necessary to continuation of schools
and i.eo, to church.

Views of principal� on relevance or impact on integration, of all 
factors listed above; a) school program, training 

b) living programs as above

Sxstem Maintenance 

Use of budget and allocation of staff resources) 

Emphasis on program ) 

Compensatory action required to meet recognized sources of friction 

7, 

7 

1 

7 
1 
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APPENDIX 2 

QUESTIONNAIRE FOR SCHOOL CHILDREN 

·Na.me:
--------------

School: 
-------------

Room No: _________ _ 

Please Remember: 

1. To mark an a.nswer for èvery question.

2. To print in your name,.school and grade.

3 •. To mark your answers with à check (V). 

1. Your age ______ 

2. Sex, Boy ______ 

3. Grade
------

Girl· ______ _ 

4. Do you plan to finish Grade 12? ·
Yes __ No __ _ 

5. How far would you like to go in school if you could?
(oheek one)

a) Only until 16 years old

b) Grade 8

c) Finish High School

d) College
.. 

e) Extra job training after
High Sch�ol



6. 

7, 

a.-
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What do your father and mother think about 
the idea of your graduating from High School? 

(check one) 
a) strongly ur�e · you to '

continue

b) give you some encou-
ragement to continue

c) néver say much about it

d) feel that you would be
b_etter off going to wrok
when you are 16

e) feel that you should quit
school before 16

.f') I don 1 t know what they 
think 

How far did your father go in school? 
· ( check one)

a) less than Grade 8

b) Grade 8

c) some High School

d) finished High School

e) more than High School

I believe my father's education is: 
(check one) 

a) more than I need myself

b) about what I need

c·) not as good as I will need 
-----

.1 

r, 

r, 

r-

r,: 

r-

ri 

r--�
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9. 

10. 
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What type of school did he. go to? 
(check ·one) 

a) Residential

b) Integrated

c) Indian Day School

If you received a bad report card, would you: 
(check the one that describes 
your feelings) 

a) Feel that you had let your
parents down

b) feel that you has let the
school down

.c) not care 

cl.) feel that your friends would 
look down on you 

e) feel you let everybody down

11. I think the most important things about being in
a residential school are:
(che·ek Yes or No for ea.ch
· of sports, studies, etc.)

a) sports Yes: 

'q)' studies Yes: 

c) friends Yes: 

d) zetting ahead
Grades) Yes: 

e) being captain
of a team, or
a leader Yes� __ _ 

No: 

No: 

No: 

No: 

No: 



12. 

13. 

14. 

15. 
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What does your father do now? --------------'------

Would you like to do the sarne thing? Yes:�. _____ No: 

Do you think you will be satisfied if you 
make the sarne arnount of money as your 
father? Yes: ____ _ No: 

-------

Asto the kind of job you go into, would you say 
your father and mother: 
(check the one which is most like what your father and mother want) 

a) want you to have a job that
is betterthan the jobs your
friends on the Reservation
have

b) feel that the job you get
· should be as good as the
jobs your friends on the
Resérvation·have

c) don't worry about the kind
of job you will have

d) have not said much aboutit

16. The f ollowing is' · a list of types of jobs people
like to do. Which one comes closest to the
job you would like?
(check one in the proper column:
boys mark their choices only u.nder boys; . 
girls only under girls) · 

Boys_ Girls 

a) Truck driver a) Typist

b) Fishing guide b) Mother

� l 

� 
1 • 

, 

• 

-�
. 1

• 

JI 

, ..

-

� 

_. 

L 

L 

-·

L 

1 

'· 

1_ 
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Bots 

c) 'reacher

d) Trapf>è�

e) Priest· ..

f) Policeman

g) Fàrmèr

h) $alesman

1. 6,- 7

Oirls 

· c) Drès smaker

d) Nurse

e)Hairdresser

!') Housekeèper

g) Te.achar

h) Store cle;rk

17. If it were possible for you t_o" do any kind of work
you wanted,what would you do? 

---------------

18. :Po you th� this is ever likely to .happen? Yes: .:,.;..;.;,;:_ No: ___ 

Why? -------------------------

19. Of the se things, which .do. you think will be the most
important thing about wor.king?.
(check one).

a r ·inaking m�ney 

b) .<;loing something useful

c) kèeping busy

d) being with other· people

e) ma.king a. living

f) anything else?

I .' 
/", 
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20. When you look for a job when you finish.
schciol, will you look .for a job
(check one)

a) on the Reservation

b) near the Reservation

c) in a larger town or city

d) wherever it is easiest to
find work

21. When you choose a job, would you like to work
(check one)

a) with Indians

b) with white people

c). with both

d) it doesn't make any difference

22. While you are at the Residential School do you:
(check one of these columns for a), b), c), and d). )
(For example: Freguently Seldom Never) 
(While at the Residential ) 
( school, do you stay up v')(all night _ __ )

FREQUENTLY SELDOM NEVER 
a) play on a school

team

b) play somewhere in
town

--·--

c) belong to clubs at
school

d) spend time in town
in stores, restaurants, etc.



,,/ 

23. · What. things would ·you like· to do more than 
you are doing now? 

----------------------

24. Are most of your friends

a)at the. Residential School

b) ba.ck on the Rèsèrye_

.c) in the town

2$; a) Where do you·usually go for amusements?

b) Who do you go w.J.th? _________________ 

26. Do most_of your relatives or adult friands live

27. 

. a) on the Reserve. 

b)_nèar the R8S$rve 

è) in to-wn 

Do not answer if you are a· day student .• 

If you live in Residential School 

a) How often do you visitwith your parents at
the Reserve during the school"·year_

a) often

b)· sometimes

c) only about once or twice a year



28. 

29. 

30. 
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b) How often do they visit you at the School

a) often

b) somet�es

c) only about once or twice a year ____ 

c) How often would you like them to visit?

What do you admire most about: 
(check one column for parents, friends, teachers 
(For. example: Leader- Ability 

) 
) 

( Kindness ship· to make Education) 
( 
( 
(a) you.r friends

money 

-"-�' 
Kindness Leadership Ability to �tien 

make money 

a) your parents ________ _

b) your ·friends ________ _

c) your teachers ___ �- ____ _

The Residential School has taught you many things. 
What do you think will be the most helpful when 
you finish school? ----------------------

a) What would you say are some of the biggest problems
that you face in school? ______________ 

b) What are the biggest problems Indians face in
earning a living? ----------------------

n 
-, ' 

r, 
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Father's education 
(1) Number of Years:

Less ·than Grade 8 

Grade 8 

Some High School 

·Fini�hed,High School

More than High School

( 2) Type of school where most education
received:

·: Residential

Indian day

Integrated 

Father's occupation now (record job) 

Code: Farming 

Unskilled (eqgo bush, trapp:Î.ng, 
mining, fishing) 

Semi-skilled (e.g. trucking, 
construction) 

Skilled, technical 

Professional 

Unemployed 

Deceased 

Don 1 t know 



21. :Mother 1 s education
(l) Number of years:

Less than G;rade 8 

Grade 8 

· · · Some High Sr,hool

Finished High School

More than High School

(2) Type of school where moat education
reeeived;

Residentiàl 

Indian day 

Integrated 

22., . . Mother' s occupation now (record job) -----------.... 

Code: At home (na job) 

Unskilled 

Serni•skilled· 

Skilled, technical 

Professional 

Deceased 

Don't know 

fi 

r-
i 

r; 

r 

r 

r 
.� 

r-: 

r: : 
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23, Number of brothers and sisters? 

No. Sex Age Scl1.ool Type Grades 

1. 

2· 
. •

. .

·. 

3. 
.. 

4. 

5. 

-

.. 

{ 

. . 
... 

.. 

... 

.. 

.. 

.. 

-.. 

Code: a) :Prédominant school t;ype: Residential · 

Integrated 

b) Highest grade completed by a brother

'Highest grade co�leted by a sister -

'• :' .... 

·.:·

·\ . \ . 

completed 

;. . .Ali . - "" 

. �-
• ,
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APPENDIX 3 

GRADUATES INTERVIEW SCHEDULE 

L Name -------------------------

2 .. Address -----------------------

3 .. Location now: - City

Reserve 
-----

4.. If in eity, name of Home Reserve __________ _ 

5. Sex:

6� Age ___ _ (post code) 

7 • Religion: 

8. Marital Status:

· .. - Male

Female 
----

� Roman Catholic 

Anglican 

other(speeify) 

No religion 

- Single

Married

Divoreed

Widowed

Deserted

(Cirële·appropriate 
Code number) 

Code Column 

1 

2 

1 

2 

1 

2 

3 

4 

1 

2 

3 

4 

5 

1, 2 

3 

5 

6, 7 

8 

9 

-�
' 1 

.ii 

:i 
Jiii 

1 

. i 

' 

i 
' 
'--

' 
L.. 

r� 

i 1 

,j!j 
i 

..... 

Î 



l 

1 
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� 

1 
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. l 
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9. Num.ber od dependent children (code total number)

10. Parents living �ow: - Reserve

Rural

Town

City

11. Did your father attend: - Residential
school 

Integrated 
scho·ol 

Both 

Neither 

12. Did your mother attend: - Residential
school

Integrated
school

Both

Neither

13. School Record·
Number of Av�ré3.ge number Reasons 
grades of school weeks for 

School tvoe comoleted missed oer vear admission-··· 

1.
--

2o
·, 

'3 •

li..
, .  

5. 

1 

2 

3 

4 

1 

2 

3 

4 

1 

2 

.3 

4 

Column 

10 

11 

12 

1.3 
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Code: à) Type of pupil while at schôol: · 

Resid,mtial 

Day 

Integrated 

b) Reason for first admission - Education

\-J'èli'are 

Qt;her (speoify) 

c) Other school types·attended •· · Integ1·ated ( cornmunity) 

Indian Dày 

· d) Total numbe.r of years. at school (post code)

e) Last grade completed {record exact grade) ·

Interviewe?:' èode:· Under Grade 8 

Grade 8 

Sème High Sohool 

.Finished High 
School 

More than.High 
· School

f) Attendance regularity - avèragetime misseÀ
per year

Only a few days

Less tha.n 6 
weeks 

Over 6 weeks 

Several months. 

. .  QU 44_ .4. 

Code Column 

J. 11.

2 

.3 

l 

2 

.3 

l 

2 

15 

17 

l 18 

2 

3 

4 

1 . 19 

2 

3 

4 

r 

r 

r'. 

·r,

r·

r·

r

r

r·

r

r

r

r

r:
�_j 
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J •. 

:· 

1 

1 

./ 
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14. Why did you 1eave school when you did?

1 · . (mark CJne) Finished High. Schoo1 · 

No fùrther schooling available 

Asked to _leave, behaviour problem 
or didn' t like sèhool 

Health 
. . . 

Fj,nancial and Farnily 

Other ( spec;i.fy) . 

15. How far did your parents want you to go· in scho�l?
(mark one) As far._ as yoù went ·. 

.Farther 

Don,ft.kndw 

16. a) How far did your father go in school?

� ..

Less -than Grade 8 ·

·_·_ Gra_de 8

Some High School
. . . 

Finished High Schooi 

More tha� High School-

b) How far did your mother go in school? .
· 

Less than Grade 8 

Grade 8 · · 

Sonie _High_ School .. _ 

·Finished.High Scho.ol
• • 

• • 
' • • 1 • 

Ï-Iore.- th�n. High.: Sc�ool ·.

. � . . ... 

,,., . ._.,._. . . . ..... .. . . 
'· 

Code · Column .
-.� 

3 

4 
5 

6 

1 

2 

3 

1 

2 

3 

4 

5 

1 

2 

3 

4 

5 

21 

22 

23 
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l7, If you had it to do over again would you want to 
go to a - Residential School 

J,ntegrated School 

Indian Day Sohool 

· 18. Which type. of school _will you wari.t to send your
children to? · Residenti�l

Integrated

Indian Day

Why? (probe for what they think are the benefits 
of the school type they choose; the dis• 
advantages of those they_ reject) ·. 

19. The year you left school, did you -
Work around house 

20. What have you done. since?

a) ·Job Name

Geta job around the Reserve 
or in the·. country 

Geta job in town 

Live in town, but have no job 

Take further training 

Other ( specify) 

fi� Ui .Il.""" 

• i J ttl. E 

1. t 4 1 l 

(P:robe for precise Length or

· kind of job) Locat-ion Eni.plcymen t 

_Code Column 

1 

2 

l 

2 

3 

l 

2 

3 

4 

s 

6 

2$ 

26 

27 

. !!! 

• 

-

,. 

,. 

... 



b) 

[ 

�1 

r 

21. 

l 

r' ' 

� 

� 
� 
i 

' l  

'···1 

1, 22.�

� 23. 

' 

(• 

,, 

�t 

�· 
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How much of the time h�ve you been unemployed 
altogether since you graduated? 

L�ss than a quarter of the time 

About a quarter. to half the t.ime ____ _ 

Over half the time 

All the time 

Wli.ich of·the followingwouici'you consider a good job? 
(mark one) 

Ask Men the Following: 

Truck driver 

Fishing guide, 

Teacher 

Trapper 

Priest 

Policeman 

Farmer 

Salesman 

�sk Women the FOllowing: 

Typist 

Mother 

Dressmaker 

Nurse 

Hairdresser 

Housekeeper 

Teacher 

Store Clerk 

a) Who do you work for now? (name of the company)

b) How would you describe your job?

Where is it located? - In town

In city

On Reserve 

Other rural _______ ..... 

Code. Go1umn 

1 

2 

3 

4 

2 

3 

4 

5 

6 

7 

8 

1 

2 

3 

4 

28 

29 

30 

31 

'1 
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24. What kind of work do you think you :will be doin,g in
the nex:t five years? ·
(probe for type of job 9 le-vel of responsibility,
income, people they will work wi.th, etc.) 

25. a) If it were possible for you to do any kind of
work you wanted, what would you do? ---------

b) Why? ---------------------------

26. a) Do you th;tnk this _is ever likely t,o happen? Yes

No: 

b) Why?
(probe for ideas about what holds Indians back,
or what the-. fac:tors are that are important 
for·success) 

27 .. What did yciur parents want you to be? ----------

28. Of ·the following things which is. most important about
working? (mark only one)

Making mpney 

Doing something useful 

Keeping busy 

Being wi'th o·ther people 

Ma.king a living· 

o·ther

Code 
_,_, 

l 

2 

1 

2 

3 

4 

5 

6 

Column 

32 

33 

34 

35. 

36 

37 

· 38.

-·-r

r 

r 

r 

r 

r 

r 

r 

r 

r 

r 

r 

r 

r 

r 

r 

r 

( 

r 
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29. What would you say>·are·some of th� major problems.
faced by Indians today?

a) In relation to school _______ 

b) In relation to work ________ 

c) Other _______________ 

30, a) Do you think the Residential School prepares you 
Well to live among - Indians

Whites 

Bath 

Neither 

b) Why? --------------

31. a) Do you think the schools could be improved through
more emphasis on - Indian culture _. _·

Job training

Academic work

Other (specify) __

1 

2 

3 

4 

1 

2 

3 

4 

Column 

39 

40 

41 

42 

43 
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b) Why?
---------------------....... ---

c) Expand on your choice by suggestions for improvements

32. When choosing a job, would you rather work wi:th

Indians 

Whi'tes 

Bath 

Doesn't make any 
difference 

JJ. Who do you work with mostly? Indians 

Whites 

Both 

34, Who are the people y0u see: most informally? 

Inrlians. 

Whi'tes 

Both 

35. ·Where do you go with your friends for recreation?

36, Do you think ·this situat,ion will change? i.e. would you like 
to have more white friends, white acrtivities -
:fewer white friends, white activities ? ----------

Explain -------------------------

Code 

1 

2 

3 

4 

1 

2· 

3 

1 

2 

3 

Column 

45 

46 

47 

48 

49 

so 

r 

r 

r 

r 

r 

r 

r 

L. 

r· 

r 

r 

r 

r 

r 

r 
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37. :·::r-b: .is · very important ·to consider where you will
hâve to live when choosing a job. If you had a ·
ftee chàice, would you·rather -

Live on "the Reserve 

In the ci'ty or ,-town 

;Live whe�e �h�re is· the 
most interes'ting job 

ûther (specify) 

38. a) Where do you think you will eventually live?

b) Why?

In the ci't,y or :town 

.on the Reserve 

-----------------------

. Code 

l 

2 

J 

4 

l 

2 

Column 

54 

55 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

Child's name: 

Sex, Male: 

Female: 

Name of home Reservation 
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APPENDIX 4 

CHILDtS DATA SHEET 

Distance of school from home reserve (recorded in miles) 

1 - 25 miles 

50 = 100 

100 -

School name: 

School attended: Residential only 

Residential/day 

Residential/ 
integrated 

Residential/day/ 
integrated 

Pupil type: Residential/residential for education 

Residential/integrated for education 

Day/residential for education 

Code Column 
l - 3 

1 

2 4 

5 

6 

1 

2 

3 

7 

1 8 

2 

3 

;If 

1 9 

2 

3 

r, 

r 

r 

r 

r 

r 

L .

r 

r 

L __ � 

i 
!__
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8. a) Age ____ Cod-e age/ grade level ___ _

b) Higher age/grade level than age/grade norm

Lowe:r,. age/ grade· level than age/ grade · �orm

Same age/grade level than age/grade norm

9 •· · Glass compostion: -·Segre;igated

Co-ed

10. Number of grades per room - One

Two

Three or more 

11. ·Teacher/pupil ratio -

.12. Child1s course -

13. a) School Record:

School Tvne 

1. 

First In 
Grade Date 

0ver 30 

2b _. 30 

20 -

_Acadernic 

Academic and 
vocationàl . .

Last Out 
Grade Date 

···. ) .. . 

l;__ __ 

l __ _ 

l;.._ __ 

Reasons 
for leavirnz 

- ··� -·- :.: ._. :· . �-� ... --., ··-:.-..,. 
. . .. ... · .. ;� . ..  -.. .  :. 2. 

�-------+---------�---------4-------1 

t3 • 

--·-------+----·------1--------.....--------1 

4, 

________ 4-_________ ....,.. _______________ __. 

Code Column 
10 .;_ 11 

1 

2 

3· 

1 13 

2 

l 14 

2 

3 

1 15 

2 

3 

1 16 

2 

·- .... . · - . ..
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· � b) · Number of previous schools .attended ... none

l ... 2 

) - 4 

è) Number of years all schools attended by "type 

Residen·tiàl 

··Ïn-e>·fID<grated

.d) Reasons for changing schools 

Family moved 

No fur·ther schooling 

Behaviour problem · 

14. At.tendance regulari'ty; average time r:û.ssed per · year

Only a ·few days 

Less than 6 weeks

Over 6 weeks · 

Several inonths 

15. Usual :time spent in Indian home per year

Over 4 months. 

1 - 4 months 

Less tha.n 1 �ont,h 

0 

Code 

1 

2 

.3 

l 

l 

2 

. .3 

2 

3 

4 

1 

2 

Column 

17 

18 

19 

20 

21 

jj 

.i 

.i 

.i 

.. i 

ji 

�· 

,..i 

jj 

�· 

'"7 

JI 

-·

,• 

JI 

JI 

r• 
i 
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16. Reasons fqr admission to this school

Broken home · 

Poverty - home 
with poor conditions 

17. Childfs health

Educational needs -
no other school 

Parents' d�sire 

Persohal emotional 
needs 

other 

a) Number of days school missed through illness in
last year 

5 or less 

6 - 15 

16 - 30 

Over 30 

b) Unusual health problems

Chronic 

Aoute 

No problems 

c) ,Emotional problems

Severe 

Modest 

Not noticeable 

Familv Background 

Where i·s child's father living now? 

Reserve 

City_or t.own 

Deceased 

Code 

1 

2· 

3 

4 

5 

6 

1 

2 

3 

4 

1 

2 

3 

1 

2 

3 

1 

2 

Column 

22 

23 

24 

25 

26 



DATA rs l'RESENTED IN PERCENTAGE ·roRM 
ACTUA.L NUMBERS ARE BRA.CKETED ABOVE 

THE PERCENTAGES 

l. · Educa·t.ional Aspirations
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APPENDIX 5 
1) 

SELECTEI) DATA ANALYSED BY SEX
2 

AGE? PUPIL � 

M F M F M F M F M F M F 
0 0 Y Y O O Y Y O O Y Y 
R R R R I I I I D D D D 

2) 

=-=-----=--· =-=-='=====�-...... �-=--------�-=:--=-.......,,-----==,,a==----=---=,---=--=-===-----=--=--'""'"""'"'"""""�----=� 

(2): (5r Oil (4) (o) (o) (o) (o) (2) (2) (JJ (22) 

. _Un_t_il_l6 __ 3...,.o...,.0 _ _......7,_,o 7__..,,.""""'"""1�3=.3_....,_8...,_"_,_J_��O.,_O ____ OoO ----�---· """'O"""'._Q_,._,,=-=-10�.,5'-',:,,..,.,,="""'-'l,,_..,0-.,0"""""""_18� ... �8 =-=�O�=O,_,,,.,.=,,,.,,....�-= 

('l) (4) (4) (3) (2) (0) (1) (0) (1) (0) (0) (0) ·. . {22)

Grade 8 10.6 6.,2 13�3 . 60:3 6. 7 0�0 601 0o0 5oJ 0.,,0 0.0 . 0o0 
_,.,._--------� ·=- . _...,......., :ç�,,,,__.,,........:..,:;lX"f--·""?"""�-=--.;....,...----� ......... -__,.;_.__=-,.;.....;..,.:=;� ... �- ,e 

(19) (6)
Finish ..
High School 28. 8 9.,2

College 

-Extra job

(18) (19)

27.,3 29,.2

(19) (30)

. t:rainini ., "' 28. B 46.2 

(1) (l)

1.5

Total (66) (65)

(2). (13) .

607 27ol 

(16) (21)

53�3 _hl...8

(0) · (0) 

o .. o

(30) (48)

{6) 

20., 0 .
; Îli 

(9) (1)

(1) (0) (h) (7} en <,> 

6 ... 7 
: j 

o,,o · 2lol · . 3$�0
" ):Jd" . t i :;; 

18.,8 33�3 
. ' 

(7) (5) (4) (3) ·. (4)

.. 

(6} 

Jo .. o 5.9 46,,7 38.,,5 . 21a1 15-0 25.o 40.0 

(67) 

(91) 

(13) . (11) (6) .(8) (8) (8) (6) (4) (150) 

LJ .. 3

(0) 

(30) 

((0) (0) (0) (0) 

o.o o .. o o.o

40 .. 0 . 37.$ 

(0) (0)

o.o

(17) (15) (13) .(19) (20) (16)

26.,7

(0) (�)

o.o

(15) (354)



M ,F M F M . F M F. M F M 

0 y y 0 0 y y 0 ô y 
R R R I I I I .. D D D D 

(21) (13) (2) . (12) (11) (2) (4) (3) (2) ($} (1) {éJ (8.8) 
more than 

I ·need·: .. 31.8 20.0 6.7 25·�0 36,,7 1L8 .26. 7 23.1 10 .. 5 .25.0 hJ�f 40.0

(8) . (10) (14} (14) (l) (0) (4) (2) (2)
· _·.en (U) {1). . {63) 

same as 
I need 12.1 15.4 46.7 29.2 3.3 o.o 26.7 15e4 10..s lSoO 25·�0 6.7

(34) (33} (12) (18) (15) (13) (t5) (4)- (13) (11) (5) (8) (171) ..
not à.s good 
as. I need 51.5 so.8 40.0 37.,5 50.0 76o5 33 .. 3 30.8 6804 ss .. o )1.3. 53 .. 3

(3) (9) (2) (4) (3) (2) (2) (4) (2) (1) (0) (0) (32) 

"don't knowî' 4.5 1308 607 8.3 10�0 1L8 lJoJ 3ô.8 10.6 5.o O"O OoO 

.. (66) (65) (30) (48) (30) (17) (15): (13) (19) (20) _(16) (15) {354)Total 

10000 100.0 10000 10000 100 .. 0 100.0 100.0 100 .. 0 100.0 100 .. .0 . 100,,0 100.0 

(_ 
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3. Father 1 s Occu;eation

M 

(12) 
(Indian) 
ùnskilled 18.2 

(27) 
(white) 
unskilled 40.9 

(7) 
Semi-
skilled 10 .. 6 

(0) 

Service o.o

. (1) 

Semi-
professional 1.5 

(1). 

Unemployed 1.5 

(7) 

No fa-ther 10.6 

(11) 

"Don 1 tknow11 l6o 7 

Tot.al 

1 1 . 

(66) 

100.0 

F 
0 

R 

(6) 

9.2 

(24) 

36.9 

' (3) 

4.6 

{O) 

0.0 

(1) 

L5 

. (2) 

3.1 

(10) 

15 .. 4 

(19) 

29.2 

(65) 

100.0 

M 
y 

R 

(1). 

3.3 

(17) 

56.? 

(2) 

6a7 

(1) 

3.3 

(0) 

o.o

(0) 

o.o

(5) 

16 .. 7 

(4) 

13.3 

(30) 

100.0 

F 
y 

R 

(2) 

4.2 

(13) 

27.1 

(1) 

2.,1 
- -

(1) 

2.1 

(1) 

2.1 

(3) 

6.3 

(12} 

25�0 

(1.5) 

31.3· 

(48J 

100�0 

M 

0 

I 

(3). 

10.0 

(14) 

46 .. 7 

(2) 

6e7 

(0) 

0.0 

(0) 

o.o

(1) 

3.3 

.( 8) 

26o7 

(2) 

6.,7 

(30) 

ioo.o 

F M F 
O . y y 
I I .r 

(3) (4) (2) 

17.,6 26o7 15.4 

(6) . (h) . (7) 

35.3 . 26.J 5}�8

( 0) (2) (1)

0.0 
. � 

13,�.3 7a7

(0) ( 0) (0)

o.o o.o 0.0.

(0) (1) (Ô)

0., 0 607 o;o 

(0) (0) (0) 

o.o o.o o.o

(6) (4) (3) 

35.3 26.1 2J .. 1 

(2) .· (0) (0)

1L8. 0., 0 o .. o

(17) (15) (13) 

100.0 . 10090 100.0 

-l I L t ... L ! . L. 1 1-. L. 1 L. j 

M 
0 
D 

(0) 

o.o

(8) 

42al 

(2) 

10.5 

(0) 

o.o

{o) 

OoO 

(2) 

10.5 

(2) .·

10.5 

(5) 

26.3 

(19) 

100�0 

1 ' 
-· 1 

F 
0 

D 

(0) 

ÛoÜ 

(13) 

6?...5 

(1) 

5oO 

{O) 

O�O 
.. 

(0). 

o.o

(2) 

10�0 

. (0) . 

o .. o

(4) 

20�0 

(20) 

10000 

1_, i 

M ·
y 
D D :

(0) (0) (33) 

o .. o OoO

(10) ( 8) . (151)

62.5 53,,3.

(1) (3) (25) 

16Q3 20e0
·-

(1) (0) {3) 

. 6,,3 0�0

(0) (0) . ;(4) 

OaO OoO 

(2) (1) (14) 

12.5 69 7

(0) ·c1) (58) 

o.o 607

(2) (2) (66) 

12�6 13.3

(16) (15) (354) 

100 .. 0, 100.6 .. 

.., 



Ocèupa t.iorial Aspirations. 

M 
0 

Indian:- . (3) 
'type 

:. Jobs 4,5 

{11) 
white 

.. _:îitJ,§1,{:i,._lled 16.7 

(8) 

Semi-
skilled 12�1 

(19) 

Service· 28.8 

(12) 

Sern.i.�prof. 18.2 

(13) 

11Dorît, know" 19. 7 

Total (66) 

' 100.0 .. 

F 
0 
R 

(0) 

o.o

(2) 

3.tl

(2) 

3.1 

(16) 

24.6 

(38) 

58.5 

(7) 

10.8 

(65) 

100.0 

M 
y 
R 

. (1) . 

3.3 

(6) 

20.0 

( 7) 

23.3 

(9) 

10.0 

(0) 

0.0 

(7) 

23.3 

(30) 

100.0 

F M- F
y 0 .0 

.R I ·r

(0) (0) . (0) 

0.-0 0.0 0.0 

(0) (5) (1) 

o.o . 16�7 5.9 

(0) {'.7-) (0) 

0.0 23 .3 o.o

(13) (4) (2) 

27.1 ·13�3 11.8 

(22) · i{9) (14) 

45.8 30.0 82.4 

(f�) ((.5) (O) 

27.2 16. 7 o.o

(48) (30) (17) 

100.0 100�0 100.0 

1 9 1 

M F 
y y 
I I 

{5) ( 0) 

33.3 o.o

( 0) (0)

o .. o 0.0

(2) ( 0)

13.3 o. o. �

(4) . (5}.

26.7 38�5

(3) (8)

20.0 61.5

(1) (0)

6.7 o.o

(15) (13)

100.0 100�0

Ji!.lll...,....J!!,,, •• ,, ..... � .. --�,,,Jii!-.,-,::..2!!1.---- ,:':Sffl--�· ,;:�·:· ... 

M F M 
0 0 y" 
D D D D 

(1) . (0) (1) (0) (11) 

5.3 o.o 6.3 0.0

(1) (2) (7). (0) ·(à5)

$.3 10.0 43,8 o.-o 

(10) . (2) - .• (2J (1) · (41) ·

52.6· 10�0 12.5 _. 6. 7

(3) : (5) (3) (4) . (87) 

1$ .• 8 · 25.o 18.8 26.7

(4) (1}� (3) (10) (130) 

21.l 35.o 18.8 66.7

(4) {O) (0) (0) ·(50)�

o.o 20.0 ::o.o O�O

(19) (20) (16) (15) (354) 

100.0 lOOaO 100.0· 100.0 



5. Expectations about Ideal Job:

N 
0 
R 

(19) 
Self-
confidence 28.8 

(2) 

Tradition 3.o

(14) 
Level of 
Education 2L2 

(2) 
Parental 

SùpPOrt J.o

(3) 
Job 

; 1 02�rtunities 4-S

' 

' 

.. 
, .

(1) 

Other L5 
.. 

(18) 
Negative 
expectat.ions 27. 3

(7) 

11Dorft know" 10.6 

(66) 

100.0 

F M 
0 y 
R R 

(26) (6)

40.0 20.0

(0) (0)

O"O o.o

(10) (4)

15.4 1303

(1) (O}

L5 o.o

(2) (0)

3.1 . o.o

(1) 

L5 o .. o

(23) (10)

35.4 33.3

(2) (10)

J.1 33.3

(65) (30)
..

100_0 100.0

Reasons for.positive exp�cta'tions _ 

F M F M 
y 0 0 y 
R I I I 

(13) (9) (5) (4)

27.1 3o .• o 29.4 26.7

(0) (1) (0) (4)

o.o 3.3 .· o.o 26. 7

(10) (7) (.4) (2) 

2008 23.3 23.,5 13 ,. .3 

(2) (1) (0) (1)

4.2 3 .3 OoO 60 7· 

(2) (l} (3) (2)

4.2 
•. .. 

1706 13�3>;h:3

o.o o.o o.o 0.0 

(13) (7) (4) (2)

27.l .23.3 2).5 13.3

(8) (4) (1) . ' (0)

16.7 13.J 5â o.o

(48) (Jo) (17) 0-5)

100.0 100.0 100.0 100.0

F M F M 
y 0 0 y 
I D D D 

(3) (6) (6) (4)

23.1 31.6 30�0 25.o

(0) (0) (0) (2)

o.o o.o o.o 12�5

(5) (7) (4) (3)

38.5 36s8 20.0 18.8

(1) (0) (2) (2)

7.7 0 .. 0 10.0 12s 

(0) - (3) (1) (2)'

o.o 15 .. 8 5 .. 0 12�.5
: 

(1) 

o�o ·. 5. J o .. o o.o

(4} (1) (5) (2) 

Jo._8 5. 3 25.0 1205 

(0) (1) (2) . (1)

o.o 5. 3 10.0· 6. 3

- (13) (19) (20) · (16)':·
.. 

100.0 100·�0 100.0 100�0, 

··a 1-"···•-r-, ,._ .. .. l9!illll - ...... � ... 
r· :• i- •· i---. 1 ---. i. ·--.a__; -·-a.r·-'-a.r- . ...._: ,._ 

F 
y 
D 

(3) 

20.0 

( 0) 

o.o

(8) 

53.J

(0) 

o.o

(0) 

o.o.

o.o

(4) 

26.7 

. ,· .. - .
·;, 

o.o

(15) 

100.0 

(104) 

(9) 

(78) 

(12) 

(19) 

(3) 

. (93) 

. (36) 

(?54) ..

' 



Exgec·tations about Ideal Job: 

M 

0 

R 

(6) 
Self-
confidence 9.1 

(4) 
Level of 
Education 6.1 

(1) 
Parents• 
su ort L.5 

( 2) 
· Job

opportunities 3.o

· - . . . ' .• 

(0) 
o• H •

• 
.. • 

Discriminat,ion O. 0 

(1) 

Others 1.5 

(46) 
Positive 
ex ectations 69.7 

(6) 

"Don I t. · know 11 9.1

Total (66) 

100.0, 

F M 

0 y 
R R 

(10) (3)

15.4 10.0

(5) (2)

7.7 6.7

(1) (1)

L.5 3.3

(1) (3)

1.5 10.0

( 0) (0)

o.o o.o

(1) (1)

L.5 3.3

(42) (13)

64.6 43. 3

(5) (7)

7.7 23.3

(65) (3o)

100.0 100.0

-_,.,,.Jlll .... """"'"'.-.ilil�=�---.,·a,,--•-----jjl'fjl ·---"� --�,� --�� - --�\\ffl 

Reason · for hegati ve expec-i;ations 

F M F M F M F M .F 
y .0 0 y y o· . 0 y y 
R I I I I D D D D 

(2) (3) (2) (1) (0) (2) (0) (2) (31) 

4. 2 10.0 0.0 13.3 7,.7 0,0 10.0 0.0 13.3

(4) - (3) (3) ( 0) (2) (1) (2) · (26) 

8. 3 10.0 17.6 o.o 15.4 5.0 · 10,, 0 0,;0 o.o

·co) (0) ( 0) .. (0) ( 0) ( 0) . (0) (1)" .( 0) 14)·

o.o 0.0 o.o o.o · 0.0 0.0 o.o· -6�3 -o.o·

(1) (1) (0) (0) . (1) (0) (0) (1) (l) (11) 

2.1 3.3 o.o 0.0 1-7 0.0 o.o 6., 3 6. 7

(1) . (0) (0) (0) ( 0) (O} (O} . (O} (0) (1)

2.1 o.o o.o 0.0 '0.0 0.0 o.o o.o o.o

(2) ( O) . (0) (0) (o) · {o) (ô} . (0) :�( 0) (5) 

. 4.2 o.o o.o 0.0 o.o o.o ù.O o-.o 0.0 

(32) (22) (13) (13) (9) (18) (14) (13) _(12) (247) 

66.7 73. 3 · 76.5 86.7 69.2 95.0 70�0 8L3 - 80.0

(6) (1) (1) ( 0) ( 0) (0) (2) (1) (0) (29)

12.5 3.3 5.9 o.o o.o o.o 10.0 6.3 o.o

(48) (3o) (17) (15) (13) (19) (20) (16) (15) (354)

100.0 100.0 100.0 100.0 100.0 100.0 10O.Q · 100.0 100.0

l 9 3· 



1. · I[!Portant Thing About Working

M 
o. 
R 

(7) 

F 
0 
R 

(5) 

Making money 1006 7.7 

(10) (13)

M 
y 
R 

(5) 

F 
y 
R 

(5) 

16.7 10.4 

(6) (7)

M 
0 
I 

(4) 

F 
0 
I 

. (1) 

M F 

y'. y 
I I 

(2) (2)

M 
0 
D 

(3) 

(6} (1) (4) . (4) 

F 
0 
D 

(0) 

0 ., 0 

(5) 

M 
y 
D 

(O) 

(1) 

F 
y 
D 

'(l) 

(4) (65)

-�_? ____ 6= .. 7 __ 3o_.-8=='>-... l--._l ��-2....,.,�" o==>=o-" ·=3-==_2_6-=., ,m,7 =-__,.,_,�� 

(4) (1) (9) (0) (0) (2) (0) (1) (2) (1) (0) (22)

(5) (10) (o) (6) (S) (4) (o) (3) (4) · (5) (o) (1) - · CL})
· Being with

o t.hers 7.6 - 15.h OoO l2o5 16.? 23.5 O.O 23.,1 · - 21.,l 25 .. 0 0.0 6.7
i-"""""""---===--=-=-----�-�--=,__.,-�---��-�� �=-=�==-��-=-� =--

(40) . (28) (18) (20) (15) (6) · (10) (h) (7) 
Ma.king a 

( 1) ( 14) ( 9) ,: · . ( 17_8)
. . .. . .. � --��--

6 6. 43 6 4 .., )r' -3_ 66:7· - 3 36 living O.. .1 o.o L 7 ;JO.O ;J� _ 0.8 08 

other 

(1) 

1.5 

(1) 

' . nnon't know" 1.s 

To·tal (66) 

(4) 

6 .. 2 

(1) 

(0) 

o .. o

(0) 

1..5 . .-o.o 

(65) (3o)

(1) (1) (0) (0)

2.1 

(0) 

0., 0 

(48) 

3.3

(1) 

3.3 

(3o) 

0.,0 0.0

(0) (0)

(17) (15)

(0) 

o .. o

(0) 

(0) 

(0) 

(0) 

(1) 

:5oO 

(0) 

(0) 

ÛoÛ 

(19) · (20) (16) 

(-O) 

0.,0 

(0) 

0., 0 

(15) 

100.0 100.0 100.0 100.0 100.0 100.0 lOOoO 100.0 100.0 100"0 100.0 100"0 

(7) 

(4)



8. }:'reference for Future Job Loca·tion

M 

(3} 

On reserve 4.5 

(6) 

Near reserve 9.1 

(39) 
Large t,own -
or city 59el 

(18) 

Where easier 
to find work 27. 3

11Dont 1 know"

Total 

(0) 

o�o

(66) 

100.0 

F 
0 
R 

(3) 

4.6 

(3)' 

4�6 

(39) 

60.0 

(20} 

Jo.8 

(0) 

o.o

(65) 

100.0 

M F 
y y· 
R R 

(2) (3)

6.7 6. 3

(3) (4_)

10.0 8. 3 

(16) (31)

53, 3 . 64.6 

(8) (lo)

26�7 -20.8

(1) (0)

3 3 o.o

(3o) (48) 

100.0 100.Q 

M F 
0 ,TO-. 

I I 

(2) . (2)

6.7 11.8

(l) (3)

3.3 17.6

(17) (7)

56.7 41.2

(10) (4)

33.) 23�5

(0) (I)

O�O 5.,9

(3o) (17) 

100.0 100.0 

----
--

, . .....

M F M F M 
y y 0 0 - y 
I I D D D D 

(2) ( 0) ( 0) (0) (1) I..., .. ' 

( 01�-; (16) 

o.o 0.0 0.0 0.0 6. 3 0.0 

(3) (3) (0) (0) (4) (1) (31). 

20.0 23.1 0., 0 0.0 25.o 6 ., 7

(7) (8) (11) (i2) . (7) (9) (203)

46.7 61.5 57.9 60"0 43 .• s . 60.0 

(5) (2) (8) (8) (4) (5) (102) 

33 3 
. 15.4 42.1 40.0 25.0 33.3

(0) (0) (0) (0) (0) (0) (2): 

o .. o . 0.0 o.o Oob o.o o.o

(15) (13) (19) (20) (r6) (15) (354)

100.0 100.0 100.0 100.0 100.0 100.0 



2...:..__!hiogs You Wou.ld Like to Do More Often 

M F M F M F 
' 

0 0 y y 0 0 

R R R R I I 

(26) (19) (9) (18) ( 8) (6)
More active 
a't school 39-4 29.2 JO.O 31°5 26_. 7 35�3

(13) (9) (9) (6) (4) (2)
More unsuper= 

, vised t.ime 19.7 13.9 .30.0 12.J 13.4. 11.8

More· (12) (13) (2) (S) (5) (4)
educatior'..al 
opportunities 18. 2 20.0 6.7 10.4. 1607 2J.S

(7) (8) (4) (6) .. (6) . (3)
Mentions 

wrk 10.6 12.3 13.3 12c) 20.0 · 17.6

More 0) (2) (2) (5) (1) (0)
imro 11rement 
in white town 4.5 J.l 6.7 10.4 3.3 o.o

1 

:o.> (2) {O) (1) (1) (l) 

Satistied L5 3.1 O�O 2.1 3 .) 5.9 

(J) (6) (o). (l) (0) ', (0)
i 

4.5 ; Other 9.2 OoO .2.1 o�o o.o

(1) (6) (4) (6) (S) (1)

"Don ° ·t know" 1., 9.2 13 • .3 12·..5 16.7 5.9

Total (66} (65) (30). (48) (30) (17) ..

100.0 100.0 100.0 100.0 100.0 100.0 
.. 

. -· 

M 
y 
I 

.. (4) 

26.7 

(7) 

46. 7

. (2) 

13.J

(1) 

607 

(0) 

o.o

_(O) 

6.7 

(0) 

0., 0 

(0) 

o.o

(15) 

.lOOoO 

F 
y 
I 

(4) 

J0.8 

0) 

2J.,l 

(3) 

23.,1 

(l) 

7o7 

(0) 

OoO 

(J.) 

0,, 0 

(1) 

1.1 

(1) 

7.7 

(13) 

100.0 
... ,.- ... 

M 

0 
D 

(6) 

31.6 

(Bl 

. 42�2 

(l) 

5.,3 

(].) 

5oJ 

(0) 

OoO 

(0)_ 

o.o

(0) 

o.o

.0) 

15 .. 8 

(19) 

100.0 

F' M 
0 y 
D ·D

(8) (1)

40o0 6.3

(5) (8)

2, .• 0 so.1..

(l) .· (2) 

5oO 12.s

(2) 0)

10.0 18.8
--·· 

(0) . (0)

o.o o.o

(0) (o)

o.o 0 .,0

(0) (0)

o.o 0., 0

(4) (2)
.. ,• 

20.0 12�5 

(20) (16).

lOOoO 100.0 
. .. .. 

·-- --

F 
y 
D 

(6) 

40.0 

(2) 

1.3 .. 4 

(0) 

o.o

(1) 

6,,7 

(1) 

6.,7 

(0) 

0., 0 

(0) 

o.o

(5) 

.33�3 

(15) 

100.0 

. / 

(115) 

(76) 

(50) 

Ou) 

(14) 

(7) 

{l.l) 

(38) 

(354) 

. . .. 

" -

.. 



:: �· ;, çi�i.-,�·:}.l-t�r.�i::�- .. 
·., .. : 

io .. Locatiôn of the Children r s Friends ,,. 

M F M F M F M F M F M 

0 y y 0 0 y y o' 0 y y 
R R R R I I I I D D · D D 

(26) (34) (13) (25) (1.5) (10) (4) (8) (3f (9) (8) (8) . (163)
In Residential 
School 39.4 _·.52.J 43.;J .52�1 50.0 58.8 26.7 61.5· 15.8 4.5.0 _50.0 53.3 '· .,___,. 

., .. -�

(33) (27) (14) (21) (10) (5) (10) (4) (14) (11) (7) (6) (162) 

On Reserve 50.0 4L.5 46.7 43 .8 33,3 29.4 66.7 30.8 73, 7 55.0 4Jc8 40.0

(5) (2) (3) (2) (1) (1) (1) (1) (2) (0) ( 1_2_ .. (1) (20)
- .. . 

In Town 7.6 J.l 10.0 4·.2 3.3 5.9_ 6.7 1.1 10.5 0.0 6 .. 3 6�7 
. - ·

(2) (2) (0) ( 0) (4) (1) (0) (0) (0) (0) (0) (0) (9) 

nnon 1 t know" J .o J.l o.o o.o 13-3 5.9 0�0 o.o O«O 0 .,0 0.0 O�O

Total (66) (65) (JO) (48) (30) (17) (1.5) (13) (19) (20) (16) (15) (354)

100.0 ioo .. o . 100.0 100.0 100.0 100&0 100.0 . 100�0 100.0 100 .. 0. 100 .. 0 10040 



· · - --····· · ·  ·· ··-
·
-· "·- · ·  - - · ····-· · ····· -·-- . - - -·-

11. De sire for Parents -1 Visits as

M 

(31) 

Much more 47.0 

(6) 

Li t·t le more 9.1 
ma:......==--

(20) 

No more JO.J 

·Never

No parents 

' l 

'L ___ _j 

liDon Vt know" 

Total 

(1) 

L.5 

(3) 

4.S

(5) 

1.6 

(66) 

100.0 

F M 
0 y 
R R 

(JO) (20) 

46.2 6607 

(10) (1)

1�L=.z=3�3

(14) (8)

21.S 26.7

(0) (0)

o.o o.o

(5) (0)

7a7 o.o

(6) (1)

9.2 3.3. 

(65). (JO) 

lOOoO 100.0 

--

·-· - -- -· ---· ·-· .. - -- -· . 

Compared to Actual Visit,s 

F M F 
y 0 0 

R I I 

(27) (12) (11) 

· 56.J 40.0 64� 7 

(2) (2) (1) 

4 ? �1 5°9 ·-= _;;;:.a,.,a.=-:..:,...:.:.::......, 

(13) (8) (2) 

27.l 26.7 11.8 
�- - ·==r:::c:==-- .. .. =· 

(0) (1) (1) 

o .. o J.3 5&9 =� 

(2) (3) (0) 

4.2 10.0 o.o

(4) (4) {2-) 

Bo3 13.J . lLB 

(48) . (JO) (17} 

100.0 lOOoO 100.0 

( 70 Day stù.dents .· -om;
t
tt,ei;l, this question) -

M 

y 
,- .I .... 

(8) (8) (147) 

53.J 61.5

(1) (0) (23) 

6.7 0 .,. 0 
��..-� ·=--�-'i"'/:'.;r;;::::,;;f . ,. ,., î..,jijk w.œ Br:-72 $\ 

(6) (k) (15) 

40.0 J0.8
-r:::·====--=-=::r-r= ·-..=::c::::..... 

(0) (0) 0) 

o.o 0�0
. :::--<:r=li··· ·:::::sar, :e-r x..::...rn�� 

(0) (0) (13) 

o.o .Q,, 0 -

(0) (1) (23) 

O.b ..
., .. 

7.7

(1.5) (13) (284)

100.0 lOOoO 



. 12� What the Children Feel the Residential School has TaugL:, Them 

M F M F M F M 
0 y y 0 0 y 
R R R I I I 

( 23) (19) (13) (14) (6) (.5) (4) 

Education 34. 8 29�2 43 .J 29.2 20.0 29 .. 4 2(:,.7 

Manners - (16) (16) (7) (12) (7) (5) (3)
Social 
Skills 24.2 24.6 23.J 25.0 23.J 29o4 20.0

(3) (2) ( 0) (1) (3) (0) (0) 

Leadership 4,5 J .. l o.o 2ol 10.0 ·o.o o .. o --

(5) (6) ( 0) (3) (5) (l) (0) 

_Discipline 7.6 9.2 ·o.o 6.3 16�7 5.9 0.0 

(4) (3) ( 0) (4) (2) (3) (2) 
·Responsi=

bility 6.1 4�6 0.0. 8<>J 6�7 17.6 iJ.3 

Prepara:tion (8) ( 8) (3) (7) (2) (1) (2)
for work

_(technical), 12�1 12.-J 10.0 14.6 6 �z 1 �-9 lJ .. 3." 

(2) (0) (2) (0) ( 0) (0) (O) 
Religious 

. training 3.0 o.o 6�7 o.o o.o OaO o.o

General ( 0) (2) (1) (0) (0) (0) (0) 
.dis satis-
faction o.o J.l 3.3 o.o o.o O�O OaO 

(5) (9) (4) . (?) (5) (2) (4) 

"Don 1 't know" 7. 6 13.8 13.3 14.6 16.7 11.8 26�?. 
et���..;.;;µ;;:;. ,CJ'l:!:!l.� "l'jl\ �R; "°'"'·� -���"""��T1W.A 

Total (66) (65). (30) (48) (30) (17) (15) 

100.0 100.0 10000 100.0 100.0 100.0 100.0 

. . 1 Q Q 

F 
y 
:r:. 

(.5) 

J8.5 

(1) 

7�7 

(0) 

0.,0 

(2) 

�5. 4 

(;3) 

23.l

(1) 

z�z 

(0) 

OoO 

(0) 

o.o

(1) 

7. 7
• .,,,,;or, ?Ill: If 

(13) 

100.0 

M· 
0 
D 

(6) 

JL6 

.(4) 

2Ll 

(l) 

5 .3 

(0) 

0.0 

(0) 

o .. o

(4) 

· 21.1

(1)

5 .J 

(0) 

0.0 

(3) 

15.8 

(19) 

100.0 

. ' 

F 
0 

D 

(10) 

50. 0

. (5) 

25.0 

(0) 

0.,0 

(0) 

o.o

(2) 

10,,0 

(3) 

15<>0 

(0) 

o.o

(0) 

o.o

( 0) 

o.o
SQAt-= 

(20) 

100.0 

M 
y 
D 

(7) (2) (114) 

4J.8 13<>3

(3) : (4) (83) 
·' 

18 ,. 8 . 26 .. 7

(0) (0) (10) 

0., 0 o.o

(0) (0) (22) 

0,. 0 o.o

(1) (2) (26) 
.. 

6,.J lJaJ

(2) (.5) (46) 

· 12.,S 33<>3 

(1) (0) (6) 
... 

6.3 o.o

(0) (0) (3) 

o.o o.o

(2) (2) (44) 

12.5 13 .J 
. li .... ,.ebii. ,.,, 

(16) (15) (3.54) : 

100,0 100.0 



13. Children 1 s Perception of their Problems in School

M 
0 
R 

(17) 

F--
0 
R 

(19) 

M 
y 
R 

Academic 25,,8 29.,2 

(7) 

23.3 

Restric·tions ( 19) 
of the 

(17) (10)

F 
y 
R 

(11'.). 

22.9 

M 
0 
r ·

(12) {9)

F 
0 
I 

(2) 

M 
y 
I 

(9) 

F 
y· 
I 

(8) 

M 
0 
D 

(6) 

F 
0 
D 

(8) 

M 
y 
D 

(7) 

F 
y 
D 

(3) 

1L8 60.,0 61.5 3 1.,6 40.0 LJ.8 

(2) 

1L8 

(2) (0) (4) CS) - (2) ·(J)

(108) 

(85) 

System 28.8 
�'M:2S7MF&:ê;ffiiilî;iî 

26.2 33.3 
. .aa ·Wîi-f 

25oO 30.0
.trmœ� 

25oO 12.$ 20.0 
'1'07·;;: ::-rr:s.z. ........== -�-=�==-l!

(4) 
Personal 

(4) (0) (4) 0) (l) (1) (0) (1) (0) (2) (0) (20)

-...:...-1-=· n=a=de,.,,.9-ua�,,,c=i=es=-==6=� l=---==6_.=2=�=0=':0=J ==8-�3=--===10=·-o�= 5 .J �J . -��=---2:L-==O=- o=O===l=2="'==�=0="0--· --=-==--

(9) ( ?) (3) (?) (1) (10) (1) (4) (1) (3) (h) (4) - (54)
Pupil 
relations 13.6 10�8 10 .. 0 J:4 .. 6 _J.,3 58.8 _6.,7 Jô.,_8 ,.5e3 15'.,o 25�0 26.7 i--,,.--====""""""'===-�---=- ==- �.,,..,.==--=- =.,;--=--=----==<�=����----=-=��:-""'·---"""· �=-=====�=-==,....,.,,,.=--"""""""=--,

Isolation 
from 

(2) (5) (1) (2) (1) (0). (0) (0) (0) (0) (0) (0) {il) 

Reserve :Lo_ 7.7 · J .. J 4,,2 3.-3 0.,0 OoO OaO 0.,0 0.-0 O�O OoO 
1--=-=------=-=�-====""""""'=·-�1,;·:::::r:,r;:rs;, ....-��� 

+ ::,;:::-- :V . ......��;;q;;;;;;;:::'����===""""'=-1 

(3) (4) (3) (2) (2) (0) (0) (0) (2) (2) (1) (1) - (20) 
No problems 
perceived 4.5 6.2 lOoO 4.2 6�'7 . 0.0 O.O O.O lOo5 10.0 603 6� 7 t-""""""',_,,,,_,.,.,.,.,.,,..,.. ______ ,=:,,a,,,=�-=-=�-�- ===-====-""""'"=s="""""'""""""==-""""""--��""""=-""""""""""=-=-�

(12) (9)

"Don •t know" 18. 2 13. 8

Total (66) (65)

(6) {10) (3) (2) (2) (1) (5) (2) ( 0) (4)

�:20.0 20.8

{30) (48) (JO)

lL.8 13 �3 7.7

(17) (15) (13) 

10.0

(19) - (20)

o .. o 26.7

(16) (15)

- 100.0 100.0 100.0 100.,0 100.0 100.,0 100"0 100.,0 10000 l.OOo O 100,,0 1000 0 

· r 1 r r 1 · n or 1 .. •· i_ 1· L ! 1_ --

(.56). 

(354)



- - . ---- ---- -- --
,,_ "-� -\ .J ! -0 1 - �  i __ , '--� 1 --0 1-- d-- · 1

.r
-� '-r· 1--(.) 1 --o 1 ---� y --· 1:c-

·R R 

(23) (27)
Lack o.f 
education 34.8 .41.5

(1) (5)
Instability 

· in work 1.5 7.7

(10) (6)
Behaviour
problems 15.2 9.2

.. 

Lack" of (11) (7)
job
oppo-rtunities 16. 7 10.8 . 

-

La.ck of (7) (6)
adequa-te 
income 10.6 9.2

(4) (4)
- Discrimin-

ation 6.1 6.2

(0) (0)

None seen 0.0 0.0

(0) (0)

Other o.o o.o

(10) (10)

1'Don 1 -t know 11 15.2 15.4 

Total (66) · (65)

100.0 100.0 

R 

(4) 

13.3 

( 0) 

0.0 

(3) 

10.0 

(9) 

30.0 

( 7) 

23.J.

(1) 

J.J .

(0) 

o.o

(0) 

0_40 

(6) 

20 .. 0 

(30) 

100.0 

R 

(13) 

27 .1 

(2) 

4o2 

(5) 

10.4 

(10) 

20.8 

(7) 

14."6 

(3) 

6.3 

(0) 

0.0 

( 0) 

0.0 

( 8) 

16.7 

(48) 

100.0 

I 

(8) 

26.7 

(2) 

6.7 

(5) 

16.7 

( 8) 

26.,7 

(1) 

3.3 

. (4) 

13.J

"(O) 

o.o

(0) 

· 0.0

(2)

6.7

(30)

'100.0 

. ' 

I I I D D D D 

(6) (2) (3). (4) (5) (0) (3)

35.3 13-,3 23.l 21.l 25.0 o.o 20.0

( 0) (0) ( 0) (0) (5) . (1) (2) 

.o.o o.o o.o o.o 25�0 6.J lJoJ 

( 0) (1) (0) (2) (0) (1) (0) 

o.o . 6 0 7. o.o 10,5 o .. o 6.J o .. o

. (3) (4) (5) (i) (3)' (6) (4)

17�6 26.7 38.5 5.J 15.o 37-5 26.7

(0) (3) (3) (6) (2) (4) (3) 

0.0 20e0 23 .1 . JL6 10.0 25.o 20.,0 

(8) (.2) (1) (0) (4) (1) (0) 

47.,1 13.J 7.7 0.0 20.0 6·.j o.o

(0) (0) (0) (0) (0) (1) (0) 

o.o o.o 0.0 0.D 0.0 6.J o.o

:( 0) (0) (0) (1) (0) (2) ·. ( 0)

o.o o.o ·o. o 5.3 o.o 12.5 o.o

. (0)".
(3) (1) (5) (1) (0) (3)

o�o 20.0 7.7 .. 26.3 5.0 .0.0 20.0

(17), (15) (13) (19) (20) (16) (15)

100.0 100.0 100.0 100.0 100�0 100�0 100.0 

(98) 

(18) 

(33") 

(71) 

(49) 

(.32) 

(1) 

0) 

(49) 

(354) 

r. 



1) 

2) 

2 0 2 

CODE TO PRECEDING TABLES 

AGE: 

Young 13 and under Old • over 13

PUPIL TYPE: 

Residential • • •  for education and residence

Integrated 

Day 

SIMBOLS: 

M - male 

. • . • comm.unity school for education,
residential. scho.Gl for living

0 0 0 residential school for education,
but reside at home nearby

F � female Y - young. 0 - old 

R - residential pupil type 

I - integrated pupil type 

D - day pupil type 
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r 
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